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Self-Study Report Completion Checklist

Use the following checklist to determine if your Self-Study Report is complete and ready for submission. The
program should also review the definition for a complete Self-Study Report in the most recent Accreditation
Handbook and review the Instructions for Submitting Accreditation Reports and Forms, which can be found in
the online community resource library. Programs should place an “X” in the left-hand column to verify that
each item below was addressed.

Technical and Formatting Items

X The program uses the 2010 NAEYC Standards for Initial Early Childhood Professional Preparation.

X The program uses the current Self-Study Report template. (If the most current edition was shared
less than six months prior to the submission of this report, the program may use one version prior.)

X The document has been proofread by at least one person external to the program, including for
consistency around where the program intends key assessments to align.

X The Table of Contents and page numbers are updated to correspond with the sections of the
Self-Study Report template. The report uses page numbers to help readers find report sections.

X The font is 10 to 12 points. Narrative sections are single-spaced with an extra space between
paragraphs.

X Responses fall within the word limits associated with various sections of the Self-Study Report.

X The final Self-Study Report is ready to be submitted as a single, read-only PDF file. Other file
formats will not be accepted. Please note that only a single PDF file should be e-mailed, not a
collection of multiple files. Supporting documents that are not part of the report templates
should be set aside for review during your site visit, not submitted with reports.

Items Associated with Part One of the Self-Study Report
X The program has affirmed (or reaffirmed) that it meets all Accreditation Eligibility Requirements.
Items Associated with Part Two of the Self-Study Report

X Each Accreditation Criterion in Part Two of the report has been addressed and, for each, the
sources of evidence required for the report are included.

Items Associated with Part Three of the Self-Study Report

X The Learning Opportunities chart is filled out, with information provided for each key element and
with the requested narratives (commentary on the chart and description of
challenges/strengths/plans) included.

X The chart of key assessments is submitted, with alignment indicated for each key element
associated with Standards One through Six.

FormRev09/20



X For Self-Study Reports addressing more than one degree program, the multi-program alignment
chart is completed.

X Five or six key assessments are submitted that address alignment with each key element
associated with Standards One through Six. The key elements are labeled within the relevant
sections of instructions and rubric of each Key Assessment.

X For every key assessment in the Chart of Key Assessments, a complete (and single) evidence chart,
set of instructions, and rubric are submitted.

X For every key assessment, the program affirms that the key assessments submitted ensure that
candidates are individually evaluated on Standards 1-6, not evaluated as a group.

X If a key assessment is a portfolio assighment, the program affirms that it has reviewed NAEYC's
guidance on portfolios (found in the online resource library) to ensure it meets the requirements
for a key assessment.

X For every key assessment, key elements are not clustered within a rubric row or with an associated
task in the instructions.

X Candidate performance data from two applications of each applicable key assessment is submitted
for each standard. Data may reflect the key assessments included in the Self-Study Report or
assessments that were used prior to the current versions if data are not yet available from the
current versions due to the recency of assessment revisions. Data are disaggregated by key
element and by program (if a Self-Study Report includes more than one degree program). The
program has provided a narrative describing candidate performance on each standard, as well as
the program’s use of data related to that standard.

X The program has included a two- to four-page narrative that reviews strengths, challenges, and
plans related to the assessment system.

X For Standard 7, the narrative and chart are completed, and associated evidence documents are
included.

Items Associated with Part Four of the Self-Study Report

X The program has included data for Outcome Measures #1, #2 and #3.

X The data on the outcome measures are published on the program’s website, or there is a web link
on the program’s website landing page that leads to the data published elsewhere on the
institution’s website.

This list is based on the 2020 Self-Study Report Templates for Renewal Accreditation. It will be updated to
reflect subsequent changes to the Self-Study Report template; however, it is the responsibility of the program
to ensure that it has fully completed the most current template.
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When your Self-Study Report is complete and the annual review fee is ready to be paid, the program should
email the Self-Study Report to highered@naeyc.org.

Fees can be paid via check, credit card or ACH. Mail fees in the form of a check to the address below. If your
institution makes other purchases from NAEYC, be sure that accreditation fees are clearly addressed to
Higher Education Accreditation and not to Resource Sales, Membership, etc. It is helpful to send an email to
highered@naeyc.org to indicate that the check has been mailed. If paying by credit card or ACH please
contact highered@naeyc.org for further instructions.

NAEYC Accreditation of Early Childhood Higher Education Programs
PO BOX 96261
Washington, DC 20090-6261
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Part One: Program Information and Confirmation of Eligibility

Requirements

Institution Name

Jefferson State Community College

Mailing Address

2601 Carson Road (*preferred) or 4600 Valleydale Road
Birmingham, Al. 35215 Birmingham, Al. 35242

Website Address
https://www.]jeffersonstate.edu/ (Main Website)
https://www.jeffersonstate.edu/chd
(Child Development Website)

Date Submitted March 31, 2022

Full Name and Current Enrollment for Each Degree Program Seeking Accreditation (add additional

lines as needed):

Name of Program (e.g., A.S. Early Childhood; Current Enrollment
B.S. Child Development)

A.A.S. Child Development 94

If the program operates on multiple campuses, please complete the following chart (add additional

lines as needed):

Campus Name

Distance from Main Campus Current Enrollment

Online Classes: Are online classes offered to candidates in any of the degree programs listed above?
Yes [ONo
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If yes, please indicate what percentage of courses in each program is offered online. (Check one;
repeat as needed for each program.)

Name of Program

Percentage of Program Available
Online

If this program is available
100% online, what
percentage of candidates
complete the program fully
online?

Child Development Educarer

Child Development
Administration

Child Development
Afterschool

J25% or less [126-50%

[IMore than 50%
This program is available 100%
online.

100%
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Confirmation of Eligibility Requirements

The Accreditation Eligibility Requirements are objective, baseline criteria that programs must meet in
order to pursue accreditation. The requirements affirm that the institution in which the program is
housed is in good standing, that the program meets a threshold regarding early childhood content
and faculty who have early childhood academic credentials. Each degree program submitted for
review must meet the following:

1. The institution offering the degree program(s) must be located in a U.S. state, district, or territory
and be currently accredited by a regional institutional accrediting agency that is recognized by the
Council for Higher Education Accreditation (CHEA) or the U.S. Department of Education.

2. The program(s) must not be designated as “low-performing” by the state, as outlined by Title Il of
the Higher Education Act.!

3. The program(s) must be a specialized degree in early childhood or child development with at least
18 credit hours of early childhood coursework. This may include courses from other departments,
such as child psychology, sociology of the family, or children’s literature if these courses are aligned
with NAEYC accreditation standards and faculty are willing to participate in site visit interviews.
(Evidence for meeting this requirement will be documented in Criterion Three: Program of Study)

4. The program(s) requires field experiences. (Evidence for meeting this requirement will be
documented in Section 3C: Field Experiences)

5. The program(s) must have graduated at least one individual. (Evidence for meeting this
requirement will be documented in Section 4: Program Outcomes)

6. The faculty for each associate degree program(s) must include at least one full-time faculty
member (a) whose primary responsibilities are in the early childhood program(s) submitted for
review and (b) who holds a graduate degree in early childhood education, child development, child
and family studies, or a related discipline, with at least 18 graduate credits in early childhood/family
studies. This faculty member must serve as either the primary or secondary contact; one person may
serve in this role for multiple programs. The faculty for each baccalaureate and master’s degree
program must include at least one full-time faculty member (a) whose primary responsibilities are in
the early childhood program(s) submitted for review and (b) who holds a terminal degree in early
childhood education, child development, child and family studies, or a related discipline, with at least
18 graduate credits in early childhood/family studies. This faculty member must serve as either the
primary or secondary contact; one person may serve in this role for multiple programs. (Evidence for

Y(Teacher licensure programs are required by the U.S. Department of Education to define criteria and
procedures for identifying low-performing programs within the state. This requirement does not
apply to early childhood programs that do not lead to teacher licensure.)
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meeting this requirement will be documented in Criterion 8: Qualifications and Composition of

Faculty)

By completing this form each individual listed below confirms the following: Our institution intends to
pursue accreditation for the degree program(s) listed above. Each degree program listed on this Self-
Study Report is maintaining all of the eligibility requirements listed above. We verify that the
information contained in this report is complete per the Self-Study Report Completion Checklist that
follows and is an accurate representation of the program’s characteristics. Furthermore, we have read
the most recent version of the Accreditation Handbook and agree to adhere to the policies and
procedures as described.

Primary Contact (Faculty member representing the program)

Name Dr. Cindy Shackelford

Title Chair/Program Coordinator/Advisor
Phone (205) 856-6047

Email cindy.shackelford@jeffersonstate.edu

Is this the person who meets eligibility requirement #6? (if no, secondary contact must meet this
requirement)[_] Yes| | No

Secondary Contact (Faculty member representing the program)

Name Heather Seagle

Title Instructor/Advisor

Phone (205)856-7821

Email heather.seagle@jeffersonstate.edu

Is this the person who meets eligibility requirement #6? (if no, secondary contact must meet this
requirement)[_] Yes| | No

President, Dean or other administrator representing the institution:

Name Keith Brown

Title President

Phone (205) 856-7765

Email kbrown@jeffersonstate.edu
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DESCRIPTION OF THE COMPONENTS OF THE SELF-STUDY
REPORT

Part Two: Program Context - Addressing Accreditation Criteria

In this part, the early childhood degree program will describe what it does to support candidate
learning in relation to the 2010 NAEYC Standards for Initial Early Childhood Professional Preparation. This is
an opportunity for the program to describe its context and the community it serves, and how this
informs the way the program designs its learning opportunities and candidate assessments (which
are described and included in Part Three of the report).The twelve accreditation criteria fall under the
five major areas as outlined below:

Program ldentity and Role
Criterion One: Mission and Role

Program Design
Criterion Two: Conceptual Framework
Criterion Three: Program(s) of Study
Criterion Four: Quality of Teaching
Criterion Five: Role in the Supporting the Education Career Pathway

Candidates
Criterion Six: Qualifications and Characteristics of Candidates
Criterion Seven: Advising and Supporting Candidates

Faculty
Criterion Eight: Qualifications and Composition of Faculty
Criterion Nine: Professional Responsibilities
Criterion Ten: Professional Development

Supportive Infrastructure and Organization of Program
Criterion Eleven: Program Organization and Guidance
Criterion Twelve: Program Resources

Part Three: Program Content and Assessments
In this part, the program will describe how it is aligned to the 2010 NAEYC Standards for Initial Early
Childhood Professional Preparation. This part is divided into two sections.

Section A: Learning Opportunities- Here the program will describe and reflect on the many
learning opportunities and assessments it offers to develop candidates’ knowledge,
understanding and application of the standards.

10
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Section B: Assessment and Evidence of Candidate Outcomes - Here the program will submit
5-6 key assessments to demonstrate how it is aligned to all of the standards. The program will
submit candidate performance data from each assessment and reflect on what the data
indicate about candidates’ understanding of the standards, as well as implications for program
revision.

Part (i): Multi-Program Assessment Chart — An institution submitting multiple programs
within the same Self-Study Report will identify the key assessments associated with
each program.

Part (ii): Overview Chart of Key Assessments Aligned with Accreditation Standards 1-6 —
The program will complete this chart showing how the key assessments are aligned to
the standards and the key elements within each standard.

Part (iii): Key Assessment Descriptions —In this part, the program will describe the course
in which each assessment is required, show the assessments' alignment to the relevant
standards, and submit the instructions as given to candidates as well as the rubric for
each assessment.

Part (iv): Reporting and Analysis of Data by Standard - For Standards 1-6, the program
will submit the relevant candidate performance data from the key assessments (or
describe a data collection plan if data are not yet available), reflect on candidate
performance in relation to the standard, and describe how it will use the data to
improve teaching and learning as related to the standard.

Part (v): Reflection on the Program’s Assessment System — In this section the program
will reflect on its assessment system as a whole, identifying strengths and challenges
related to assessing, reporting, and analyzing candidate performance on Standards 1-6
of the 2010 NAEYC Standards for Initial Early Childhood Professional Preparation.

Section C: Field Experiences

Part Four: Program Outcome Data
In this part, the program will report on performance indicators related to candidate/graduate success
in the program.

11
FormRev09/20



PART TWO: PROGRAM CONTEXT — The Accreditation

Criteria

PROGRAM IDENTITY AND ROLE

Criterion 1: Mission and Role
The early childhood degree program has established a clear identity and role in its community, as community is
defined by the institution or program, and is responsive to stakeholders.

Rationale: Strong early childhood degree programs are closely connected with the community as they
have defined it, and they respond to the growing need to prepare a workforce (educators,
administrators, specialists, etc.) to serve young children and families. Stakeholders see the program as
providing an important service.

Indicators of strength:

The program has a clear sense of its mission and identity in meeting the needs of the
community with which it identifies.

The program is able to clearly identify the roles, settings, and age groups for which each
degree program is preparing early childhood professionals along with the degree level of each
program.

Others outside the institution or program recognize and value the program’s role.

Sources of evidence:

1)

Report: a one- to two-page description of mission and program identity, particularly in relation to the
indicators of strength. Include a description of how your program’s mission and role have changed over
the past seven years. Reflect on where you were and where you are now. What led to these changes? If
there have been no changes, explain how the mission and role remain applicable and visible in your

program.

Mission:

Jefferson State Community College (JSCC), as a comprehensive, public, two-year,
community college, provides an educational environment in which the

needs of the individual student, the community, and other target audiences can
be met. Within this educational environment, JSCC endeavors to make collegiate
education accessible to all who seek it and, in a manner, consistent with the
vision, mission, goals, and objectives of the Alabama College System.

JSCC is dedicated to offering programs and activities which reflect those
characteristics that define an educated person. Characteristics include a level of
general education that enables the individual to understand his or her culture and
environment; the development of skills in analysis, communication, quantification,
and synthesis necessary for further growth as a lifelong learner and a productive
member of society; the identification of a system of personal values based on

12
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accepted ethics that lead to civic and social responsibility, and the attainment of
skills that enhance the development of leisure activities and a healthful lifestyle.
These characteristics are attained through organized courses and programs,
through the intellectual and social climate of the college and through a variety of
social, cultural, civic, and other educational activities that are offered based on the
needs of the students and the community.

The Child Development Program adds its own dimension with the following mission and

vision statement:
The mission of the Jefferson State Community College Child Development
Program is to provide a high quality, innovative program of study and to promote
Child Development (Early Care and Education) as a professional field of study.
It is the vision of the program to become a model of excellence for the Child
Development (Early Care and Education) Associate Degree awarding programs.
Our goal is to be the lead Child Development Associate Degree program through
innovative programming, collaboration and promotion of the profession.

JSCC is accredited by the Southern Association of Colleges and Schools Commission on

Colleges (SACSCOC). The College as well as the Child Development program has a long history of working
closely with the community, building connections beyond the campus, and establishing partnerships with the
external community to continue to provide programs and services that meet the needs of students, employers,
and the community. The program continues to hold the Annual Stepping-Stones Conference providing training
for hundreds of childcare professionals in the area. In addition, the program offers classes for specific groups
such public/private centers and dual enrollment high school programs under career and technical education,
and others through regular offerings and training for business and industry (TBI). With its open-door
admissions policy, easy access, flexible scheduling, and affordable tuition, Jefferson State and the Child
Development Program continue to be a leader in changing the lives of children, families, and individuals. The
Mission of the JSCC and the Child Development program have remained much the same since the initial self-
study. However, both the college and the program have experienced facility additions and technology changes
that bring adjustments as we continue to grow both as an institution and a Program within the institution.

The college has four primary locations: Shelby and Jefferson Campuses, Chilton-Clanton site, and the St.Clair-
Pell City site. The Child Development (CHD) program offers all child development courses online at all
campuses. The addition of the St.Clair-Pell City or Chilton-Clanton sites instructional sites provide increased
access to the required general education classes for CHD students who reside in or near these areas,
particularly online students, as well as increased service area for which the program can meet the needs of
childcare programs such as Alabama First Class Pre-K programs, Headstart, and private centers.

Since our last self-study conducted, the mission of the Child Development program and the

College have essentially remained the same. The college and the program continue to serve

students and the community providing opportunities necessary to educate and prepare

students for the workforce and meet the needs of the childcare profession and the community

at large. Both the college and the Child Development Program have experienced growth

through expansions, facility additions, and technology changes since the last self-study.

These changes and additions brought about new opportunities including: (1) The addition of the Respiratory
Therapy program and Welding program at the Shelby-Hoover campus; (2) The launch of the new Jefferson
State mobile app; (3) the continued growth of the Nursing, Manufacturing, and general education classes at
the St. Clair-Pell City site; (4) The

13
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continued development of CHD hybrid and online courses with compact courses (8 weeks) offered each
semester; (5) Technology upgrades to the Banner System and Blackboard such as the new Blackboard Ultra;
(6) Additional Child Development practicum sites and new apprenticeship sites added to our program (7)
Growth in inthe Child Development program for dual enrollment high school students online. Three school
districts have been added within the last two years; (8) Enhanced partnership with the Council for Professional
Recognition to allow for launch of mentorship program towards CDA completion; (9) Addition of our Child
Development mobile number for enrolled students (10) Relaunch of our Alpha Beta Chi organization and
Virtual Student Chat and Chew events. 11). Adding of the CDA Cohort program and the Adopt-A-Center
program 11) Adding of short-session option to complete the Basic Certificate in our Educarer degree track.
Because of these additions and expansions, the program is better able to serve and meet the needs of this high
growth community.

The foundation of the Child Development Program mission was reaffirmed and strengthened with
accreditation. There is constant re-evaluation of the mission and the needs of the program to achieve program
improvement. From each annual review, the program continues to be more cognizant of integrating class
learning to more directed field experiences utilizing a more reflective process throughout to help students
better internalize their learning.

In 2014, the program added compact courses to allow for faster completion of courses required for the Child
Development certificates or associate degrees in our program. In March of 2020, the program transitioned to
full online teaching of all child development courses with four courses being offered in eight week formats
each semester for faster completion of the basic certificate.

JSCC’s Child Development program remains one of the largest and oldest programs in Alabama’s Two-Year
College System. The program continues to partner and collaborate with childcare programs, professional
organizations, and others within the community to provide educational and professional development
opportunities for students and childcare professionals. The program and its faculty are actively involved in the
profession through service on local and state committees, local service projects, presenters at
workshops/conferences, providing meeting locations, joint professional development and training activities
and working with individual programs. The mission, though unchanged since the last self-study, continues to
be viable and applicable as evidenced through the program’s activities, offerings, and community partnerships.
Activities of the program reach across the state and impacts not only the local metro area community but
others in smaller communities. The Child Development Program continues to seek out ways to provide high
quality, accessible, and innovative programming, and strives to meet the needs of children, families, childcare
centers, businesses, and the community at large by continuing to work toward program improvement to
become a model of excellence for the childcare profession.

14
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2) Site Visit: Interviews with stakeholders as identified by the program.
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PROGRAM DESIGN

Criterion 2: Conceptual Framework

The early childhood degree program is based on a conceptual framework that is linked to the program’s
mission and values.

Rationale: Strong early childhood degree programs are more than a collection of courses. Strong
programs gain coherence by developing, sharing, and implementing a clear, overarching mission and
set of values.

Indicators of strength:

e The conceptual framework is linked to the degree program’s unique mission and goals
(Criterion 1) and to the 2010 NAEYC Standards for Initial Early Childhood Professional
Preparation. [Note: The program’s conceptual framework may be adapted from the
conceptual framework of the larger educator preparation program (if applicable)]

e The conceptual framework is a living document: developed collaboratively; clearly written and
presented; and recognized and used by program faculty, candidates, field placement
supervisors, and other stakeholders.

e The conceptual framework supports the program’s commitment to diversity, equity, and
inclusion and to preparing candidates to work in diverse, inclusive settings

Sources of Evidence:

1) Report:

e A one-to two-page summary of the program’s conceptual framework, in relation to the indicators of
strength, and how it has been developed and used. Include a description of how your conceptual
framework has changed over the past seven years. Reflect on where you were and where you are now.
What led to these changes? If there have been no changes, explain how your conceptual framework
remains applicable and visible in your program.

“Emphasis is upon developing competencies in guiding the experience of preschool
children” — Jefferson State Community College Catalog 1974-75

Child Development Mission Statement:

The mission of the Jefferson State Community College Child Development
Program is to provide a high quality, innovative program of study and to promote
Child Development (Early Care and Education) as a professional field of study.

The Conceptual Framework remains a work in progress guided by what is best for all. Core
principles remain authentic in theory and best practice, knowledge based, reflective in nature,
with the understanding that learning is an on-going process and adaptive to the ever developing
professional field. Our belief is that there is room for the framework to grow while

maintaining the primary focus on what is best for each student, as professionals in

the Early Childhood field in relation to their work with and for the children, the families, the
programs and communities where they live.

16
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The faculty continues to recognize that each student is unique and that their learning is affected by
cultural differences, spiritual diversity and life experiences. We also believe that ownership of
their learning experience belongs to the student, and we encourage independent thinking

based on sound educational principles and current research. We strive to reinforce and

encourage their “life-long” learning and commitment to advocate for children, their families

and their chosen profession.

The faculty believes that the teaching and learning process should prepare graduates to be
effective practitioners, contributing community members and passionate advocates who have
a positive impact on the learning and development of a diverse population of children, their
families, the programs and the communities they serve. To this end, we believe that students
should begin their educational journey with the understanding, appreciation, and knowledge
of the foundational nature of the core values as stated in the NAEYC Code of Ethical

Conduct. To be effective practitioners, students will need to be motivated and knowledgeable
to meet the needs of a diverse population. As contributing members of the community,
students will need to develop professional relationships and take opportunities to respectfully
promote the needs of children, their families, their profession and the community at large.
Students will also need to develop effective advocacy tools which include awareness of
diverse needs of a diverse population combined with sound principles and best practices
information to demonstrate a professional commitment. “ (JSCC accreditation, 2014)

The conceptual framework continues to be interactive. Candidate input through surveys and

open communication, faculty meetings, the Child Development Advisory Committee, the early
childhood community, and the community-at-large, contribute to the program’s dynamic

conceptual framework. Each challenge and recommendation has been and still is through a reflective
process of what is best for the candidate and what comprises standards-based best practice
incorporating best practice in the field and best practice for each individual candidate,

contributing to conceptual framework improvements both in theory and practice in an

authentic way.

In 2021, the Child Development Advisory committee re-examined the JSCC Child

Development Program Mission, Vision, and Goals and made several adjustments. It was
determined the document was supportive of the Program both in program representation and
program practice while supporting the framework’s foundational values, direction and scope
overall. This framework continues to operate on the beliefs of the importance of students,
faculty and collaboration with the professional community at large and based on the NAEYC
standards and supportive skills, valuing the foundational past, reinforcing the present
practices while continually looking to the future.

FormRev09/20
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e A one-page description of plans to address challenges and build on current strengths in this area.

Continual program development is based on the desire to 1) organize the program goals to
better meet the needs of the students and the community; 2) to base these decisions on the
most current research and 3) to incorporate these goals into choosing the best practices in
teaching to attain student success for diverse learners and learning styles.

The faculty continues to recognize and reflect on the uniqueness of each candidate

when making program decisions. Assignment development, both academically and

experientially, reflects the desire to scaffold candidates’ learning as professionals in the early

childhood field. Armed with the strong belief that candidates need to be active learners with

greater ownership of their learning, the faculty believes several tools need strengthening to

aid candidates as they navigate important aspects of their role as teacher. In addition to field experiences
ranging from birth to age eight, one tool is greater exposure to a variety of assessments in order for candidates
to increase their understanding of the relationship between and the purpose of assessments and implications
for teaching in the classroom to better meet the needs of each and every child. Candidates need to develop
more reflective, critical thinking grounded in basic knowledge that incorporates the NAEYC standards, Alabama
Early Learning Guidelines, Childcare Licensing and Performance standards, and what is developmentally
appropriate; and then make decisions based on the ability to think critically and reflectively about each and
every child in their care. Candidates also need to develop greater technology skills, both in use and
effectiveness, to gain greater access to information while being ever sensitive to the impact of technology in
an early childhood setting.

Candidates enter this program seeking to achieve an educational goal of CDA, certificates, or an
associate degree. Some candidates feel Child Development will be an easy journey and are
surprised to realize they are actually going to have to be engaged in a continuous process of
reflective research and practice. The educational journey becomes for the faculty, a

challenge to find effective ways to lead candidates towards a more thoughtful teaching

process where decisions are based on child knowledge and teaching practices grounded in
standards and developmentally appropriate practice. Instruction to support best learning
practices has been and continues to be a work in progress.

18
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2) Site Visit: Interviews with faculty, candidates, and other stakeholders.
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Criterion 3: Program(s) of Study

The program of study is a coherent series of courses and field and clinical experiences that promote candidate
learning in relation to the NAEYC Professional Preparation Standards.

Rationale: Strong early childhood programs are more than a collection of courses. The program of
study has a logical, developmental progression and has sufficient depth and breadth of content to
prepare candidates adequately to enter the field as professionals.

Indicators of strength:

e The program has a combination of courses and field and clinical experiences that prepares candidates
to have a positive impact on the lives of young children and families.

e Program requirements and the sequence of courses reflect the program’s mission, role and conceptual
framework.

e The program’s design is clearly influenced by the 2010 NAEYC Standards for Initial Early Childhood
Professional Preparation.

e The program takes into account state early learning standards, Head Start standards, standards of the
Council for the Accreditation of Educator Preparation, and/or other relevant standards.

o If applicable, the program is designed to meet the needs of transfer and online candidates and satellite
sites.

Sources of evidence:

1) Report:

a) A one-to two-page summary of the program(s) of study that addresses the indicators of strength, and
how the program of study has been developed and used.

JSCC’s Child Development Associate in Applied Science degree is intended to offer
candidates a well-rounded course of study that includes professional, as well as general
courses and is in compliance with the State requirement of no less than 60 and no more than
76 semester hours. The AAS program continues to offer three certificate and three degree
tracks under the Child Development umbrella. The tracks are the Educarer (teacher) track,
the Administrative (directors, owners, and program directors) track and the Afterschool
(before- and after-school professional) track focusing on the early childhood (PreK-3rd grade)
years.

All degree tracks provide a mixture of general studies courses (38%) with major courses
(62%). This combination of general studies and major courses in each track provides
candidates with a balanced education. Of note are the choices within the General Studies
coursework. The intent is to allow candidates the opportunity to choose courses based on
personal interest and need. The courses in the degree checklists denote opportunities to

maximize transfer opportunities and encourage candidates to choose with the goal of
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continuing their education.

The major courses are presented in a preferred sequential order. We do, however, recognize
that the order may not be realized by the candidate depending on time of entrance to the
college and choice of location and/or courses available. Each degree track contains 65% of
the same courses, both General and Major courses. The remaining 35% are specific to each
degree track; Educarer, Administrator, or Afterschool. Degree track specific courses were
determined based on research from nationally recognized institutions focusing on each of the
specializations as well as local input from students, teachers in the field, directors of

programs, and the CHD Program Advisory Committee.

Four major changes to the programs of studies are: 1.)Live and pre-recorded classes embedded in our online
courses. 2.)Changing the title advance certificate to just certificate as directed by the Alabama Community
College administration and 4.) Changing all basic certificate courses to compact courses to last 8 weeks.

Moving the format of child development courses to fully online with a hybrid option for our dual enroliment
programs if preferred by their district administration. All course options are available at registration each
semester as opposed to alternating courses.

In 2019, the Child Development Program began to pilot live classrooms with the use of the learning
management system to ensure that engagement and synchronous learning was available to all students
without being face to face on our campuses. Due to student work and family obligations this option has been
beneficial to the students and allows for students to enroll in our program across our state and beyond and
have access to faculty through use of learning management systems. Live classrooms are recorded for
candidates who cannot attend in live time. Students are still able to meet with both full-time faculty members
at both the Jefferson and Shelby locations but during the peak of the pandemic, virtual meetings options were
added and available 7 days with an alternate phone number created for weekend and night help by phone.

The original requirements of the certificates remain unchanged as of today. However, the title of the advance
certificate was changed to certificate removing the title advanced as directed by the Alabama Community
College administration. The certificate still provides candidates with further professional and educational
recognition. All four courses required for the basic certificate are the same, but now are taught as compact
courses and can be completed in 8 weeks each. This allows for a candidate to move faster towards meeting the
education requirements to be eligible for hire into the Alabama First-Class Pre-K program.

In efforts to continue to meet the needs of students and the community, the program

now offers courses fully online formats. The program observed an 80% decline in student enrollment in on
campus courses in 2019, which affected the allowance of courses to be taught on campus. An initial move
towards offering courses fully online began by offering hybrid courses which then transitioned to fully online
child development courses as students were not able to attend on days when the courses were on campus. For
our dual enrollment students who are still in high school, hybrid courses are beneficial, desired by the high
school administration and come in a variety of forms. However, high school may choose the online or hybrid
option. The in-class time for one course alternates with the in-class time for the second course, and both
courses alternate online weeks as they alternate in-class weeks. An additional benefit of hybrid courses to
dual enrollment high school candidates is the opportunity to support and nurture them towards technology.
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While the Child Development program does not control how many students will register, it was important to
us to reflect upon the voices of the students who were eager to move closer to their education goals each
semester. In the summer of 2020, the Child Development program chose to offer each course in our program
for students to register for each semester allowing for continuing progress as opposed to gaps due to a course
not being listed or the alternating of offered courses. While an enrollment number per course is required per
the college, this gives students the opportunity to enroll in their needed courses each semester.

b) The published student learning objectives? for the program(s) and a description of the evidence the
program(s) uses to determine if students have met the objectives. In addition, the program must
include the weblink where it publishes the student learning objectives and provides evidence of
meeting those objectives. (In some cases, programs may use the 2010 NAEYC Standards for Initial Early
Childhood Professional Preparation as the student learning objectives and in other cases, programs
may have established separate objectives. Either is acceptable.)

https://info.accs.edu/index.cfm/workforce-development/career-technical-education/plans-of-
instruction/?subDir=/B%20-%20C%20Programs/CHD-CGM%20-%20Child%20Development

https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/accreditation/higher-
ed/naeyc-higher-ed-accreditation-standards.pdf

2 “Student learning objectives”, sometimes known as “program learning outcomes”, “student learning outcomes” or

>

“program learning objectives”, are the expectations for what students will learn by the completion of the ECE program.

22
FormRev09/20


https://info.accs.edu/index.cfm/workforce-development/career-technical-education/plans-of-instruction/?subDir=/B%20-%20C%20Programs/CHD-CGM%20-%20Child%20Development
https://info.accs.edu/index.cfm/workforce-development/career-technical-education/plans-of-instruction/?subDir=/B%20-%20C%20Programs/CHD-CGM%20-%20Child%20Development
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/accreditation/higher-ed/naeyc-higher-ed-accreditation-standards.pdf
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/accreditation/higher-ed/naeyc-higher-ed-accreditation-standards.pdf

c) The program(s) of study as published in the course catalog, including admission and graduation
requirements, and concentrations or other degree program options. The courses in the program
should include brief course descriptions. [Baccalaureate and graduate programs that have achieved
national recognition through NAEYC’s partnership with the Council for Accreditation of Educator

Preparation (CAEP) may attach the document they provided in answer to Question 3 in Section | of the

CAEP program report.]

120 Career Programs

teachers, directors, and any additional staff working with young children.
Students entering this program must undergo the required checks including

Child Development but not imted 1o criminal history, chikd abuse and neglect background and
health checks as required by law. For more Information contact the Alabama
Jefferson Campus Department of Human Resources at 334-242-1425 or visit thelr website at

Dr. Cindy Shackelford, program coordinator
Bethune-Deramus Hall room 111
(205) 856-6047 * cindy, Q@ edu

Heather Seagle, instructor/advisor
Bethune-Deramus, room 113
(205) 856-7821 * hseagle@|effersonstate edu

Shelby-Hoover Campus

Dr. Cindy Shackelford, program coordinator/advisor
General Studies Buliding, room 214
(205) 856-6047 * cindy.shackelford@feffersonstate edu

"Positively Imprinting Young Children's and Families’ Lives Through Education”

The mission of the Jefferson State C College Child D
Department 1 to provide a qualty, innovative program of study and to
promote Child Development (Early Care and Education) as a professional
field of study. The Child Development program s the first assoclate degree
program in Alabama to receive the Early Childhood Higher Education Program
accreditation by the National Association for the Education of Young Children's
(NAEYC).

The Child Development Program seeks to provide students with a well-
rounded, specialized, quality education to excel professionally with the skills
and y to work ly with young children (Birth to
Age 5 - Mmchmlanmd their families. Gmusmaybamhwdu
educarers (teachers of young children) In private and not-for-profit earty care
and education programs, as assistant teachers in state pre-kindergarten 4,

In child care proge f In betore and after school
programs, or mdaa n pmuc school systems. Students transferring Into an
program should refer to the “"University
Paraliel Prourums section of the Catalog and Student Handbook.

While completing courses for the AAS, students may
steps of professional recognition leading towards thelr degree — Basic Short
Certficate, Short Certificate, and Advanced Certficate,

Child Development courses are aligned with the Early Childhood Higher
Education Program Standards and more than meet the specific training

dhr.alabama gov/ documents/MinimumStandards_DayCare.pd!. See pages
38-53. Criminal history background check information and application are
located at:  wwaw.dhr.alabama,goviquickinks/Criminal_History.aspx  and
Child Abuse and Neglect application s located at: www.dhr.alabama.gov/
senvices/Child_Protective_Services/CentralRegistryClearance.aspx.  Prior
1o taking courses, the student should meet with an advisor and develop a

plan for ying program requ Since many of
the major courses are offered only once a year at the Jefferson and Shelby-
Hoover Campuses and online, It is recommended that students check with
an advisor for avallable courses and Intersperse general courses with major
courses to complete the program In a timely manner. Students are required
to participate in on-site, directed fiekd experiences and observations in each
course and should plan accordingly.

Child Development courses are offered In a traditional, hybrid (half online
and half in class) and full online format offerings — online full semester
and online halt With the of h
the Educarer and Afterschool degree tracks are fully online, Sludmm
taking hybrid or online courses are to have met the minimum computer
requirements for access. More Information regarding this program can be
found online at: www.jetfersonstate edu/chd/.

Associate in Applied Science
Degree Requirements

It Is the responsibility of graduating students from the Child Development

Program to be prepared professionally to follow the professional code of

ethical conduct and to meet the state’s mi professional req:

including health screenings, child abuse and neglect check and criminal

background check. At least two semesters prior to graduation, students are to
and submit a Appli for certificates and the degree

fo the Enroliment Services Graduation Office.

Note: Students anticipating to afour-year check vith
the four-year nstitution for the transferabiity of courses in this program. While this
program is not designed to transfer to a four-year institution, some course options
for transfer have been identified and can be found at the Child Development

website. Continued education is strongly recommended and encouraged.

requirements for the Alabama Depar of Human R
Standards. Alabama Act 2000-775 romlm criminal history M and cNd

abuse check on all early
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Child Development Degree

*  Educarer Track (AAS CO50)
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®  Administrator Track (AAS C049)
®  Alterschool Track (AAS C216)

General Courses (28 hours)
Course Tile Sem Hrs
ENG 101 English Composition | 3
ENG 102 English Composition Il 3

MTH Elective:  (A116) MTH 100 or MTH 116 or higher leve! math course 3
(MTH 110 Finite Math is recommended for ransfer)

SPH 107 Fundamentals of Public Speaking or 3
SPH106  Fundamentals of Oral Communication
Lab Science Elective: (ASCI) 4

(astronomy, biology, chemistry,
physical science, physics) BIO 101 is
recommended for transfer
Humanities and Fine Arts Elective: (AHUM) 3
(art, humanitics, religion, theatre,
music philosaphy, foreign language, literature)

I PSY 200 General Psychology 3
General Elective 3
(BI0 102, History or Literature recommended
for transfer)
Computer Elective 3

(CIS 146 recommended for transfer)

Educarer Track (33 hours)
Course Title Sem Hrs
CHD 100 Introduction to Early Care and Education of Children

3
CHD 201 Child Growth and Development Principles 3
CHD 202 Children's Creative Experiences 3
CHD 203 Children's Literature and Language Development 3
CHD 204 Methods and Materials for Teaching Children 3
CHD 205 Program Planning for Educating Young Children 3
CHD 206 Children's Health and Safety 3
CHD 209 Infant and Toddler Education Programs 3
CHD 210 Educating Children with Exceptional Needs 3

3

3

CHD 214 Families and Communities

CHD 215 Supervised Practical Experience in Child Development

Total Credit Hours 61
Administrator Track (35 hours)
Course Title Sem Hrs
CHD 201 Child Growth and Development Principles 3
CHD 203 Children’s Literature and Language Development 3
CHD 205 Program Planning for Educating Young Children 3
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CHD 206 Children’s Health and Safety

CHD 208 Administration of Child Development Programs

CHD 210 Educating Children with Exceptional Needs

CHD 214 Families and Communities

CHD 219 Supervised Practical Experience

MST 111 Elements of Supervision

MST 215 Smiall Business Management

BUS 215 Business Communications

BUS 263 Legal and Social Environment of Business \

Total Credit Hours 6!

Afterschool Track (35 hours)

Course Title Sem Hrs

CHD 230 Introduction to School-Age Programs 3

CHD 201 Child Growth and Development Principles 3

CHD 202 Children’s Creative Experiences 3

CHD 203 Children’s Literature and Language Development 3

CHD 204 Methods and Materials for Teaching Children 3

CHD 206 Children's Health and Safety 3

CHD 210 Educating Children with Exceptional Needs 3

CHD 214 Families and Communities 3

CHD 231 School-Age Programming 3

CHD 213 Child Development Trends Seminar 3

CHD 212 Special Topics In Child Development 2

CHD 215 Supervised Practical Experience in Child Development
3

Total Credit Hours 63

Courses required for:

Child Development Certificate

e Child Development Educarer Track (CER COS0)
Child Development Administrator Track (CER C049)
e Child Development Afterschool Track (CER C216)

The courses listed below are part of the AAS. degree. While completing
requirements for A.A.S. degree. a student can eam the certificate. At least
two semesters prior to graduation, students are to complete and submit
a Graduation Application for the certificate to the Enroflment Services
Graduation Office.

Child Development Educarer Track

Course Titfe Sem Hrs
ENG 101 English Composition | 3
MTH Elective: {A116) MTH 100 or MTH 116 or higher kevel math course 3
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122 Career Programs

Humanities and Fine Arts Elective: (AHUM) 3
{art, humanitics, refigion, theatre,
music philosophy, foreign language, literature)

Computer Hective 3
(CIS 146 recommended for transfer prerequisite)

CHD 100 Introduction to Early Care and Education of Children

3
CHD 201 Child Growth and Development Principles 3
CHD 202 Children's Creative Experiences 3
CHD 203 Children's Literature and Language Development 3
CHD 204 Methods and Materials for Teaching Children 3
CHD 205 Program Planning for Educating Young Children 3
CHD 206 Children's Health and Salety 3
CHD 210 Educating Children with Exceptional Meeds 3
Total Credit Hours 36
Child Development Administrator Track
Course Title Sem Hrs

ENG 101 English Composition | 3
MTH Elective: {A116) MTH 100 or MTH 116 or higher level math course 3
Humanities and Fine Arts Elective: (AHUM)

3
(art, humaniies, refigion, theatre,
music philesophy, foreign language, literature)
Computer Elective 3
(CIS 146 recommended for transfer prerequisite)
CHD 201 Child Growth and Development Principles 3
CHD 203 Children’s Literature and Language Development 3
CHD 205 Program Planning for Educating Young Children 3
CHD 206 Children’s Health and Safety 3
CHD 208 Administration of Child Development Programs 3
CHD 210 Educating Children with Exceptional Needs 3
CHD 214 Families and Communities 3
MST 111 Elements of Supervision or
BUS 263 Legal and Social Environment of Business 3
Total Credit Hours 36
Child Development Afterschool Track
Course Title Sem Hrs
ENG 101 English Compasition | 3
MTH Elective: (AT16) MTH 100 or MTH 116 or higher level math cowrse. 3
Humanities and Fine Arts Elective: (AHUM) 3
(art, humanities, religion, thealre,
music phifosophy, foreign language, literature)
Computer Elective  (CIS 146 recommended for transfer) 3
CHD 230 Introduction to School-Age Programs 3

CHD 201 Child Growth and Development Principles 3
CHD 202 Children's Creative Experiences 3
CHD 203 Children's Literature and Language Development 3
CHD 204 Methods and Materials for Teaching Children 3
CHD 206 Children's Health and Safety 3
CHD 210 Educating Children with Exceptional Needs 3
CHD 213 Child Development Trends Seminar 3
Total Credit Hours 36
Courses required for:

Child Development Short Term Certificate

e Child Development Educarer Track (STC C050)

¢ Child Development Administrator Track (STC C049)

*  Child Development Afterschool Track (STC C216)

*  Child Development Basic Certificate (STC C239)

The courses listed below are part of the A.AS. degree. While completing
requirements for A.A.S. degree, a student can earn the short term certificate.
At least two semesters prior o graduation, students are to complete and
submita Graduation Application for the short term certificate to the Enrollment
Services Graduation Office,

Child Development Educarer Track

Course Title Sem Hrs
ENG 101 English Composition | 3
MTH Flective: (AT16) MTH 100 or MTH 116 or higher level math cowrse 3
CHD 100 Introduction to Early Care and Education of Children 3
CHD 201 Child Growth and Development Principles 3
CHD 202 Children's Creative Experiences 3
CHD 203 Children's Lilerature and Language Development 3
CHD 204 Methods and Materials for Teaching Children 3
CHD 205 Program Planning for Educating Young Children 3
CHD 206 Children's Health and Safety 3
Total Credit Hours 27
Child Development Administrator Track

Course Title Sem Hrs
ENG 101 English Compasition | 3
MTH Elective: {A116) MTH 100 or MTH 116 or higher level math course 3
CHD 201 Child Growth and Development Principles 3
CHD 203 Children's Literature and Language Development 3
CHD 205 Program Planning for Educating Young Children 3
CHD 206 Children's Health and Safety 3
CHD 208 Administration of Child Development Programs 3
CHD 214 Families and Communitics 3
MST 111 Elements of Supervision or 3

BUS263  Legal and Social Environment of Business
Total Credit Hours 27
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Child Development Afterschool Track

Course Title Sem Hrs
ENG 101 English Composition | 3
MTH Elective:  {A116) MTH 100 or MTH 116 or higher level math course 3
CHD 230 Introduction to School-Age Programs 2}
CHD 201 Child Growth and Development Principles 3
CHD 202 Children’s Creative Experiences 3
CHD 203 Children’s Literature and Language Development 3
CHD 204 Methods and Materials for Teaching Children 3
CHD 206 Children’s Health and Safety 3
CHD 213 Child Development Trends Seminar 3
Total Credit Hours 27
Child Development Basic Certificate

Course Title Sem Hrs
*CHD 100 Introduction to Early Care and Education of Children A1
CHD 204 Methads and Materials for Teaching Children or 3

CHD 209  Infant and Toddler Programs

*CHD 206 Children’s Health and Safety 3
General Elective (CHD or Gen Ed) 3
Total Credit Hours 12

Complete the educational component ONLY of the Child Development
Associale Credential (CDA).

Students interested in achieving the Child Development Basic Cerfificale
while meeting the educational component of the nationally recognized CDA
credential may take the abave three child development courses required for
\he Basic Certificate. These courses satisfy the requirements of the Basic
Certificate and the functional areas of study identified by the CDA Council.

~Additional CDA credential requirements are the responsibility of the student.
**Credential and credentialing fees are administered by the Council for Early
Childhood Professional Recognition.

***The CDA credential and/or the JSCC Child Development cerlificate are
the current minimum requirements for Assistant Teachers in the expanding
Alabama PreK.
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Computer Information
Systems Technology

Jefferson Campus

Wade Crawford, advisor
Ruby Carson Hall, room 118
(205) 856-7854 = [crawford@jeffersonstate.edu.

Shelby-Hoover Campus

Tommy Battles, CIS program coordinator
Health Sciences Building, room 420
(205) 983-5977 = Whattles@jeffersonstate.edu

Anthony Blevins, advisor, Web Technologies
Health Sciences Building, room 424
(205) 983-5350  ablevins@jeffersonstate.edu

Linda Dobyns, advisor, Networking Option
Health Sciences Building, room 426
{205) 983-5351 e Ihanson@jeffersonstate.edu

These programs are for students who wish to seek employment in the
computer field.

Associate in Applied Science Degree Requirements

This curriculum is designed to serve students planning to enter the field of
computer information technology and those already employed who need
specialized skills required by the computing industry. Options are available
for concentrated study in computer programming, computer networking,
and web technologies.

Check with your four-year institution for the transferability of courses in this
program. This program is not designed 10 transfer to a four-year institution.

Full-time: sludents planning to complete the Associate in Applied Science
degree should concurrently work towards completion of requirements
from & chosen option and General Courses requirements. For example,
each term, a full-time student should take two to three courses that meet
requirements from the student’s chosen option and two to three courses
that meet requirements in the General Courses section,
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20 Admission o the Coliege

Admissions Policies

hmnmmmwmmu
apphcant must provide:

ummmwwmunm
wwbmhwmhm
mmmnmmummu
mmumummmm-n
mmmmmmmu
Passport, unexpired U.S. Permanent Resident Card, Resident Aen Card-
MIW.WMMUMMMM
mummmmm.umum
USS. Alien Registration Receipt Card (Form 1-151) prior to 1978, BIA or tribal
mmmmmpmmnwu

Applicants should submit the identification referenced above in
person. Those applicants unable to present identification in person
Must submit & legible copy by mall or via electronic submission
consistent with local institutional policy.

Applicants who fasl to satisty the forms of identification requirement will not
be admitted to any ACCS institution.

All international applcants must provide: a VISA acceptable 1o the United
States and an official transtated copy of the student’s high schoolicotiege
transcript: a minimum score on an approved English as a Foregn Language
exam as specified in the guidelines: signed, notarized statement verifying
adequate financial support: and documentation demonstrating adequate
health and ie insurance which must be maintained during envollment.

For the protection of the public and 1o assist in maintaining state and local
security persons who are not citizens of the United States may not be admitted
to any Alsbama Community College System institution for the purpose of
envoling in flight training, or in any segment or portion of a fight training
program, unth appropriate certfication and approval have been received
from the office of the Attomey General of the United States, pursuant to the
section 113 of the Aviation Transportation and Security Act, regutations of the
Immigration and Naturakzation Service, and al other applicable directives.

An applicant who fads to satisty the requirements above will not be admitted
10 the institution.

Required Admission Documentation

Applcants who have notpreviously attended  dly accredied postsecondary
nstitution wil be considered first-time colege students or “rative” students.

Degree seekng students must submit appkcaton, pmary form
of identfication, proof of hgh school graduaton, offical transcriptts) from
high school or GED, and &l other colloges attended, as wed as ACT scores.
Students who have achieved a minimum of a Baccalaureate degree are only
required to submit a transcrpt from the grantng nstiuton.

|

|
Admission to Courses Creditable Toward an
Associate Degree :
There are two types of admission status: unconditionsl and conditional.
Unconditional status: Students who have subtted al required documentation
may be admitted as unconditonal status. Conditonal status: Students who
al e quir entaton may itte dibonal
status. Faskure to provide documentation by the end of the first semester, as
determined by local insttutional Calendars, wil prevent a student from future

|
\
1
|

registration and official transcript rolease.
Residency Policy
For applicants for admission will be classified
in one of three categories.
L Resident Student
A Aresident i b ped the in rate establshed
by the Alsbama Communsty College System.

8 A resident student is an apphcant for admission who meets all legal
requirements or s a duly regsstered resident in the state Alabama
hnnmmmmmm
umumwu-wuu
habitation, home, and permanent abode in the state of Alsbama
wuummmmmm
for admission. Consequently, an out-of-state student cannot attain
mmmmqmmumm
months o the state of Alabama.

c nnmummmmnm
parent, or legal guardan of such minor dependent must have resided
nuuumunmmmmm
mvmunmnmmu
hmwnmunmnmnmn
Qranted custody

MM M o o O L A
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e C1 under At . Under et kaw, s moans 3
-: I”‘"“"‘"ﬂ!md-n—--—
,.,"""' oo (18) years of age but exchdes

Whose Geabities of nn-age have been removed

Hlmdmm..~-~
estabieting & b

thes defirntion st change

0 Aktama, changes,

; 0 Person: Either or both of the parents of the

- PArents who ase Iving togethe, or # the parents are
Gvorced of Iving separately, then ether the parent having
'-cum,u.cu.u.,..m.
m-mm.-uaw.

ither have Sogal custody, supporting person wil mean,
The lolowing order: the legal custodkan of the student, the

years of the date of appécastion for adewssion shal bo conudered
femdont students for Lton pposes.

2. A indwicha claking 10 be 3 resident wil coriy by & signed

statoment each of the 1olowng.

A 2speaihic aoress or ocaton within the state of Alsbams as
s o her ressdence;

D an Kent 10 romain at B address ndetedey. and

€. possesson of mom substaal comections 10 the stato of
Atsharma than with any other state

Though cortications of an address and an infent 10 reman in

U stite ndefavinly wit be prevoguestes 10 estadishng status

a5 2 residont, witimate determination of et status Wil be

made by e rstiution by evilustng the prosence o absence

of connoction with the state of Alibama. This evakaton wil

nclude the of the fallowng

A consderation of the location of high school graduation

b payment of Alsbarma state nCome Lues as 3 residont,

¢. ownership of a residence or other roal property in the
state and payment of stale ad valorem taxes on the
residence of property.

d full-teme employment i the stide.

readonce i the stale of souse, parents. or Chidrer,

 previous penods of residency i the state contruny for one
(1) year o more

0 oty rogstiation and votng i e stale. moro sgrecanty.
contweeng voler FEQuYton 0 e state Tl Nty acoumed
at st one year pror 10 e il registraton of B studont
0 Alsharma af 8 pubc asttution of hagher educaton.

-

e e ——

Jetiorson STAE LOUNIREmY vanmayy = =

h —-—um-uu—-ou—-c
oractoe a professan 1 the state.

" mdmmhhmw
of state tases on the property, and possession of staie
cense plales.

) mM”l-ﬂhlwu
““ahmu—uhm
—vmumm

Kk membership in refigious, professional, DUSINESS, CVIC, OF
‘socel organuations i the state.

L mmnnadmum
accounts, safe Geposd bowes, of Fvestment accounts. and.

m n-state a0dress shown 00 selective Service regisiraion,
drivers’ liconse, automodde btk rogistration, hunting

QUardian, and the conservatcs and fuhing fconses, insrance polcies, stock and
o : bond regrstrations. tast wil and testament, annuibes. of

0. 1n determing rescint shuten stabs for e purpone of hargig prcine
um"m‘-:::.""""'""“ £ Shudents determined 10 be clgiie for resident hullion wil maintain
b -:n GO0 0 Aoms Wgh sshest Pt kgl L fe-envolment witn one (1) hull academic yeur
_— .“..t.h*ha of Pex ervoliment s evidence the

‘sthudert sutmequently has abandoned resident status. for example
regasiering 1o vote N another state

Swoents talng 10 re-ovod wilhn one (1) hl academc yoas must estabiah
Uiy upon re ervolment

B Non-fesident Student

A A non-resident student is one who does not meet the standad
of having resided in the state of Alsbama for af least tweive (12)
MONPS EmTIealedy (reECRGg ApOACHTION for a0MEsSion.

B. A non-rosdent student wil be charged e i-state tuiton rate
estabiished by the Alatwera Communtty College System under the
Tolowng Croumstances, provded such student s a ctzen of the
United States.

1. The depondent student is one:

A whose supporting ahdt-tame
d.“ln.m.m.

8. whose spporing person can verty fu-tme permanent
oTplyment I Abama and wll commence s
employment witn ety (90) days of regestration. or

c ~mmu-duw~u
ity on hul-tme actve duty stationed In Alsbaa under
rder for s other than attending schoot. or

a ~m~lllllmwd.
Conmer staff assioned 1o Outies in Alsbarma.
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2 Admesson 10 the College

2. Tho student s ot a dependent tas defined by Intermal Revene
Cooes) who
A5 2 Wi-tme permanet omployoe of the Wsttution
which the student is registering or &s the spouse of such an
employee. or
b can verty ful-tme permanent employment witin e
stale of Albama of is the spouse of such an employee
N0 wil commence 50 empkoyment wihi ety (90) of
1ogsyaton with the nsthuton. o
€. 15 2 momber of or the spouse of & member of the Unted
States mistary on ful-tme actve uty statoned n Albama
under 0rders for Guties other than attending schoot. o
6. 1 an accredied member of, or e spouse of, a0 accredied
momber of 8 consutar staft assigned 1o dubies in Alsbama
C. 10 Ostermining non-resident student status for e purpose of
charging fuition, the burden of proof bes with e applcant for
admession. The College may request proof the appicant meets the
stguAsONs noted above prior 10 admisson.

. Out-of-State Student
A Any applicant for admission who Goes net fall into Section i (Non-
Resident Student) above shall be Charged a minkrum kaion of two
(2) times the resident huition rate charped by that inssaution.
0. Studonts intisly Classified as inefigie for resident tulon wil
retiun that classafication for tution purposes untl GoCUMentation s
Provioed verifyng elgity for resdent tuton.

Residency Policy for Veterans, Dependents,
and Spouses

For the purpose of assessing tultion, students who we velerans,
' dependents, and spouses wil receive in-stale tuition rates If classified
as one of the following:

1. The student is a member or spouse of & member of the United States
miktary on ful time actve Guly statoned i Alibama under orders offer
than attending school.

1. Commencing on Maty 22, 2012, the student has been 8 member of the
Aabarma National Guard for a period of at loast two years immedately

procodng quakfication for and contin member
of the Alabama Natonal guard while enrolied at the pudlc nsttuton of
igher education.

. The student is & vetoran of the Armed Forces of She Uniled States,
Mlﬂh‘.-wll‘d&-n
satisties at keast one of the folowsng CONGmONS
A The veteran has served on active Guty for & continuous period of

time, not less than two (2) years, and has received an honorble
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mm-—uamumnuu—m
rattuton of hgher education.

.8 m-—-mmﬂn-mman
mv-—nau--s-mu-m
from the commanding officer of the vetoran student.

€. The veteran has been assigned & service-connected disabiity by

e United Attars.
W, The studert 15 an out-of-state veteran who resides within rinety (90)
e A and has enrofied at an nssiubon
voted 10 alow non-fesdent n-state titon
for active and retred mitary

V. The student is, at the time of registration, a minor whose Supporting
person is 3 member of the United States Military on full-time active
duly stationed in Alsbama under orders for duties other than
attendng school

Admission Classification
First Time

A studert who has 10 prior post: experience. gy
Instiution for e first time

Transfer

A student enterng the nstution for the first brme. having previousdy attended
2 post-secondary mstiution The student mary transfer with or without credit.
Acoeptance of ransfer credits s based upon local Instituional policy.

Unconditional Admission of Transfer Students

For Uncondional Admission, transter students must have submitted 1o the
coege an appicaton for admission and offical transcripts trom all duly
acoredited postsecondary insStutions attended and any other documents
Fequired for any frsttime student.

Note: If the student intends to obtain & degree from Jefferson State,
transcripts from il institubons must be submitted for evaluation prior
to graduation. If the student intends 10 register for courses requiring
prerequisites that have been fufiled at another institution, transcripts
from those institutions must be submitted for evaluation prior 1o enrolling
n those courses at Jeflerson State. An official ranscript must be mailed
from the sending institution directly 1o Jefferson State. Transcripts
Gelvered by students wil not be considered official.

9
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Conditional Admission of Transter Stugents

""“""ﬂtummmuum
m'.: " H1ended 2 any additional Gocuments roquired by e mstsion

ity be Grantod Conditional Admission. No ramser student shell be
Mbmhum~~h~n-“
s Feceived o reuired admissions records for e second semester

Mmmnmnhmuuum
~nmnuwmmmw
Of Admessions Records.* This notution wil be semoved from e anscret
ﬁmwdnmmmmu
Students are nat clgibie for Financed Ad

Initial Academic Status of Transter Students

! Transfer students who have not suomitted o requred admesons
munwnunmdnu—m
aumnmua-um-n-u
all 1equired a0MesAns records have boen recewed The grade report
and transcript will read “Status Undetermined * This status wil be
updated upon recept of Bl MEQUIred AOTISTIONS records

2 Transfer students whose cumulaiive grade pokt average ot the
transter inutitutionds) is 2.0 or above on a 4 0 scale wil be admitied on
Clear academic status.

3. Transfer students whose cumulsive grade point average o e
transfor institution(s & less than 2.0 0n 2 4.0 scale will be admstied
only on Academic Probation. The transcript will read “Admitied on
Acadermic Probation

4. Applicants who have boen academically suspended from another
reglonally or Councl on Occupationsl Education accrodied post-
50CONGArY INSHtULON Mary be B0MItted &3 Wanster students ondy after
foflowang the complants/appeats process establshed for “natve”
students who have boen academically suspended. if the Yanster
students are 30mitied upon appeal, they wil enter Jeflerscn State
on Academic Probation. Their transcripts will read “Admitied Upon
Appeal-Academic Probation.”

5 mmmnuwmmm-—-
status unti they have attempted at least 12 credt hours at Jefterson
State I the cumbative GPA is delow 1.5 afier the semester in which
uummmm“““.“
wmumms——f

6. Transter students who attend another pasi-secondary Mstiion and
““.mmhwbnnw-'

) '“"nm-'._‘“ The student must st
nwu”ul~”h~~
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.,,_...-qmu—-nnmmml
~~‘-M..~Idmwmm
students are not fequired 1o ke transcripts of their previously earmed
Crodits af ofher postsecondary.

General Principtes for Transfer Credit

1 Transter crodt wil be evalualed and recorded Dy the Enrolment
Services Office once o8 officiy tranecripts are on file in Envollment
Services. Transfer crodit for Courses with & grade of “D” cannot be
accurately dotermined untl ol official ranscripts are on file and
um"ﬂ"nmmm
should have al nstitubons attended forward an official transcript to
Evolment  Services @8 Quickly as possible 10 facitate this
process. Students may check thew transfer credits online through
ew Jeftorson State student account

2 Transter credt will be awarded based on the following criteria.

A Coursework tranaferred or accepted for credit toward a program
must regresent collegrate coursework refovant to the formal
wward, with course confent and level of nstruction resulting in
student competencies ol least equivalent 10 those of students
envoled I the Nstitution's own degree and certificale programs.
A course completed at other reglonally or duly accrodited post-
secondyry INsttutions with a passing grade will be accepted for
ransfer as potendially croditadle toward graduation requirements.
A transfer student from a collegiate Institution not accrecited
by e appropriate regional association or duly accredited
Postsecondary institution Mmay request an evakuation of transfer
Credits after completing 15 semester hours with a cumulative
GPA of 2.0 or sbove.

A transfer grade of “D" will only be acoepted when the transfer

MMM'!DGMIHMMI

mznumuvmuumu

same as for native students.

3 Courses included in the Approved Alsbama General Studies
Commitiee General Course Listing for which Jefferson State
Community Colege does not have an equivalent course will be
Sccepled as a core requirement for the appropriate core area in the
General Ecucation Core.

‘~T~'~muuo.mmm,.“
Mh‘vhwdu~mm,
Mhlummmugcmum
'ﬁfﬂmdllmmm- Jefte
‘tivmmm-zmmnm'
wc-z--.n-m-mmz.
mmhc!mm.nuw“‘
dn“b:ml&mhcm“'
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M Adrmussaon to the College

qunmumwhm.m
charperson/assocate Gran'Oean and the dean of nstruction.

5. The criena for awarding Credit for work compieted at international
wum—u-—-unmm
the United States Students must obtain a “Catalog Maich”
evaluation report fram Education Perspectives. Thew websie is
Www caperspective org/jscc

6. Credt may be awarded based on provious formal traning.
Examples include miktary training, Community College of the Ax
Force, and Police Academy.

International Students - (F-1 Visa Holders)
International: A student who is a citizen of another country.
Admissions Procedures

S prospectve infornationsl students Must apply for admssion 10 Jeflerson
State prior 10 the ssuance of Be Form 1-20. The admissons process must be
sompieted belore ervoling i Classes.

\dmission 10 Jefferson State Community College requres exch of e
ollowing 10 be presented

1. A compieted Jefferson State Community Colloge appication for
admisson

2. Passport copy and photo.

3 Anofficial copy of the score on the Test of English as a Foregn Language
(TOEFL). International Englsh Language Testing Systom (ELTS). or Swep
EIKEN must be submitiod 10 the infernational Studont Services Office
s proof of English proficiency. A minemum score rangeng from 5.5-6.0
on the IELTS as determined by the college, or & lotal score of 61 on the
Informet-based TOEFL or S00 of paper based TOEFL, or & 24 on e Step
EIKEN in Practical Engltsh Proficency. Students may request il cogees
of thelr TOEFL or IELTS scores be electronicaly sent 1o the Colege.
Jofferson State's institutional TOEFL cxam code s 1352. Exemption:
Studonts Hrom & country where English is the natve™* nguage may be
exompt from the TOEFL and IELTS cxam. Transter students who have
sucoesshly comgleted ENG 101 or higher af @ regionally accredited
nstiution with a grade of C or above may also be exompt rom the
TOEFL and IELTS requirement.

‘Contact the International Student Services Office for the Nst
| countries that are currently exempt from the TOEFL or IELTS
quirement, as set by the The Alabama Community College System.

FormRev09/20

the trme of ervoliment.

7 mun.nunmwnmmmn
repatraton.

8 Copy submitied of the pad 1901 .MMMM
was part of the visa appicaton

wumm“ucmuswm
mmmma—-uwmm
du.mumu&”dlmm
Trarster students must requost rom the regsstrar of each college and/or
uversity aftended that an officed transcript bo sent directly fo Jefferson
State I acdton, & Transder Clearance Form from ULS. coleges must be
sbenitied This form must be completed by the internatonal Student Advisor
at the most recent college of unversity attended.

Shudents who heve completed informational college andir  university
coursework must obtawn 3 “Catalog Match™ evaluation report from Education
Porspectives & (wwwoedperspective org/jsce).  Transfer credit s not
Quiranteed

The Form | 20 wi be ssued 10 the student only after all requirements above
have boen met and the student's fike & complote in the International Student
Servors Otthoe

Full-time Envollment Required

F-1 visa holders are generally required 10 be envoled Rull-tme (12 semester
hours) each semester. See the Internabonal Student Services Office for a
Oetalod descusson of status

TY YT RFRFR R RN R RR NN R R R U RN R R NN AN U U
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Insurance

I & & requirement that a8t imemational
students be covered by adequate
acodent. e, and heatth This od o

8 periods of envolment, inchuding anus vacatio =
vacations. Students must purchase
rance ihiough the health insurance company at cur instition s

s sk e y of employer poscy No
'Wunh-uhmmmw-nu:-
federal kav 10 envoll non-immiggant aken students
Transient Students

Transient: A student enrolied at another college or university who
bﬁ!_u-m-—uu-:-mu
transterring credit back to the home college or university.

1. Transien! students must complcle an appication form avalable
In Enolment Services at one of owr locations or online at www.
jetfersonstate odu. Appicants should submet thesr appication no ater
than two weeks prior 10 the semester in which they plan 1o envoll.

2. A transient letter must be receved in Envoliment Services before 2
student may register. The iransiont lotier must st a8 courses e
student s eligible 10 take. Ths lefter guarantees the transierabilty of
courses taken at Jefferson State Community Coflege o the student's
home Institution.

3 : i F-1 status must aiso provide Jeflerson
State with an Transient Apgroval Form completed by thes Desigrated
School Official (immigration Advisor) and s avaliable Svough the
International Services Office.

Accelerated High School Program

Acoelerated: A secondary education student who is earming college
crodit while still in high school. Accelerated High School program

may not substitite for high school credit.

Jofforson State offrs quallied igh school juniors and senkrs the chance
10 cnvoll in 8 spocial academic program. During fhe juor and senir yesrs 1
high school, students may that fusfd coliege Upon
mmumﬂa-l*uu-u
..d-na-wmbm,__
,..—mnmmw-ammnm-
10 fermommber is that the content and leaching ”

rndnwlld Students ave eigiie for So Accelerated Hgh
School Program i they meet o the fallawing crieni

1. ™ ”M,..Ma-—unm'u
2. The studer -y
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for example: @ student may not take Englsh Compositon undh of
_-.“mmmwww»

3. An Accelerated High School Form must be completed each tom, and
the local principal and counselor must certly that the student has @
minimum cumuatve 3.0 average and recommend that the student be
acmitted 10 thes program.

Students must have the completed Accelerated High School Form on fle
n Envolment Services prior 10 regstering for cowses. Al college crodit
completed at Jeflerson State Communty College prior 10 eaming the high
school Gpkoma or GED is condiionally awarded. The student's transcript wil
read “Conditonal Credt” unti an official high school transcript showing the
date of gracstion has been received by Envolment Services. Accelerated
Tagh school students are not esgidle for financal ad.

Exceptions may be made 1 requiements 1 and 2 above for students
a o the standards dinthe

State Plan of Exception Chidren and Youth.
Dual Enroliment Program

Dual Enroliment and Dual Credit A secondary education student
who is eaming college credi while in high school. Dual enroliment
credit may be applsed toward a high school diploma.

On Apel 24, 1997, the Alabama State Board of Education authorized local
of 10 establsh cual programs alloning qualified

igh school students 10 envoll in postsecondary institutions in order o dually |

eam crodits for 2 high school diploma andir @ postsecondary degree. An
Important pont 1 remember i that the content and teaching methodalogy
of 3 classes will be at the college level. Envolled students must pay normal
uon s required by Jefferson State Communsty College. Jefferson State has
Orveloped Gusd envoliment agroements with the local boards of education in
s service area 10 make these opportunies avadable to qualified students.
Students are ehgibie for he Dual Envoliment Program f they meet all the
followng criera:

1 Stdents must satisly e requirements proscribed I Alabama
Communty Colege System Pokcy 80101 Admession General, with the
excepton of proof of gh school graduation or GED completion.

2. Students must be in grade 10, 11, or 12. A wy be y
the Canoetior of the Alabama Community Coliege: Systen for students
Gocumented as gfted and lakented I accordance with Alabarma
Admwwstrative Cooe §290-8-9 12

3 Students seekung ervollment m courses keadng 1o Dual | nrolment for
Ouad Croat
g schoot grade pomt average of 2.5 0n a 4.0 scale.
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62 Degree Requirements

Associate Degree Outcomes

Students at Jefferson State may eam one of three associate degrees —
associate in arls, associate in science, or associale in applied science — bv
completing one of the Jefferson State degree plans. Within each degree plan is
acore of courses designad to provide general skills and broaden the students’
perspectives, resulting in the following general education competencies:

.

The student will demonstrate effective rcading, writing and
speaking skills.

The student will demonstrate ability lo apply reasoning and logic 1o
assess ideas and situations, support positions, draw conclusions and
solve problems.

The student will demonstrate ability to identify, analyze, organize,
and synthesize credible resources in a manner that respects
intellectual property.

The student will demonstrate understanding of mathematical concepts
and scientific principles, and ability to use computers,

The student will demonstrate understanding of events in history
and developments in the arts and social sciences that have
shaped civilization.

The student will complete the general education core requirements for
one of the three degrees offered by the college as specified below.

.

Degree and Certificates Offered

Jefferson State awards the associate in arts, the associate in science,
the associate in applied science degrees and certificates for non-degree
programs. Students must complete the approved curicula for their course
of study as well as meet the following degree and certificate requirements.

Associate Degree Requirements

The following requirements must be met in order to receive a degree. A
student sheuld apply for graduation in Enrollment Services. A student who
seeks a degree shouid apply during the term before he or she anticipates
completing graduation requi ts. The student will be informed, in writing,
of his or her academic status with regard to qualifying for graduation.

A student may elect to graduate under any Jefferson State degree plan in
effect during his of her enroliment, the date of the earlies! degree plan not to
exceed four years prior to the date of anticipated graduation.

FormRev09/20

Some programs, such as nursing, have more rigid policies. See exceptions
under degree requirements for each program,

A student shall be awarded the associate in arts, associate in science, o
associate in applied science degree upon satisfactory completion of the
requirements of the specific degree plan as specified by the College and by
the Alabama Community College Board of Trustees,

A student must:

-

. For a degree, satisfactorily complete a minimum of 60 semester hours
of college credit in an approved program of study, including prescribed
general education courses.

Eama 2.0 cumutative grade point average in all courses attempled at the

college. The calculation of the grade point average for graduation shall

notinclude grades eamed in institutional credit courses. A course may
be counted only once for purposes of meeting graduation requirements.

. Complete atleast 25 percent of the degree plan coursework at Jefferson
State for an associate degree.

. Complete and transfer appropriate courses with a grade of “C” or better
from a regionally or Council on Occupalional Education accredited
institution to satisfy degree requirements. A transfer grade of "D” will
only be accepted when the transferred student's cumulative grade point
average is 2.0 or above.

. Students can receive eilher an Associate in Arts or an Associate in
Science degree from Jefferson State.

. Submit a formal application for graduation during the term before he or

she anticipates completing graduation requirements,

Fulfill all financial obligations to the college.

Count no credit hours for any courses disregarded when declaring

academic bankruptcy or forgiveness in the cumulative grade point

average loward the total number of hours required for a degree.

Competency in the basic use of the computer is a requirement of the

Southern Association of Colleges and Schools Commission on Colleges.

Courses listed in the “Course Descriptions” section of the Catalog and

Student Handbook with the computer designation Q substantially

integrate use of the computer as & course requirement and satisfy the

Jefferson State compuler competency requirement. Students should

speak 10 an advisor regarding transferability of these courses.

10. Remove all admissions conditions.

~

w

N

o«

=

~

©

The Associate in Arts and Associate in Science
Degree Core Requirements

Students can receive either an Associate in Arls or an Associate in Science
degree from Jefferson State.

PRRRRRORRPRORRRCCRORECREREUETETETECEOOOOEOECEEUEUTUSN
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The associate in arts and associate in science degrees are the basic degrees

] pleting a planned university-parallel program

1o meet the reg of the first two years of a Bachelor of
Arts or Bachelor of Science degree. Students must print and retain the
STARS zrficulation guide for their major along with the transfer institution’s
Area V courses. This information is available from the appropriate academic
division, Enrollment Services, and our home page. All associate in arts and
associate in science degrees will contain the following General Education
Core requirements. Since not all courses will salisfy these reguirements in
all programs, courses should be chosen from a STARS articulation guide,
approved degree plan or Degree Works audit to ensure they meet the
requirements. The STARS articulation quide, degree plan or Degree Works
audit vaill also indicate the courses needed in addition 1o the General Education
Core to complete the degree.

Mote: Courses satisfying Areas I-IV are noted in the “Course Descriptions™
and “University Parallel” sections of the Catalog and Student |

Jefferson State Community College 2020-2021 63

In addition to mathematics, disciplines i the natural sciences include:
astronomy, biological sciences, chemistry, geology, physical geography, earth
science, physics, and physical science.

Area IV: *

History, Social, and Behavioral Sciences 12
* History** 3
= Other disciplines in the Social and Behavioral Sciences 9

Mo more than six hours of History may be completed for Arca IV.
{Sacial and behavioral sciences include, but are not limited to: anthropology,
economics, geography, political science, psychology, and sociology.)

Areas I-IV:

Minimum General Education Requirements 41
Area\:

Pre-Professional, Pre-Major, and Elective Courses "19-23

Al students receiving the Associate in Aris or Associate in Science degree wall
complete ORI 101 unless the student transfers in 12 or more hours.

Areal:
Written Composition | and Il 6
Requirements: The oral ¢ ication competency is a requirement of the

Southern Association of Colleges and Schools Commission on Colieges.
This requirement may be accomplished through the infegration of oral
communication proficiencies within a required discipline-specific course(s).

Areall:*
Humanities and Fine Arts 12
* Literalure™
° Arts 3
= Remaining semester hours to be selected from
Humanities and/or Fine Art 6

(Humanities and arts disciplines include but are not limited to area/ethnic
studies, arl and art history, foreign languages, music and music history,
philosophy, ethics, religious studies, speech, thealer and dance.)

Area lll:
Natural Science and Mathematics 1
» Mathematics at the Precalculus Algebra
or Finite Math Level 1
o Natural Sciences (laboratory) 8

Courses appropriate to the degree requirements and major of the individual
sludent and electives, See your advisor, Degree Works Audit, or see Area V on
the transfer institution's web site {stars.troy.edu/area_V.himl).

Area I-V:

General Studies Curricula ***60 - 64
Students completing courses that have been approved for the General Studies
Curriculum and are appropriate to their major and/or degree program may
transfer these courses vith credil applicable to their degree program among
Aiabama’s public two-year and four-year colleges and universities.

~Engineering Exceptions: For all engineering majors, the AGSC voted 1o allow
the hour requirements in Area Il o be reduced from 12 semester hours to
9 semester hours. This reduction allowed for additional hours (6 semester
hours to be added to Arca V for engineering majors so that required math
and science courses could be taken prior to transfer that would need national
engineering accreditation standards (ABET). The ACCS has adopted this
exception. Engineering students may take 9 hours in Area II, 9 hours in Area
IV, and 25 to 29 hours in Area V.

“*Must complete a six-semester hour sequence either in literature or in
history. The sequence in Area Il and IV in literature or histary needs to follow
the sequence requirements according to the student's major and transfer
plans.

***Resp of study for baccal degrees at public
universities range from 120 1o 128 semester credit hours in length. Dependent
upon the total hours allocated for the bachelor’s degrees, institutions in The
Alabama Community College System wall only be authorized to provide 50
percent of that total (60-64)

FormRev09/20
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d) A catalog course list with brief course descriptions (if this is not already included in the response to the

previous bullet).

Child Development (CHD)

CHD 100 Introduction of Early Care and Education of Children. 3 hrs.
PREREQUISITE: None

This course introduces students to the child education and care profession.
It is designed to increase understanding of the basic concepts of child
development and the developmental characteristics of children from birth
through age 8/9 years. This course is the foundation for planning appropriate
activities for children and establishing appropriate expectations of young
children. This class also offers an opportunity to study the developmental
domains (social, emotional, cognitive/language and physical). Course includes
observations of the young child in early childhood settings.

CHD 201 Child Growth and Development Principles. 3 hrs.
PREREQUISITE: None

This course is a systematic study of child growth and development from
conception through early childhood. Emphasis is on principles underlying
physical, mental, emotional and social development, and methods of child
study and practical implications. Upon completion, students will be able to
use knowledge of how young children differ in development and approaches
to learning to provide opportunities that supports physical, social, emotional,
language, cognitive, and aesthetic development.

CHD 202 Children's Creative Experiences. 3 hrs.

PREREQUISITE: None

This course focuses on fostering creativity in preschool children and developing
acreative attitude in teachers. Topics include selecting and developing creative
experiences in flanguage arts, music, art, science, math and movement with
observation and participation with young children required. On completion,
students will be able to select and implement creative and age-appropriate
experiences for young children.

CHD 203 Children’s Literature and Language Development. 3 hrs.
PREREQUISITE: None

This course surveys appropriate literature and language arts activities
designed 10 enhance young children's speaking, listening, pre-reading and
writing skills, Emphasisis placed on developmental appropriateness as related
to language. Upon completion, students should be able to create, evaluate
and demonstrate activities which support a language-rich environment for

young children.

CHD 204 Methods and Materials for Teaching Children. 3 hrs.

PREREQUISITE: None
This course introduces basic methods and materials used in teaching young

children. Emphasis is placed on students compiling & professional resource

FormRev09/20
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g math, language arts, science, and social
studies concepts. Upon completion students will be able 1o demonstrate
basic methods of creating leaming €xperences using develo!Jmental
appropriate techniques, materials, and realistic expectations. Course includes
observations of young children in a variety of childcare environments.

file of activities used for teachin

CHD 205 Program Planning for Educating Young Children. 3hrs.

PREREQUISITE: None
This course provides students \with knowledge to develop programs for early

child development. Specific content includes a review of chitd development
concepts and program contents. Upon completion students will be able to
develop and evaluate effective programs for the education of young children.

CHD 206 Children’s Health and Safety. 3 hrs.

PREREQUISITE: Current First Aid Certificate

This course introduces basic health, nutriion and safety management
practices for young children. Emphasis is placed on setting up and maintaining
a safe, healthy environment for young children including specific procedures
for infants and toddlers and procedures regarding childhood illnesses and
communicable diseases.

CHD 208 Administration of Child Development Programs. 3hrs.
PREREQUISITE: None

This course includes appropriate administrative policies and procedures
relevant to preschool programs. Topics include local, state and federal
requlations, budget planning, record keeping, personnel policies and parent
involvement. On completion, students should be able to identify elements
of a sound business plan, develop familiarity with basic record-keeping
techniques, and identify elements of a developmentally appropriate program.

CHD 208 Infant and Toddler Education Programs. 3 hrs.

PREREQUISITE: None

This course focuses on child development from infancy through thirty-five
months of age with emphasis on planning programs using developmentally
appropriate material. Emphasis is placed on positive ways to support an infant's
social, emotional, physical and intellectual development. Upan completion,
students should be able to plan an infant-toddler program and environment,
that is appropriate and supportive of the families and the children,

CHD 210 Educating Children with Exceptional Needs. 3 hrs.
PREREQUISITE: None

This course explores the many different types of exceptionalities found
fn yo.ung children. Topics include speech, language, hearing and visual
impairments; gifted and talented children; mental retardation: emational,
behavioral, and neurological handicaps. Upon completion, students should be
able to identify appropriate strategies for working with children,
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194 Course Descriptions

CHD 212 Special Topics in Child Development. 2 hrs.

PREREQUISITE: CHD 230

This course provides students with knowledge of a variety of issuesand trends
related the childcare profession. Subject matter will vary according to industry
and student needs. Upon completion students should be able to discuss
special topics related to current trends and issues in child development.

CHD 213 Child Development Trends Seminar. 3 hrs.

PREREQUISITE: CHD 230

This course includes current topics in the child development field as an update
to the professional caregiver industry needs determined by course topics.
Upon completion of this class, students will demonstrate the competency
needed in meeting the course objectives.

CHD 214 Families and Communities in Early Care and Education
Programs. 3 hrs.

PREREQUISITE: None

This course provides students with information about working with diverse
families and communities. Students will be introduced to family and community
settings, the important relationships with children, and the pressing needs of
today’s society. Students will study techniques for developing these important
relationships and effective communication skills.

CHD 215 Supervised Practical Experience in Child Development. 3 firs.
(Int 15)

PREREQUISITE: Permission of Program Coordinator, meet DHR standards.
This course provides a minimum of 135 hours of hands-on, supervised
experience in an approved program for young children. Students will develop
a portfolio documenting experiences gained during this course.

CHD 219 Supervised Practical Experience. 2 hrs. (Int 10)
PREREQUISITE: Permission of Program Coordinator, meet DHR siandards
This course provides hands-on, supervised experience in an approved
program for young children. Emphasis is placed on performance of daily
duties which are assessed by the college instructor and the cooperaling
teacher. Upon completion, students will be able to demonstrate competency
in a child care setting.

CHD 230 Introduction to Afterschool Programs. 3 hrs.

PREREQUISITE: None

This course will introduce and discuss the unique aspects of quality
afterschool programs and the roles of the adult staff, Topics will include a
brief view of child development, positive guidance techniques, administrative
consideration, beginning proaram planning and adapiations for a variety of
program settings. Upon completion, students should be able to understand
i the staff’s role, create and modify unique program settings, use positive

quidance, and implement a quality program.
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CHD 231 Afterschool Programming. 3 hrs.

PREREQUISITE: None

This course focuses on the specialized variety of needs for a quality aftersghog)
program. Topics will include program planning and matenial Consideratigng
for a variety of quiet/active, indoor/outdoor actiities, healthisafety/nutitgy
needs, parentand community information and involvement. Upon complelion,
students should be able to select a variety of age-appropriate actiiles,
implement a safe, healthy, quality program, and effectively communicate With
parents and the community.

Civil Design Technology (CDT)

GDT 205 Fundamentals of Surveying. 3 hrs. (2-2)

PREREQUISITE: Eligible for MTH 100

The purpose of this course is to infroduce the student to the basic principles of
surveying. This will include the use of the tape, the transit, and the level. Upon
completion of this course, the student will know how to measure distances,
angles, and elevations; analyze errors in measurements; compute positions,
areas, and volumes, and develop a site plan. {(Su)

CDT 221 Structural Drafting for Technicians. 3 hrs. (2-2)
PREREQUISITE: AET 101S and AET 110

The purpose of this course is to introduce the student to structural
detailing. This will include wood, steel, and concrete detailing. Upon
completion of this course, the student will be able to detail in wood, steel,
and reinforced concrete. (Sp)

CDT 225 Mechanics and Strength of Structures. 4 hrs.

PREREQUISITE: PHY 115

The purpose of this course is to introduce the student to the study of
mechanics and strength of structures. This will include the study of statics
and strength of materials involving the use of algebra and trigenometry
without the use of calculus. Upon completion of this course, the student
will become familiar with the trigonometry used in statics; understand the
concepts of resultant and equilibrium of concurrent and nonconcurment
forces, center of gravity, moment of inertia, and radius of ayration; and
understand the relationship between applied and internally induced
stresses in various types of structural members, (F)

36



A chart summarizing the number of credit hours required for the early childhood education, general education,
non ECE-education courses in the program (see example chart below).

The number of required early childhood credit hours in the program. 33-Educarer Track
27-Administrator Track
35- Afterschool Track

The number of required general education credit hours in the program. 28 Credit Hours

The number of required non-early childhood education methodology and other | 12 Credit Hours for
education courses in the program. Administration Track Only

a) A one-page description of plans to address challenges and build on current strengths in this area.

Key assessments remain in shared courses and degree tracks. Courses in the Basic Certificate are all now 8 -
week courses which allows for faster completion of the credential. All certificate courses are still applied
toward the associate degree.

Field experience for working students remains a challenge and a strength for students and

faculty for various reasons. Covid-19 affected our student ability for access to field experience sites between
2020 and spring of 2021. Since the summer of 2021, student access to facilities has increased to complete field
experiences as they have in the past. Planning for completion of field experiences, however, has taken longer
due to each semester, location, and permission being based upon Covid-19 cases. For students, not currently
working in the field, the challenge is taking time from their employment to complete field experience. Students
have, for the most part, found ways to shift schedules in order to complete the assignments. For students
working in the field, the challenge has been to creatively find ways to complete some of their field experiences
outside of their classroom. Students used ways to accomplish their field experience assignments. The Child
Development program has also established apprenticeship opportunities to create income for students while
they apply what they learn when it is time for their child development practicum. This has helped those who
were concerned about losing income to complete their required field experiences.

For faculty, the challenge is the quality of the field experience in relation to the programs and the variety of
settings being utilized to complete the assignments. Students are actively encouraged to seek accredited
programs to complete their field experiences assignments. They are also encouraged to complete assignments
in a variety of settings. The impact of the reflective additions to the field experiences have, for the most part,
had a positive effect and are becoming more of a strength. It was found that through field experience
reflections, students were utilizing what they were learning in their studies to become discerners of quality.
Student are expressing their positive experiences as well as their concerns in relation to field experiences.

The program of studies has remained much the same with regards to the structures of the

degree tracks. We feel this is a strength and an affirmation of each program of study. While most were
necessary, each has presented challenges and strengths. The strength of the program is the willingness of
faculty, the college, the Advisory committee, along with the community, to be open to meaningful change that
may come with adjustments but result in positive growth and development of the CHD Program as a whole.
The overarching challenge is maintaining a quality program while expanding the program learning
opportunities and making sure candidates have equal access to quality programs during Covid-19.
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2) Site Visit: Interviews with administrators and faculty
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Criterion 4: Quality of Teaching

The teaching strategies used by program faculty reflect the characteristics, instructional methods, and
evaluation strategies that are likely to promote candidate learning in relation to the 2010 NAEYC Standards for
Initial Early Childhood Professional Preparation. They reflect the current professional knowledge base and are
responsive to the characteristics of the program’s candidates.

Rationa

le: Today, we know a great deal about how to promote the learning of candidates in early

childhood degree programs. Teaching-learning experiences in strong programs reflect that knowledge
base and are responsive to the characteristics of the program’s candidates.

Indicators of strength:

NOTE: Indicators should be evident whether faculty are full-time or part-time, and whether courses are offered
in day or evening, in distance or other formats, on- or off-campus.

The teaching-learning experiences offered in the degree program are consistent with the
program’s mission, role, conceptual framework and the 2010 NAEYC Standards for Initial Early
Childhood Professional Preparation.

The content of the program’s teaching-learning processes reflects the early childhood field’s
current knowledge base derived from research on early development and education and other
professional sources.

Teaching reflects current research about the role of faculty as facilitators of candidate learning
and about learner-centered education that uses a variety of methods and strategies.

Candidate participation is frequently fostered and monitored, as appropriate, to the delivery
(face-to-face, online, hybrid) of the program.

Teaching reflects knowledge about and experiences with diverse populations of adults and is
based on knowledge of adult learning theories and approaches and culturally responsive
practices.

The program continuously evaluates the quality of its teaching-learning processes such as
through peer review, self-reflection, reflective supervision, course evaluations, and other
candidate feedback and uses the results, including candidate performance data from the
program’s assessments (not just key assessments), to improve the program and to promote all
candidates’ learning in relation to the 2010 NAEYC Standards for Initial Early Childhood
Professional Preparation.

Sources of evidence:

1) Report:

e A one-to two-page summary of the program’s quality of teaching in relation to the indicators of
strength. Include a description of changes in this area over the past seven years. Reflect on where you

were an

d where you are now. What led to these changes? If there have been no changes, explain how

the indicators of strength above remain applicable and visible in your program.
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Candidates and faculty engage in a continuous collaboration to promote teaching and learning. Faculty models
a variety of learning styles and methods for the adult learner and encourages ownership of learning.
Awareness and concern for the strengths, weaknesses, abilities, and challenges of each student drives the
teaching and learning process. Faculty meet together regularly two to three times per semester, prepare,
share, and learn through professional development, regional and national conferences, in-services, and
program workshops. Faculty receive plans of instruction developed by the state as guides, prior course and
unique student demographic information, as well as encouragement to combine professional expertise with a
variety of teaching methods (such as lecture, demonstration, divergent questioning, media presentation, small
group discussions, Advocacy Awareness time, etc.). Ongoing development and revision of rubrics, assignments,
assessments, and course materials requires collaboration among faculty and increases professional growth.
The program also seeks faculty that has both the educational and professional background experience needed,
and early childhood related masters with 18 hours in-field. The experiential background desired includes
experience with diverse adult learners, awareness of cultural diversity, and work in the field either as a
classroom teacher, administrator or educational coordinator. These attributes are equal in importance.

Instructional feedback is a necessary and essential teaching tool. Student evaluations are used for faculty
reflection on teaching quality. Each semester a college-wide faculty/course evaluation instrument is provided
for feedback. Each faculty is presented a copy of his or her compiled evaluation and candidate suggestions for
improvement. Feedback from faculty is encouraged and valued. It is understood that the more information
shared the greater the benefit for improved quality of teaching. It is of note that instructional changes have
been made based on professional considerations and thoughtful recommendations such as adding live
classrooms and recorded classrooms for our online courses. Observation and reflection as components of
learning are reinforced through a wide array of learning opportunities from candidate presentations, role
playing, journaling, group discussions, to field experiences and more. Modified formal and informal
assessments, such as, the ELLCO, ASQ, CLASS, Denver, ITSEA, ITERS, and ECERS with reflection provide
exposure to observational tools and learning opportunities for candidates, as well as increased awareness of
best practices.

The change to fully online child development classes, as well as increased use of and development in
Blackboard Ultra have resulted in improvements in on-line course discussions such as adding of live and
recorded classrooms. Weekly time frames are set to encourage timely discussion exchanges between
candidates. Night help sessions and weekend help session hours have been added. To help focus discussion
and support learning, parameters are set such as using the text or professional journal citations to support
answers and replies, reflections on potential teaching applications, minimum number of questions answered,
and minimum number of replies to classmates. These parameters support greater reflection and
personalization of learning to ensure candidates will know and are able be effective teachers of young
children.

40
FormRev09/20



e A one-page description of plans to address challenges and build on current strengths in this area.

Weakness in candidate verbal and written or typed communication can be an instructional challenge at times.
The program faculty encourage candidates to use the writing center and requires a grammatically competent
proofreader. In addition, a student handbook was revised in 2019 and provided to all candidates in all courses.
The handbook includes information regarding the program standards, classroom expectations, assignment
descriptions including a print manuscript chart for poster-like assignments, expectations for all written
assignments, how and where candidates can access help, and supportive skills rubrics to ensure candidates are
aware of grammatical and contextual expectations of assignments. The regular certificate also requires English
101 as the first course. Candidates are now more likely to complete two English 102 sooner as it is required in
the degree track. Verbal communication continues to be addressed in role play online discussion experiences,
as well as recorded oral

presentations.

The incorporation of full online child development courses is a strength and can be a challenge at times also.
The ability to offer candidates a wide variety of course styles, as well as, offering more courses each semester
are strengths for the program and beneficial to the candidates. The challenges have been making sure
candidates are learning and receiving the same instruction regardless of course delivery method. Technological
challenges also exist for faculty in providing materials online that would otherwise be provided in class.
Candidates have been challenged to use technology to upload and share presentations and ideas that have
previously been shared in person. Faculty have engaged in a continual process of change while maintaining
high standards as ongoing development of distance learning programs including Blackboard Ultra have been
adopted. The strength of being able to offer all campus candidates equity of environments and hands-on
experiences supports their growth and learning.

An additional strength is a second resource room for candidates and faculty usage located at the Shelby
campus. As faculty and candidates research the most current resources for early childhood, every attempt is
made to ensure they are available in the resource rooms. While Covid-19 has limited the request for student
use of our resource rooms, the rooms remain accessible should they need them.
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2) Site Visit: Interviews with faculty and candidates; observations of classes that illustrate indicators of
strength.
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Criterion 5: Role in Supporting the Education Career Pathway

The program of study allows early childhood professionals to build on prior credentials and prepares them for
future professional education opportunities in order to advance early childhood education and support young
children’s learning and development.

Rationale: The professional preparation standards are relevant throughout an early childhood
professional’s educational study, as individuals pursue education opportunities to advance their
knowledge, serve young children in their learning environments, meet professional performance
standards in the degree program, and achieve career aspirations. Successful programs consider ways
to build on candidates’ prior credentials and position them for seamless advancement in their
educational studies through supporting transfer, articulation and collaboration across programs and
institutions to sequence and reduce redundancy in content and requirements.

Indicators of strength:

e The program(s) reflects on the credentials with which candidates commonly enter the program and
considers opportunities to avoid duplication and/or deepen coursework at a more advanced level of study
while ensuring that all candidates, regardless of their pathway into the program, demonstrate proficiency
on the standards. Programs located within institutions that offer early childhood education degrees at
multiple levels should consider how they address this criterion within their own institution as well as with
institutions in or near their service area.

o The program(s) identifies common educational steps its graduates take prior to entering and after
completing the program and proactively addresses opportunities to streamline requirements, reduce
redundancy, align coursework, etc. to create a seamless higher education pipeline for early childhood
candidates and professionals

e The program(s) actively participates in partnerships with relevant high schools, community colleges,
and/or four-year colleges and universities and graduate programs to support the recruitment and
development of early childhood candidates through higher education pathways. (Examples might include
dual enrollment agreements or articulation agreements).

Sources of evidence:

1) Report:

e A one-to two-page summary of the program’s participation in the professional pipeline in relation to
the indicators of strength. This description should include a discussion of how key assessments are
managed for students who transfer into the program (either from a different program at the same
degree level, or, for baccalaureate programs, candidates who complete the first half of their
baccalaureate program at the associate-degree level). Programs located within institutions that offer
early childhood education degrees at multiple levels should consider how they address this criterion
within their own institution as well as with institutions in or near their service area. Include a
description of changes in this area over the past seven years. Reflect on where you were and where
you are now. What led to these changes? If there have been no changes, explain how the indicators of
strength above remain applicable and visible in your program.
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Students typically enter our program without previous credentials earned in child development. However,
degree audits are conducted when students apply to the college where this is applicable to avoid repeating of
courses within our program that could potentially delay their certificate or degree completion. Students who
may transfer from other courses have their transfer credits examined to allow substitution where applicable to
help enhance completion of the desired credential.

Field experiences are a crucial component of each child development course. It is through field experiences
candidates are able to see philosophical foundations, growth and development, and developmentally
appropriate practices as they observe and assess the early childhood environment and young children.
Candidates are required to obtain the necessary documentation for state licensed centers: First/Aid CPR
Certification, criminal history and child abuse background check, and health certification, which are required
for working in a licensed program and internship. Each semester and in each course, faculty provide students
with field experience requirements and a journal to focus the experiences which range from general to
specific information followed with reflection. With the exception of the practicum, the candidates
choose the child care/afterschool sites, often in the early childhood programs where they are
employed but also in a variety of program types and with a variety of ages of children depending
upon the assignment or assessment. The use of formal and informal assessments such as the Denver, ITERS,
ECERS, modified ELLCO and CLASS offer structured observations in the field for candidate learning and
professional development. Field experience reflection journals give candidates the opportunities
to focus on classroom activities, teacher characteristics, and their personal learning.

In addition to field experiences in each child development course, practicums and/or apprenticeships are a
critical component of helping to prepare candidates for the workforce. These portfolio requirements paired
with the proper placement allows the students to put learning into practice and prepare for the workforce
during and after completion of the program. For some students who are already employed in child
development, the practicum and/or apprenticeship experiences enhance their awareness and ability to
identify NAECY and DHR standards within their program and determine an action plan with their leadership for
improvement where needed.

The program continues to enhance opportunities for high school students to have the opportunity to study in
our program and graduate high school with either a basic or short certificate. With the dual enrollment
program growing in partnerships statewide, this allows for the child development program to recruit students
in high school and create alternative pathways that will allow for a positive experience in the dual enroliment
program as child development majors and for an aligned and streamlined transition from high school to
college. The program partners with dual enrollment in orientations, parent meetings, and student Q & A
sessions to ensure that students are aware of their pathway opportunities while also being aware of their
requirements as college students in high school. In 2021, the program was invited to serve on the CDA Council
for Professional Recognition Alternative Pathway Committee to help create additional alternatives to complete
additional credentials in child development. With the addition of the high school dual enroliment CDA
curriculum, the college has been able to provide support to partnering high schools as needed to help students
graduate high school with their CDA in addition to their basic and short certificate in the child development
educarer major. The program continues to seek opportunities for students to further their education beyond
their associate degree. With two 4-year colleges allowing transfer of the program’s coursework into their
programs, graduates have the opportunity to pursue a bachelor’s degree in early childhood education, human
development with an opportunity to obtain licensure for the Alabama First Class Pre-K program, P-3, and early
childhood technical education. This is an ongoing process for growth and improvement.
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e A one-page description of plans to address challenges and build on current strengths in this area.

It is understood that not all field experience sites represent quality. Still, even poor-quality sites provide
important learning opportunities. As students reflect on these field experiences, they learn to identify and
articulate challenges helping them to grow not only as professionals in the field but as advocates for positive
change in the field. Some of the most articulate field experience reflections have been the result of these types
of field experiences which leads to better focus for how they view and implement change in their classrooms.

The variety of field experience locations for each student is a challenge for two major reasons; cost to
candidates and affordability programs. For the 90% of students currently working in the field, taking time to
leave their program to complete a field experience assignment can be costly, especially when the pay is hourly
and just barely above minimum wage. For the programs where the candidate is employed, it is the
affordability of releasing an employee to complete the assignment and supplying a substitute during their
absence.

Covid has also been a barrier to access to centers for field experiences over the last two years with some
centers who normally allow our students to complete their field experiences to not continue or close.
For dual enrollment students, the challenge has been not having access to quality facilities in their area,
or being unable to drive to the sites to complete their field experiences. The program has created an
alternative to support dual enrollment and students by providing virtual observations from videos such as
Results Matter, Alabama First Class Pre-K virtual observations, and the Infant and Toddler Video
Observation Bank.

Through specific formal and informal assessments, and evaluation components, faculty have observed an
increase in candidate documentation of awareness of DAP, NAEYC standards, and ethical advocacy in their
field experience journals. Candidates continue to be encouraged to complete required observations,
assessments, and teaching opportunities to ensure quality of each experience.

Another strength is 90% of the candidates are in a "field experience" situation daily providing them the
opportunity to focus their learning on a more immediate and personal level. We know positive changes have
occurred in classrooms and programs as a direct result of what students are learning and observing. These
candidates are also encouraged to complete some of their field experiences outside of their employment. The
remaining 10% of students are able to make arrangements with faculty input when needed, to complete
observations and teaching experiences which have provided valuable insight for what is needed to work with
young children and families.

The program would like to see to growth in articulation agreements across and beyond the state in child
development and seek to recruit colleges who are interested in the partnership while also being recruited as a
program to partner in articulation. At this time, the barrier in growth is the time it takes for the potential
colleges to create a program for child development or human development and/or ensure that the articulation
agreement states that the JSCC Child Development Program’s students must complete their associate degree
in child development in order to transfer. We find it encouraging to see many of our students who have
chosen to pursue their bachelor's degree, choose to complete it with the four-year universities where we have
an articulation agreement.
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2) Site Visit: Interviews with faculty; candidates; administrators; P-12 partners, and other educational
partners when relevant. Review of articulation agreements, letters of support, and other documents that

reflect partnerships and cross-institutional initiatives to provide a seamless early childhood higher
education pipeline.
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CANDIDATES

Criterion 6: Qualifications and Characteristics of Candidates

The program encourages enrollment of a diverse group of candidates who have potential to succeed as early
childhood educators.

Rationale: Strong degree programs actively seek out and encourage candidates who will contribute to
a future work force of diverse, well-prepared early childhood professionals, as well as welcome
candidates with many kinds of prior experiences.

Indicators of strength:

e The program actively encourages enrollment of candidates who demonstrate potential for success in
the early childhood field as defined by faculty.

e The program actively encourages attention to recruitment, retention, and graduation of a diverse
candidate population to meet its mission, goals, and community context.

e The program engages in efforts to ensure that candidates graduating are well qualified and prepared
for the roles and early childhood settings in which they may serve.

Sources of evidence:

1) Report:

e A one-to two-page summary of qualifications and characteristics of candidates in relation to the
indicators of strength. Include a description of changes in this area over the past seven years. Reflect
on where you were and where you are now. What led to these changes? If there have been no
changes, explain how the indicators of strength above remain applicable and visible in your program.

Basic qualifications and characteristics of candidates have not changed. Child Development candidates are
primarily part-time students. The population is diverse and with a mean age of 35-37. Candidates range from
new high school graduates to parents and grandparents. A significant percentage of candidates are females
working full-time in-field. Many students have families to support both emotionally and financially. A higher-
than-average percent of candidates are first generation college students. Candidates represent public, private,
corporate, family, government, and state centers. Although most are from Jefferson, Shelby, St. Clair and
Chilton counties, other counties are also represented.

Candidates are recruited through a variety of techniques. The JSCC website and Child Development page are
continually updated to provide comprehensive information for potential candidates. Faculty create and
distribute semester mailings, email blasts, visits to centers, college fairs, and career fairs to aid, remind, and
encourage current and potential candidates to register for the upcoming semester. Faculty regularly plan and
carry out community and campus events, such as Stepping Stones Early Childhood Conference, Advisory
Meetings, and Ready to Work Tours for all high schools, where registration and program information is shared,
and new candidates are recruited. New programs such as the CDA Cohort program and the Adopt-A-Center
program allow for recruitment of candidates who are needing mentorship in the CDA program or groups of
candidates employed in one center who would like to complete their CDA or higher as a group.

Current students are also involved in recruiting new candidates at many of these events, as well as,
through involvement in the Alpha Beta Chi (ABX) Child Development Student Club. The ABX
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Child Development Student Club candidates are encouraged to participate in professional
development, community service opportunities, and to be involved in the professional field, the
community, and with other candidates through networking and mentoring.

Jefferson State Community College and the Child Development program have open admission.
Candidates must have a high school diploma or GED to be admitted. ACT Compass placement
tests, or equivalent, are required for English and Math placement. These test scores help
determine appropriate candidate placement in the respective courses. Developmental courses
are available and encouraged for the basic skills necessary for entry into the required college level
general education courses. Candidates admitted to the college with previous comparable
college coursework from an accredited institution may have applicable credits transferred to the
college.

Two major scholarship sources are available and promoted for eligible candidates. The

T.E.A.C.H scholarship, administered by the Alabama Partnership for Children, is for candidates

working in a licensed child care program thirty hours a week or more. The Leadership

Scholarship, administered by the Alabama Community College System and funded

by the Alabama Department of Human Resources, are available for candidates in licensed and licensed-exempt
child care programs. The Leadership Scholarship is available to candidates working in Afterschool programs.
Financial Aid is also available to candidates.

e A chart describing demographics of the candidate population

N %
Enrolled full-time 43 37%
Enrolled part-time 74 63%
African American or Black 49 42%
Caucasian or White 63 53%
Latinx 3 3%
American Indian/Native American/Native Alaskan 2 2%
Native Hawaiian/Pacific Islander
Male 2 2%
Female 115 98%
Pell Grant recipient 50 43%
English language learner
Working outside of school (full- or part-time) 114 97%
Has a documented disability 1 1%
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e A one-page description of plans to address challenges and build on current strengths in this area.

Most child development candidates work full-time and attend school part-time. They are inspiring as they

are balancing home, work and school with no guarantee of a pay increase when they achieve their educational
goal in a field that is grossly underpaid and currently requires limited education. While some candidates are
required to pursue education by the employers, others are actively discouraged. The pandemic has affected
the discouragement even more as some are not able to remain employed due to cuts or choose not to remain
employed due to other barriers. However, most candidates desire to learn, grow as professionals, and improve
recognition for their chosen profession. These candidates are one of the program’s greatest strengths.

To put this into perspective, Head Start candidates are mandated to be working on a college

degree and NAEYC program accreditation is implementing similar expectations. However, the

majority of Alabama's teachers of young children in licensed child care programs are only

required to have 12 -15 training hours and afterschool program training requirements only exist in

21st Century programs. The 12-15 training hours can come from a variety of sources but is

equivalent to one quarter of a college course. A significant number of child care and afterschool
programs are licensed exempt, and these programs have no stated training requirements.

An additional strength includes student mentoring in Blackboard. Through group discussions and shared
assignments students continue to have a positive learning impact on each other. Blackboard offers an
alternative environment from the classroom and therefore, candidates often respond in unigque ways.
Candidates find ways both inside and outside of Blackboard to partner, encourage each other, and even
develop a cohort sense of community as they complete their learning journey together.

Recruitment of candidates will always be a challenge and the reasons can vary from every semester to every
year. The economy and the pandemic have been the major two causes of the downward impact on the
number of candidates in the program. The college continues to offer Career and Technical Education
scholarships which has helped current and future candidates obtain financial assistance for their education.
The Program is also continuously growing in partnerships to enhance CDA completion or higher and also
enhance advocacy and grant efforts for the field of child development and early childhood education.

With the creation of the CDA Cohort program, the Adopt-A-Center program, and JSCC Child Development
Coalition partnerships have been formed with various centers in the state to increase CDA completion with
support from the first course to completion of the CDA exam.

In addition to these partnerships, the program serves on several state-wide committees, with potential to
bring about an educational demand for college preparation for teachers of young children. The Alabama
School Readiness Alliance, The Voices for Alabama’s Children Childcare Coalition, The Alabama First Class PreK
Task Force, The Alabama Farm to ECE Coalition, The Alabama Public Television Ready to Learn Neighborhood
Committee, The Childcare Coalition Steering Committee, and the Alabama Course of Study Education and
Training Task Force for Career and Technical Education. Through appointments and invitations, the program
continues to look for ways to partner to enhance awareness of the importance of the field and enhance
opportunities for credential completion and career readiness.

A positive strength is that the JSCC Child Development program has continued to have one of the highest
percentages of T.E.A.C.H. and Leadership scholarship recipients in the state. Future candidates will continue to
need support and advocacy to obtain scholarship funds, as current candidates are consuming most of the
available funds. It is hoped with the expansion of the Alabama First Class PreK and QRIS now headed by the
Alabama Department of Early Childhood, that state that funding will follow.
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2) Site Visit: Interviews with faculty, stakeholders, and candidates as appropriate.
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Criterion 7: Advising and Supporting Candidates

The program ensures that candidates are adequately advised and supported.

Rationale: Candidates need many kinds of assistance if they are to gain the competencies reflected in
the 2010 NAEYC Standards for Initial Early Childhood Professional Preparation. Strong programs ensure
that comprehensive services are available to all candidates, and that candidates’ career goals are being

met.

Indicators of strength:

Advising and supports are designed around the needs and characteristics of the candidate
population.

The program ensures that all candidates have equitable access to a comprehensive support
system including appropriate academic advisement, career counseling, financial aid
information, academic support services, resources for English language learners, and other
resources from admission to the completion of their education.

On a regular basis, program faculty review the performance of candidates in relation to
learning outcomes (including the 2010 NAEYC Standards for Initial Early Childhood Professional
Preparation) and provide candidates with advice and counseling regarding their progress and
potential in the program and early childhood profession.

The program has protocols in place for identifying and advising candidates whose behaviors,
actions and/or performance related to the standards are not appropriate for working with
young children.

The program makes every effort to ensure that candidates complete their course of study in a
way that recognizes and supports each candidate’s goals and characteristics.

Sources of evidence:

1) Report:

a) A one-to two-page summary of how the program advises and supports candidates in relation to the
indicators of strength. Include a description of changes in this area over the past seven years. Reflect
on where you were and where you are now. What led to these changes? If there have been no
changes, explain how the indicators of strength above remain applicable and visible in your program.
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Candidates are offered an array of advising and support options in order to meet their diverse, individual
needs. New student orientation and advising is held every semester at each campus or online and attended by
child development faculty. Early registration is held each semester. One week at the beginning of early
registration is designated for regular advising. However, advising occurs year-round. Enrollment Services and
the Advising Center are also available to candidates. Candidates are encouraged to seek advising. Advising is an
open-door, ongoing process via a variety of modes: in-person, on the phone, online and in some cases off-site.
Advising occurs throughout each week in the child development program and is offered during the day, at
night, and on the weekends. Advising variations include but are not limited to virtual sessions, by office
phone, and by an alternative cell created by the program. This type of advising was determined to be the most
ideal to reach the largest number of candidates no matter their schedule as most candidates work during
regular advising hours and are all over the state. Information is shared at the convenient time for all
candidates. Advising also takes place in childcare centers where there are teachers who are candidates
enrolled in the program in the same courses. If allowed and preferred by the child development directors,
faculty schedules mass advising sessions during the rest time of the facilities to allow coverage of classrooms
so that candidates are able to receive advising. Advising checklists and the program handbook accompanies
the advising session, however advising checklist videos and child development program handbooks are also
embedded into all online courses.

During advising and in the first week of all child development courses, candidates are informed of the
requirement of the completion of their background check and Child Abuse Neglect form. Candidates
understand that this is necessary for the safety of the children they are observing, and future of their career in
the field, that they must be cleared to do so.

Faculty is available for candidates at each campus with the need currently being at the Jefferson and Shelby
campuses. Candidates are encouraged to make appointments for advising and support. Candidates are also
encouraged to be advised by Child Development faculty to ensure they are obtaining the most current
program information aligned with NAEYC standards, have chosen an “appropriate” degree track, and are
registering for the aligned courses available in the location of their choice and/or online. Faculty office hours
are posted in all courses. However, most students receive informal advisement by calling the office on their
time.

Candidates also have the support of numerous campus programs such as New Options for adult candidates
returning to college with workshops on Study Skills, Time Management, and other topics such as Financial Aid
advising, and ESL resources located in the library to support students as needed. The Learning Success Centers
offers online tutoring through in writing and math through their Online Tutoring program. Computer Labs and
Libraries (Online and On-campus) are also available. An updated, comprehensive advising tool, DegreeWorks,
is available for candidates and faculty. This program tracks candidates’ progress, informs candidates of the
courses they have remaining, and provides them with their current GPA. Recently the graduation department
added a link where candidates are aware when they eligible to apply for their certificate or degree. The faculty
uses this tool to determine if a candidate is eligible to complete their degree and candidates to prepare for
their final semester in the program.

Lastly, events such as the Student Chat and Chew and Alpha Beta Chi organization hosted by program faculty
allows for candidates to support each other within the field of child development.
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e A one-page description of plans to address challenges and build on current strengths in this area.

The addition of night and weekend help sessions, the alternative cell number for night and weekends, and the
welcome videos have been very effective in providing advising tools to cover important program information
and create awareness of available support and services, including technical support when needed. The
implementation of DegreeWorks continues to enhance the program’s advising of candidates. DegreeWorks
helps to track student progress and is an effective advising tool to guide students towards certificate and
degree completion.

A challenge with advising and the use of DegreeWorks is that candidates may not take advantage of the seven
day a week advising opportunities provided or may not use the DegreeWorks tool as advised for registering of
courses. This sometimes results in candidates choosing courses that are not in their DegreeWorks audit and
needing to drop a course and attempt to enroll in the required course(s) aligned with their degree. Some
candidates may not understand of the use of DegreeWorks unless they have an advising appointment or video
to see how to navigate through the page. The program has implemented “how to” videos within the child
development courses and access to the link for how to access DegreeWorks and apply for graduation within
the courses.

Another challenge is that some candidates wait until the last minute to complete their background checks or
Child Abuse Neglect form even after advising in and out of class. This hinders candidates from being able to
complete their field experiences, practicums, or apprenticeships in a timely manner if they are not already
employed in a DHR licensed facility. The program has now made it a requirement to have the DHR Advising
checklist as a part of their grade completed which has enhanced a quicker turnaround for returns of
background checks and Child Abuse Neglect forms.

Both a strength and a challenge in supporting candidates is the child development student club, Alpha Beta Chi
(ABX). The club offers candidates the opportunity to be involved in service projects, community involvement,
child advocacy, and growth as professionals. Membership in the club is open to current child development
candidates and alumni. Officers are chosen each year and semester meetings are planned. Faculty support the
club through attendance at all meetings, as well as offering support in planning, recruiting, and general club
housekeeping.

Attendance of club meetings is a challenge for candidates. While many may join initially, attendance is not as
high as the number of actual members. Meetings were generally in public during the last self-study, but
limited members since our campuses are statewide. With the pandemic we changed meetings to virtual which
allowed members in various locations across the state to join the organization. The implementation of online
meetings enable all students to come together in a meaningful way to strengthen the camaraderie and
student-to-student support within the program. Reflection of recruitment and participation opportunities will
continue to be ongoing for growth in the organization.
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2) Site Visit: Interviews with candidates, faculty, administrators and other campus staff as appropriate.
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FACULTY

Criterion 8: Qualifications and Composition of Faculty

The program ensures that faculty members demonstrate the qualifications and characteristics needed to
promote candidates’ learning in relation to the 2010 NAEYC Standards for Initial Early Childhood Professional

Preparation.

Rationale: Strong programs ensure that both full- and part-time faculty have the academic and
practical expertise to guide candidates toward mastery of the competencies reflected in NAEYC's
Professional Preparation Standards, and to serve as models and mentors for candidates.

Indicators of Strength
NOTE: Indicators apply to all faculty, whether temporary, part-time, or full-time.

Faculty have experience in early childhood education or a closely related field. In addition,
faculty teaching at the associate’s and/or baccalaureate level have a graduate degree in early
childhood education or a closely related field; faculty teaching at the graduate level have a
doctoral degree in early childhood education or a closely related field.

Faculty have academic qualifications appropriate to the courses they are assigned to teach.

Faculty know about and implement the principles in NAEYC’s Code of Ethical Conduct,
including its Supplement for Early Childhood Adult Educators.

The program uses a variety of strategies to recruit, hire, mentor, and retain a diverse faculty.

The institution regularly evaluates faculty on their teaching, scholarship, and service.

Sources of evidence:

1) Report:

e A one-to two-page description of strategies for recruitment, hiring, mentoring and retention of a
diverse and qualified faculty in relation to the indicators of strength. Include a description of changes
in this area over the past seven years. Reflect on where you were and where you are now. What led to
these changes? If there have been no changes, explain how the indicators of strength above remain
applicable and visible in your program.
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The Child Development Program is fortunate to have access to a diverse and highly qualified

faculty with various educational and work experiences including but not limited to field

research, working with children of various ages; afterschool program experience, working with

exceptional children, and program administration. The minimum requirement for instructors is

a Master’s with a minimum of 18 hours in field. The faculty collectively ranges from a Master’s in child
development or early childhood education to a doctoral degree in early childhood education and curriculum
and instruction preschool through higher education. Faculty are required to complete a faculty roster to
ensure that credentials are aligned with the courses taught each semester. Each faculty member is eligible to
teach all courses in the program.

Faculty are aware and updated on all NAEYC standards and information and are required to implement this
information in all courses taught. Evaluations are conducted to ensure that that the information is taught
effectively to all students.

All full-time faculty are hired utilizing an employment process, which consists of advertising the
position, receiving applications, determining which applicants meet the requirements of the
job description, interviewing each qualified candidate by a committee (includes Program
representatives) appointed by the President utilizing a standard set of questions, selecting the
top three candidates and interviewing those candidates. The College President is the hiring
authority for the College who determines the final choice.

Part-time faculty is recruited the same as full -time faculty for individuals seeking to teach Child Development
at the college. Most individuals interested in faculty positions contact the Program Coordinator. Some
potential candidates submit an application and resume to Human Resources who then forward applicant
information to the Program Coordinator. The Program Coordinator then reviews the resumes, determines if
the applicant meets minimum qualifications, and interviews the candidates for part-time positions

focusing on instructional strengths. For example, previous instructional experience, experience

working in childcare or afterschool, or a program administrator are a plus when determining

specialized courses.

Faculty is provided a part-time faculty packet for the college and for the program. Additionally,

any training offered through the college, in particular, technical assistance for hybrid and

online courses is available. Full-time and part-time faculty meet at least three times per semester to go over
any changes, instructional adjustments, or faculty needs. Additional meetings take place to keep information
and instructional support as current as possible and for inclusion in the decision-making process of the
program.

The addition of online child development courses continues to be the most significant change in how faculty
serves in the program. The addition of online child development courses was directly the result of two new
campus sites in St. Clair and Chilton counties, but now has become the main source of how courses are offered
unless a dual enrollment site is the location. Also, JSCC is the only Afterschool associate degree track in the
state. The slight decrease in candidate population is aligned with economic factors and child care programs
closures.

Annually, all full-time faculty are reviewed on their teaching, scholarship, and service and an action plan
is discussed for continuing growth. Part-time faculty are reviewed each semester for every course that they
taught. Evaluations for part-time faculty are sent to the deans after evaluations are

completed and discussed with the program chair.
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e A chart listing program faculty with brief description of qualifications (see example

below).Baccalaureate and master’s degree programs that have achieved national recognition through
NAEYC'’s partnership with the Council for Accreditation of Educator Preparation may use the chart
submitted with their most recent program report.

Chart of faculty names and qualifications - include all faculty, whether temporary (Temp), part-time (PT), full-
time (FT), on-campus or online/distance.

advising, on campus
and

Name Temp/PT/FT Assignment (e.g., Academic degrees Professional
courses, field experience (including
supervision, advising, children’s age groups
program and settings where
coordination) faculty have worked)
Heather Seagle FT All courses, MS-University of Alabama | Instructor — University
advising, on campus of
and Alabama
online Child Care Teacher
Ronda Charping PT All courses —on MS-Concordia Child Care Teacher
campus and Afterschool Teacher
online City-Wide Afterschool
Coordinator (7
programs)
CDA Professional
Development
Specialist
Salaam Green PT All courses — MS-University of Dakota Education
online and hybrid Coordinator:
JCCEO Head Start
First Class Public Pre-K
Technical Assistant
Alabama Public
Television
Ed Specialist
UA:CMA Child
Development
Specialist
Extended Day Site
Director
Child Care Teacher
Cindy Shackelford | FT All courses, MS-Liberty University Child Care Teacher

Child Care Trainer, PD
Specialist
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online, field
supervision, program
coordinator, chair

Child Care Director

Child Care Program
Specialist

Child Care Training
Developer and Coach

Early Childhood
Education teacher

Early Childhood
Education
Instructor/Professor

Alabama
Infant/Toddler PD
Network Director

Alabama First Class
Pre-K Task Force

Program Chair/
Coordinator

e Achart listing the demographics of the faculty.

%

African American or Black

50%

Caucasian or White

50%

Latinx

American Indian/Native American/Native Alaskan

Native Hawaiian/Pacific Islander

Male

Female

Has a documented disability

Speaks more than one language
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e A one-page description of plans to address challenges and build on current strengths in this area.

The JSCC faculty is small, stable, and dedicated to its student population. We consider our
individualized and caring approach to students our greatest strength. The openness and
willingness of full-time faculty to share information, maintain community contacts and support
candidates have been hallmarks of the program. Part-time faculty are a valued part of the
program both for their area of expertise and innovation.

The retirement of several part-time faculty members balanced the slight decline in the Child
Development candidate population. With the growth of state Pre-Kindergarten and the Quality
Rating and Improvement System (QRIS), bringing the necessity for more highly qualified
teachers, it is anticipated that the demand for faculty will grow.

Communication with part-time faculty can sometimes be a challenge as most faculty work in
other employment. E-mails and phone calls are the most frequent avenues of communication.
Meetings have been called at various times during a semester to address program specific
issues. Additionally, part-time faculty also serves as members on the Child Development
Program Advisory Committee. We continue to seek ways to inform and include all faculty in
every aspect of program development as we believe in the importance and benefits of open
communication.

Faculty members are also included in all professional development opportunities offered by
the college, especially in the area of online instructional courses. Faculty is supported through
the process of course development and implementation by the full-time Child Development
faculty and technical services. As with students, there is an open-door policy with regards to
faculty support.
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2) Site Visit: Interviews with program coordinator and faculty.
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Criterion 9: Professional Responsibilities
Faculty responsibilities allow them to promote candidates’ learning in relation to the 2010 NAEYC Standards
for Initial Early Childhood Professional Preparation.

Rationale: Strong early childhood degree programs make sure that faculty assignments balance
teaching, institutional and community service, and/or research and scholarly work (in whatever
combination is consistent with the mission of the institution and program) in order to fulfill their job
responsibilities and support the program in meeting its goals.

Indicators of Strength:

NOTE: Indicators apply to all faculty, whether hired on a temporary, part-time, or full-time basis.

e  Work assignments accommodate faculty involvement in activities appropriate to their role in
the program and important to their ability to support candidate learning. In addition to
teaching and supervision, these may include curriculum development and evaluation; advising
and mentoring; collaboration with families and other professionals; scholarly activities; and
service to the institution, profession, and community.

e Faculty teaching responsibilities, including overloads and off-campus teaching, are mutually
agreed upon and designed to allow faculty to engage effectively in activities appropriate to
their role in the program and to their ability to promote candidate learning.

e The program regularly compares the full-time to part-time faculty ratio and faculty to
candidate ratio with other programs in the institution to identify whether the program needs
additional allocations for faculty.

Sources of evidence:

1) Report:

e aone-to two-page summary of how the program makes sure faculty assignments balance teaching,
institutional and community service, and/or research and scholarly work in relation to the indicators of
strength. Include a description of changes in this area over the past seven years. Reflect on where you
were and where you are now. What led to these changes? If there have been no changes, explain how
the indicators of strength above remain applicable and visible in your program.
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Average teaching loads continue to be five courses (15 semester hours) for each full-time

faculty. The Program Coordinator is provided one course release for administrative duties.

The normal work week is a minimum of 35 hours per week to include instruction, preparation,

advising, and college and community meetings. Part-time instructor load is based on need with

a three-course maximum per semester contract. Since the last accreditation, faculty has added night and
weekend office hours with an alternative cell number to provide more assistance increasing weekly hours
between 35-50 hours.

Teaching assignments are made based on enrollment and faculty teaching load. The required number of
enrollments in every course is the same for full-time and part-time faculty in all programs across the
institution. Additional consideration in course assignment is based on faculty choices and needs. Full-time
faculty instructional courses are assigned first, followed by part-time faculty assignments. While the program
coordinator is provided with a course release, course overloads are taught by the program coordinator to
ensure that students who are close to graduation are able to take their courses to complete their education
goals by requesting a justification. Additional courses are also taught if the load for all other faculty has been
met to not exceed the allowed number of semester hours taught including overloads. All courses taught on
dual enrollment sites are open to all faculty for teaching.

Faculty continues to serve on various committees at both college and community-at- large
level. Examples of committees where faculty serve are the college’s curriculum committee, Alabama School

Readiness Alliance, CDA Council for Alternative Pathways, Alabama First Class Pre-K Task Force, Birmingham
City Schools Early Childhood Education Advisory Committee, Farm to ECE Learning Committee, Alabama Public
Television Ready to Learn Neighborhood Committee, Voices for Alabama’s Children Childcare Coalition,
Jefferson State Community College Curriculum Committee and Steering Committee. These collaborations and
partnerships statewide and beyond allow for marketing and enrollment increases in the program and create
new opportunities for partnership with additional child development and early childhood education
organizations.

The program formed a coalition with local and state child development programs to ensure that information
about the program and grant opportunities were accessible to all programs and that any upcoming education
or community events were made aware to the child development programs. The faculty continues to
participate in scholarly opportunities to enhance knowledge in the field and conduct or serve in research
opportunities individually and must include these opportunities as a part of evaluations.
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e aone-page description of plans to address challenges and build on current strengths in this area

Teaching assignments each semester can be a challenge. Consistency of course assignments is a goal for the
faculty. Teaching assignments are governed by enrollment. The program has now implemented offerings of
every course in the child development educarer and administration majors, but this still does not guarantee
the enrollment requirement is met. Candidate delays in registering can lead to course closures. Closures
require a shift in faculty course assignments leaving faculty limited time to prepare a course.

Online courses have presented a new challenge. Courses were piloted incrementally to

develop content to match traditional and hybrid courses. Several configurations of the courses

have been tried and to date the framework of required weekly participation has been found to

be the most successful. An overview of the courses has allowed for faculty to collaborate on updates of the
syllabi that support online learning. It was clear that words such as “in a binder,” or “you will present a poster
in class,” needed to be revised to support that all submission would be uploaded in the Blackboard learning
management system.

Faculty members review and reflect on course content seeking to provide candidates with
meaningful learning. The focus has expanded to include more candidate reflection and ways

to balance the in-class and on-line learning. Faculty members share in the belief of the
importance of education for teachers of young children. Faculty also believes that learning
never ends. The goal is to move candidates from basic learning towards a more focused,
reflective learning. The faculty engages in continuous learning to support best practices
through attending conferences, reading current in-field journals, collaboration with local
professionals, and memberships in professional organizations. The faculty strives to stay on the
cutting edge by staying abreast of current trends in the child care profession and implementing
new instructional methods and learning opportunities for candidates. Just as students are
expected to grow and develop, faculty have the same expectations.

Updates to state-wide endeavors: The Quality Rating and Improvement System is no longer under the
Department of Human Resources for Childcare and is now under the Alabama Department of Early Childhood
education. The program coordinator serves on the Board of Directors for the Alabama School Readiness
Alliance which helps to expand state PreK. Promotion of grant implementation brings program growth but
also extends the growth and development of students. The DHR Minimum Standards for Childcare is now
called Childcare and Licensing Performance Standards. The program markets and promotes these endeavors to
ensure that all child development programs have access to this information. Faculty continues to go above
and beyond to prepare candidates and promote their awareness of the information necessary for them to be
successful as a teacher, director, or afterschool professional. Faculty will continue to grow, develop and focus,
especially in relation to current information in Alabama on behalf of candidates.
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2.) Site Visit: Interviews with faculty and administrators as needed.

FormRev09/20

64



Criterion 10: Professional Development
Faculty are provided with professional development that strengthens their ability to promote candidates’
learning in relation to the 2010 NAEYC Standards for Initial Early Childhood Professional Preparation.

Rationale: Early childhood education is a rapidly developing and changing field. Strong programs help
faculty keep current and engaged in their profession, and they continuously assess faculty
effectiveness, so that ultimately candidates may benefit.

Indicators of strength:
Note: Indicators apply to all faculty, whether hired on a temporary, part-time, or full-time basis.

e Faculty members stay current and engaged in the field. Depending on the institutional and
program mission and the faculty member’s individual role in the program, this may occur
through a combination of active participation in professional organizations, conferences,
scholarly activity, and/or service to the profession.

e Faculty members have opportunities to develop knowledge and collaborative relationships
with professionals in other disciplines, such as health, speech and language, or special
education.

e Opportunities are provided for faculty development, such as travel support, leave, in-service
training, education visits, exchanges, and fellowships.

e Faculty members’ performance is periodically reviewed and evaluated; the review uses
multiple methods of evaluation, such as self-assessment and reflection, candidate evaluations,
professional early childhood peer evaluations, and assessment by other individuals.

e Faculty supervisors support/recommend professional development opportunities for faculty
based on program needs, faculty interests, the results of performance reviews (or professional
growth plans) and evaluations, and faculty responsibilities (such as teaching online).

Sources of evidence:

1) Report:

e A one-to two-page summary of how the program provides professional development and how it
conducts and uses faculty evaluations in relation to the indicators of strength. Include a description of
changes in this area over the past seven years. Reflect on where you were and where you are now.
What led to these changes? If there have been no changes, explain how the indicators of strength
above remain applicable and visible in your program.
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Professional development for faculty is provided in a variety of ways. The college offers both technical and
professional training opportunities for all faculty. Faculty is encouraged to attend in-field conferences and
meetings on the local, state and national levels. Examples of conferences and meetings attended or where a
session was presented are: Department of Human Resource, Success by Six (local), Stepping Stones — locally,
Alabama Community Education (afterschool), Alabama Pre-Kindergarten (state conferences), Smart Start, the
Young Child Conference , NAEYC annual conference, Professional Development Institute (national), Quality
Matter Online Consortium, and Childcare Resources Virtual Conference. JSCC continues its endeavor to
encourage and promote professional development of faculty knowing the importance of staying current and
engaged in the field for the benefit of both faculty and candidates.

A major difference in professional development for the Child Development faculty has been in the area of
technical training in order to move the degree tracks to an online option. Many questions arose as we worked
to develop and understand how to meet diverse, individual candidates’ needs and program expectations in a
technological method online, both as hybrid and fully online courses. Due to Covid, there was a shift across the
institution which increased the need for quality development of online courses and online teaching.

Faculty evaluations by candidates are completed college-wide each semester. Faculty is provided compilations
of the candidate evaluations. The evaluations are reviewed. If there is a need to adjust a course or faculty
presentation in a course, consideration is given by the faculty to determine a course of action to take to
improve instruction. Reflective practice to improve instruction is utilized by faculty, individually, and as a whole
to focus philosophically on identified needs and to promote exemplary professional practice.

Faculty has an annual review completed by the immediate supervisor. At the meeting, positive comments and
areas for improvement are addressed. The annual review is then forwarded to the college’s Human Resources
department where it becomes a permanent part of the individual faculty member’s personnel file. Faculty also
has the opportunity to provide suggestions, address concerns, and discuss action plans for improvement for
professional growth and ongoing success of the students in the program. Faculty continues to look for ways to
partner with programs where applicable for student success. An example would be the future partnership with
the culinary department to provide cooking classes to children in the JSCC Childcare Coalition as a part of the
Farm to ECE program under the Alabama Partnership for Children.
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e A one-page description of plans to address challenges and build on current strengths in this area.

Faculty actively seeks opportunities for professional growth and is open to innovation to better

meet the needs of the candidates. The Child Development Program was the first program at

the college to offer hybrid courses on behalf of our working candidates. While the first few semesters were a
learning curve for both the candidates and the faculty, the success of this course format outweighs the
challenges. With the move to fully online child development courses, professional development for
synchronous learning in online courses continue to be a growing need. While the program is seeing success,
the awareness of understanding how to implement accommodations for online courses is a learning process
daily and each semester as a whole.

Technology continues to be a learning and growing process. Professional development in effective teaching
strategies for online courses continue to be a required and suggested need in the program and across the
institution. Since our last self-study, there have been a minimum of three new Blackboard learning
management systems released. The newest Blackboard system, Blackboard Ultra has some similarities, but
major differences as well. There are some things that faculty could do before that now have to be done by the
online department administration. Student ease with the new Blackboard program has been a challenge at
times as well for some students. For example, successfully uploading assignments and making sure the
assignments are not in drafts can be perceived incorrectly resulting in an assignment not being submitted.
Providing navigation videos for the students has proven to help with this so that there is success with the use
of the program no matter where the student is located. There are positives and negatives to the newer
version and there is still much to learn about the program, in addition to learning how to incorporate best
online teaching practices. The faculty decided to assist with ensuring that all courses were accessible to all
students. Teaching strategies in our professional development trainings have been implemented. ADA
Accommodation information and Technology Assistance tabs have been added to the courses. Synchronous
learning strategies from our trainings have been implemented and have proven to be successful. Grading
rubrics have also been updated within online courses to ensure alignment and clear demonstration by the
students of what is required for successful completion of the assignment submission.

Faculty continues to complete required professional development for online courses. We also discuss the best
strategies that have proven to work for the students in the program. These strategies are evaluated as a team
and modifications, new pilot ideas, and revisions are developed in faculty meetings as needed. Additional
professional development focusing on the program focus remains a requirement. The faculty reflects how the
professional development benefits the program and can be used in the future.
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2) Site Visit:
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Interviews with administrators and faculty

68



E. SUPPORTIVE INFRASTRUCTURE AND ORGANIZATION OF PROGRAM

Criterion 11: Program Organization and Guidance

The program’s organization and guidance are aligned to the mission and are participatory, placing the needs of
candidates as its first priority.

Rationale: Strong programs function out of a clear sense of mission, seek the involvement of all
stakeholders, and place the needs of candidates at the center of their operations.

Indicators of strength:

The program sets goals and plans in conjunction with the college and program mission and in
response to stakeholder and community needs.

Faculty, including part-time faculty, are informed about and regularly participate in program
decision-making.

As appropriate to their role, faculty have opportunities to participate in college-wide decision-
making.

Candidates participate in evaluation of courses, faculty, field experiences, and the program.

The program (including full- and part-time faculty and program administrators) regularly
evaluates its impact on candidate learning and candidate and program outcomes such as year-
to-year retention in the program, graduation rates, graduates’ employment and education
outcomes, graduates’ and employers’ satisfaction with the program, etc.

With advisory council, faculty, and other stakeholder involvement, the program establishes
strategic objectives to address candidate and stakeholder needs; incorporate new knowledge
about the education of children and families and enhance its performance.

Sources of evidence:

1) Report:

e aone-to two-page summary of key features of program organization and governance; strategies to
engage faculty in program and institution-wide decision-making; and strategies to engage faculty,
candidates and other stakeholders in program development. Include a description of changes in this
area over the past seven years. Reflect on where you were and where you are now. What led to these
changes? If there have been no changes, explain how the indicators of strength above remain
applicable and visible in your program.
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The child development program includes a Program Coordinator/Instructor, one full-time

and two part-time faculty. Recently, the program housed the Alabama Infant Toddler Professional
Development Network which included a program coordinator, office manager, and six early childhood
specialists. This program was contracted under the Department of Human Resources and ended on September
30™ of 2021. The child development program is housed within the Center for Professional, Career and
Technical

Education which is directly supervised by the Associate Dean of Technical Programs. The Child Development
program shares a full-time office manager with other programs within the Center for Professional, Career and
Technical Education. The office manager provides important clerical support. Additional clerical support is also
available from the Administrative Assistant to the Associate Dean of Technical Programs.

The Dean of Instruction oversees all instructional matters for the college. Both the Associate Dean of Technical
Programs and the Dean of Instruction report to the JSCC President. Since the last self-study, the interim

president has become the president. The Associate Dean of Career and Technical Education replaced the Dean
of Career and Technical Education who retired in 2021. The current Dean of Instruction was appointed in 2021.

The Distance Education Department has become even more vital since the pandemic that began in 2020 as
online courses were the only form of instruction between 2020 and 2021 . While some courses have resumed
in person across the institution, the need for guidance and assistance for effective online course development
and teaching has increased. As the online portion of the child development program has grown and developed,
it has led to a greater role in guidance of the associate degree in development and evaluation of the online
course offerings. The program made the decided to offer all educarer and administration child development
courses on-line each semester and the courses are reviewed by the Distance Education Division.

The Office of Institutional Effectiveness continues to maintain their role in guidance for all programs in
maintaining candidate learning outcomes as well as course evaluations. The college continues to improve
program evaluation and effectiveness and uses assessment documents to determine changes needed to
increase goals and objectives met. “Class Climate” online evaluation tools are now sent out each semester.
Faculty receives emails to be aware that they have been sent to students.

The Child Development faculty continues to be engaged in institutional decision making. A faculty member
serves on the college’s Curriculum Committee enabling our department to more fully understand the college’s
curriculum process of updating and making changes to the program. Program Coordinators are required to
participate in voting of changes to curriculum. Faculty recommendations and changes are reviewed,
discussed, and a determination is made on how to proceed. Full meetings are open to all faculty and are held

on an as needed basis and offer additional opportunities for faculty input. The program coordinator provides
the part-time faculty with any changes proposed to gather input or to make them aware of changes that have
been determined by the Alabama Community College System.

The Child Development Program Advisory Committee serves as a guide for the program and is comprised of a
variety of programs representing both the local and state communities. The wide range of members provides
greater guidance and opportunities for our candidates. Members include: directors from several local childcare
programs both licensed and license exempt, center-based, family child care and university-based, Head Start,
four of the area university programs, T.E.A.C.H., afterschool programs — public schools and organizational,
Department of Children’s Affairs and the Department of Human Resources, several organizations such as and
local Resource and Referral, the student club president as well as program faculty and staff. The committee
meets bi-annually, and communication is maintained
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throughout the year. The two advisory meetings provide an opportunity for the program to inform, be
informed, and to be guided. Committee discussions and recommendations provide opportunities for program
improvement to better meet the needs of the candidates. Full-time and part-time faculty members serve on
several local advisory committees for high schools and organizations. Faculty continues to serve on various
committees at both college and community-at- large level. Examples of committees where faculty serve are
the college’s curriculum committee, Alabama School Readiness Alliance, CDA Council for Alternative Pathways,
Alabama First Class Pre-K Task Force, Birmingham City Schools Early Childhood Education Advisory Committee,
Farm to ECE Learning Committee, Alabama Public Television Ready to Learn Neighborhood Committee, Voices
for Alabama’s Children Childcare Coalition, Jefferson State Community College Curriculum Committee, and
Steering Committee. These collaborations and partnerships statewide and beyond allow for marketing and
enrollment increases in the program and create new opportunities for partnership with additional child
development and early childhood education organizations.

The students continue to the driving force of the program. Candidates are considered a part of

the Child Development Program team in that they have a unique perspective to offer for

program improvement. Instruction is student driven. They are encouraged to provide

feedback, not just on faculty evaluations, but throughout the semester in a variety of ways including but not
limited to surveys, student club involvement, and Key assessment evaluations.
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e A one-page description of plans to address challenges and build on current strengths in this area.

Several strengths of the program governance are the administration, the faculty, the Child
Development Program Advisory Committee, and the candidates. The Child Development
program continues to be supported by the college administration. The Child Development
program was created to improve the lives of young children in childcare programs. Minimum
standards in the state of Alabama do not require any college education, with the exception of
Head Start. The JSCC Administration supported the development of this associate degree and
has maintained support for the program over the past 54 years providing opportunities for
candidates to study and learn in their field of choice. In a field where so many challenges exist
in relation to educational and professional development for candidates, a supportive
administration is noteworthy.

The Child Development Program Advisory committee is diverse and, as previously mentioned,

a strong support for the Program. The Program plans to increase its advisory committee

membership to expand including more local and state representatives. We will continue to seek
representatives in these areas with the help of our Advisory committee, College Administration, and others in
the field.

Another strength of the program has been the faculty and their participation in the program

above and beyond instruction and standard college participation. Before the pandemic, conferences were
offered and co-sponsored by the Child Development Program, Stepping Stones, a conference for

teachers and directors of area child care programs. Another addition was the Afterschool Summit for
individuals who work in before and after school programs. The planning and implementation of these
conferences added to an already full workload. While there are regularly scheduled program

meetings each semester, often more meetings are called in order to improve the program for

candidates. Statewide child development and early childhood education career fairs have since been added
also to enhance partnership with child development programs and organizations and provide support for
career placement and students graduate each semester with their certificate or higher.

Candidates’ input is and will remain an important part of the decision-making in the program.
Improvements to the program have been made as a direct result of their input, from clarifying

assignments to making syllabus changes to better meet their needs. “Class Climate” surveys have been
minimal in return. Sending email reminders to the candidates has improved responses. The ultimate goal for
the program is how to best meet the needs of the candidates and maximize their learning and

their learning opportunities. This information can best be learned from the candidates.
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2) Site Visit: Interviews with stakeholders. Program should have available a summary of current strategic
objectives and how they were developed.
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Criterion 12: Program Resources

The program has sufficient resources to support its efforts to promote candidates’ learning in relation to the
2010 NAEYC Standards for Initial Early Childhood Professional Preparation.

Rationale: Appropriate learning materials, support staff, and budget resources are essential if strong
programs are to meet candidates’ learning needs.

Indicators of strength:

Faculty and candidates have access to and use of appropriate instructional materials and
technology to support candidates’ success in relation to the 2010 NAEYC Standards for Initial
Early Childhood Professional Preparation, such as early childhood classroom materials,
consumable supplies, digital resources, other media equipment and computers.

The institution’s library/information technology center reflects a commitment to child
development and early childhood education as reflected in the 2010 NAEYC Standards for
Initial Early Childhood Professional Preparation. A sufficient number of current books, journals,
periodicals, media, and other materials that reflect the diversity of philosophy in the field are
available. Adequate library/information technology center resources may include study space
for candidates; instructional and curriculum laboratories; media and data processing and
technological equipment; and cooperative educational and research relationships with early
childhood settings and practitioners.

The program’s budget reflects a level of support comparable to other programs at the
institution or to similar early childhood programs elsewhere and is adequate to allow the
program to support candidates’ learning in relation to the standards.

Faculty have access to adequate institutional resources (such as institutional research offices,
marketing communications offices, etc.), to allow them to meet their responsibilities in the
program.

Sources of evidence:

1) Report:

e A one-to two-page description of the program’s budget and other resources in relation to the
indicators of strength. The program may include a chart comparing the support for the early childhood
education program with support for comparable programs at the institution. Include a description of
changes in this area over the past seven years. Reflect on where you were and where you are now.
What led to these changes? If there have been no changes, explain how the indicators of strength
above remain applicable and visible in your program.
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The program maintains sufficient resources to support efforts to promote candidates' learning. The

planning and budgeting process begins at the program level. Strategic plans are required to be developed

by the Program Coordinator which includes the program’s annual budget requests. Budgets are submitted for
the Program’s annual needs including equipment, supplies professional development, accreditation and other
instructional needs, based on the previous years' expenditures and projected needs. Faculty and Program
Advisory Committee input regarding resource needs are encouraged and factored into the program budget.
The Associate Dean for Technical Programs reviews the budget requests and submits for final approval.

The Child Development program maintains sufficient resources for candidate learning in relation to

NAEYC standards and supportive skills. The faculty has appropriate access and use of instructional materials
and technology. Faculty also has the opportunity to stipulate the instructional materials needed including
computers, media equipment and candidate resource rooms located at the campus sites.

Funding allocated to the Child Development program is comparable to the budget for other
college programs in the Center. While some educational programs within the college receive
more funding such as Culinary, Nursing, and Manufacturing and Technology, in relation to the
instructional equipment needs, the amount provided the Child Development Program is
commensurate and meets program needs.

The Child Development program has a dedicated classroom at each campus. These

classrooms are sometimes shared with other departments, however their primary use is for the

CHD Program. These classrooms are equipped with audio-visual equipment and on-line

technology access. A shared secondary classroom is equally equipped with audio visuals and

internet access to support teaching and learning when needed. Since the implementation of the fully online
program, the classrooms are now used for the program meeting spaces and for training spaces for child
development and early childhood organizations.

Candidate Resource rooms are located at each campus and are adjacent to the classrooms.

The Resource rooms provide candidates with examples and hands-on learning materials,
consumable materials, and instructional support equipment. Every effort is made to equip

each resource room with similar materials to assure equal access. The faculty is responsible

for maintaining and purchasing needed educational materials and equipment for the rooms.
College libraries are located at each campus and are staffed with qualified full-time and parttime
librarians, as well as full-time library technical support staff to assist Candidates. Both the
Jefferson and Shelby Campus locations have an ever-growing collection of early childhood
books, journals and audio-visuals. Most acquired materials are the result of recommendations
by the Child Development faculty and Librarians.

In support of the Child Development Program, the Learning Resource Centers [LRCs] provide learning and
instructional resources and services in both traditional and electronic formats. The combined collections of
the Learning Resource Centers include over 701,000 titles in books [print and electronic], journals, periodicals,
streaming video and other materials. The LRCs subscribe to 132 journals in print and provide access to over
423,00 journals in electronic format. The collection includes access to over 60 premier research and reference
databases either licensed specifically for the LRCs or available through the state funded Alabama Virtual
Library. In addition to discipline specific resources for the Child Development Program, the Learning Resource
Centers also provide access to online learning platforms which provide additional support in college and career
success. Both discipline specific and learning support resources are described below.
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Library Resources Specific to the Child Development Program

Books [print and electronic]

Child Care: 35,760 titles
Child Development: 187,949 titles
Early Childhood Development: 103,217 titles

Key Academic Journals and Periodicals [print and electronic]

Journals in Child Care: Childcare; Childcare In Practice; Childcare Issues; Childcare Worker; Childcare
Bridges; Exchange; Young Children; Young Exceptional Children; Zero to Three

Journals in Child Development: Child Development; Child Development Perspectives; New Directions
for Child Development; Early Education and Development; Child: Care, Health, and Development; Child
Study Journal; Education and Treatment of Children

Journals in Early Childhood Development: Early Childhood Education Journal; Childhood Education;
Early Education and Development; International Journal of Early Childhood; Topics in Early Childhood
Special Education; Weekly Reader Pre-K Edition

Journals Providing Children’s Book Reviews: Book Links; Booklist; Kirkus Reviews; School Library
Journal

Streaming Video Titles

Child Development: 159 titles
Classroom Management: 56 titles
Education: 1,589 titles

Early Childhood Education: 279 titles
Effective Teaching: 378 titles

Research Databases and Reference Resources

Academic Search Complete: Designed for academic institutions, this database is the leading resource
for scholarly research with more full-text journals and more peer-reviewed journals than any other
database available. It supports high-level research in the key areas of academic study by providing
journals, periodicals, reports, books, and more.

Associates Program Source Plus: This database is designed specifically for the research needs of
students at two-year colleges and provides comprehensive coverage of the most relevant Associates
Program level content. It contains a wide range of essential full-text resources to help students
succeed in their chosen field.

Elementary School Resources: From the Alabama Virtual Library.

ERIC: ERIC, the U.S. Department of Education Educational Resource Information Center database,
provides citations and abstracts from over 980 educational and education-related journals, as well as
full text of more than 2,200 digests.

Feature Films for Education: This outstanding collection focuses on both current and hard-to-find titles
for educational instructional purposes, including dramas, literary adaptations, blockbusters, classics,
Academy Award® winners, and more. Teach with the best Hollywood has to offer and harness the
storytelling power of film as a tool for engaging and inspiring students.

Films On Demand Master Career & Technical Collection: The Master Career & Technical Education
Collection provides 24/7 access to thousands of videos on careers and job search; family and consumer
sciences; guidance and counseling; and technical education.

Gale Elementary eBooks: Elementary age-appropriate electronic books on the arts through social
sciences from the Alabama Virtual Library.
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Online Learning Platforms

Computer Skills Center: Learn the fundamentals of your computer, the Internet, and popular software
applications with these easy-to-follow multimedia tutorials—and take advantage of all that today’s
technology has to offer.

o Get Started With Your Computer

o Get Started With the Internet

o Popular Software Tools

o Learn Computer Graphics and Illustration

o Understanding Your Operating System

PrepSTEP for Community Colleges offers targeted learning centers with practice tests, tutorials, e-
books, articles and flashcards to help you achieve your goals. Specific content includes the following
interactive modules:

o Core Math and Science Skills: Get help with algebra, geometry, probability and statistics, pre-
calculus, calculus, chemistry,biology, physics and more.

o Core English Skills: Brush up on your reading, writing, grammar and vocabulary skills.

o College Success Skills: Find tips for achieving success inside and outside the classroom. Topics
include staying organized, taking better notes, avoiding plagiarism, managing your money and
developing healthy habits.

o Career Preparation: Discover potential careers in allied health, nursing, teaching, law
enforcement and more. Prepare for occupational certification tests and build workplace skills.

o Placement Test Preparation: Prepare for ACCUPLACER® and ASSET® college placement tests as
well as CLEP®, DSST®, TOEFL iBT® and IELTS™ exams.

o ACT and SAT Preparation: Prepare for the ACT® and SAT® tests. Also search for graduate
schools, programs and scholarships.

o High School Equivalency [GED] Center: Find skill-building exercises in writing, math, grammar
and vocabulary skills. Prepare for the GED® test (in English or Spanish).

Job and Career Accelerator: EBSCO LearningExpress® Job & Career Accelerator is a dynamic online
college, career and job search platform full of resources that can help you find and prepare for success
in a chosen profession.

o Build Resumes and Job Letters

Find a Career Match
Explore Occupations
Search for Jobs and Internships
Prepare for an Interview
Career eBooks Library
o Discover Schools and Scholarships
Peterson’s Career and Test Prep: Find all the tools you need to discover your passion, ace your exams,
and excel in your career.

o Prepare for standardized tests with eBooks, online courses, and full-length practice tests for
GED, SAT, ACT, AP, PSAT, GRE, LSAT, MCAT, TOEFL, U.S. citizenship, and more.

o Research undergraduate and graduate programs, finding tuition assistance, and exploring and
preparing for careers whether you’re entering the workforce for the first time or searching for
new opportunities.

o Avariety of interactive methods prompt personalized career recommendations and insight on
programs, knowledge, skills, and ability.

o Search for jobs and create visually interesting résumés, cover letters, and websites that can be
externally shared with prospective employers, using prebuilt templates.

O O O O O
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Access to Library Related Resources and Instructional Technology

The Learning Resource Centers provide access to all library resources and services via an integrated suite of
library technology which is available from any internet connection. This suite

includes Springshare’s LibGuides CMS, LibWizard, and LibAnswers platforms and the EBSCO Discovery Service
and Cloud Apps. The library website includes resource and subject guides created for all courses, programs,
and learning support. A program guide specific to the Child Development Program LibGuide is available from
the library website or via its unique URL: https://library.jeffersonstate.edu/CDP . A PDF screenshot of the live
resource guide is included as part of this document. The library website also contains custom guides for
content relevant to the entire college community: ACT Preparation Resources; College and Career Success;
Copyright and Fair Use; Fake News Guide; Information and Media Literacy; and Online Learning Readiness.

The LibGuides CMS platform also includes interoperability with the college’s learning management system
[Blackboard] via various LTI tools. The EBSCO Discovery Service and various Cloud Apps are integrated

with LibGuides CMS to provide a single search feature for all library resources [print and electronic books,
research databases, online reference resources, and learning support resources] and interoperability of the
federated search features within Blackboard. This integrated platform is accessible from any internet
connection and is fully operational from desktops, tablets, or smart phone technology. Remote authentication
is provided via OpenAthens Single-Sign-On authentication software and all students enrolled through Jefferson
State [regardless of location or program] are granted remote access. All students, faculty, and staff have
access to the library’s vast resources regardless of location or course delivery [traditional, hybrid, online, or
dual enrollment].

Instruction in the use of online and on site resources

Springshare’s LibWizard platform is utilized to create online interactive tutorials which provide consistent
instructional guidance to faculty and students regardless of a location or course delivery. These tutorials can
be accessed from the library’s website, as Web Links in Blackboard, and as direct URLs in any browser. The
major tutorials include a comprehensive “Virtual Orientation to the JSCC Libraries” which covers everything
from access [both on and off campus] and navigation to research assistance and methods of finding help. A
video orientation which follows the content of the interactive tutorial mentioned above is also available.
Other tutorials include interactive guides to library resources and services for career programs, general
education courses, individual library databases, library learning support platforms, information literacy, and
faculty guides for embedding LibGuides content into their Blackboard courses.

LibWizard is also used to generate online forms for collaboration between the library and the campus
community. This collaboration includes online forms for research assistance, collection development, resource
analysis, LibGuide development, and assessment data for various learning support resources. The forms can
be completed and submitted online and are available at various locations throughout the library’s website.

Learning Resource Centers Facilities

The Learning Resource Centers of Jefferson State Community College have four physical locations: Jefferson
Campus, Shelby Campus, St. Clair-Pell City Center, and the Chilton-Clanton Center. The Jefferson Campus
Learning Resource Center, located on the second floor of the Allen Library Building, has a seating capacity of
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over 250 via study tables spread liberally throughout the library. In addition, there are a dozen study carrels at
various locations throughout the library as well as a group study room and a separate multi-media classroom
which can be reserved by students. The Current Periodicals Area also has casual furniture (couches, armchairs,
small tables)capable of seating 10 to12 comfortably. The Jefferson LRC is equipped with networked
computers, printing, and copying services for student use. The separate multi-media classroom is utilized in
delivering library instruction to faculty, classes, or other groups as needed.

The Shelby Campus Learning Resource Center, located on the first floor of the General Studies Building, has a
seating capacity of approximately 120 which includes study tables, carrels, individual study rooms, a computer
lab, and an instructional classroom that is available to students when not in use by librarians. Additional casual
seating is available in the Current Periodicals Area as well as various locations throughout the library. The
Shelby LRC is equipped with networked computers, printing, and copying services for student use. A separate
multi-media classroom is utilized in delivering library instruction to faculty, classes, or other groups as needed.

The Learning Resource Center at the St. Clair-Pell City Center, located in Room 117 of the main
building, is a full-service library with a networked computer area for student use, printing and copying services,
designated periodicals area, and study tables with estimated seating capacity of 45. In addition to
individualized instruction, the professional librarian assigned to the location takes full advantage of multimedia
computer labs in which to conduct library instruction for faculty, classes, or other groups as needed.

The Learning Resource Center at the Chilton-Clanton Center, located in Room 114 of the main building,
is a full-service library with a networked computer area for student use, printing and copying services,
designated periodicals area, and study tables with estimated seating capacity of 45. The library also provides
video-conferencing capabilities. In addition to individualized instruction, the professional librarian assigned to
the location takes full advantage of multimedia computer labs in which to conduct library instruction for
faculty, classes, or other groups as needed.

All students have access to the materials and resources on any campus library. The libraries utilize the
campus courier service to deliver materials between campuses. Students requesting items from other campus
libraries can usually receive the item the following day. Intercampus loans are a robust part of library
circulation statistics. The libraries are also equipped with scanners for library staff’s use in document delivery
to campus locations as needed. This is particularly useful for requests for non-circulating items in the library’s
reference collections.

In addition, candidates have access to electronic/on-line resources contained within the Alabama Virtual
Library system, a comprehensive database of over 60 on-line databases that include research-based journals
and publications offering candidates access to unlimited professional full-text articles. Access to this database
is available to all candidates via the library, the Learning Success Centers, and candidates’ personal computer
system. Additionally, each Library has multiple computers for candidates to access research and information
while receiving any needed assistance in order to complete assignments. The college also offers interlibrary
resource sharing. The Child Development program shares a full-time office manager with other programs
within the Center for Professional, Career and Technical Education. The office manager provides important
clerical support. Additional clerical support is also available from the Administrative Assistant to the Associate
Dean of Technical Programs.
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e A one-page description of plans to address challenges and build on current strengths in this area.

The program maintains a resource room at the Jefferson and Shelby campus. Each resource room continues to
be equally stocked with materials and professional resources. Faculty continues to ensure materials are
ordered, organized, and utilized effectively. Faculty will continue to request the latest technology, resources,
and share ideas with administrators to ensure candidates have access to the best possible learning
environments. The current challenge is that since the pandemic, student use of the resource rooms has
decreased. At the beginning of the pandemic use of the resource rooms were at a halt and not allowed for use
as social distancing in the resource room was not able to be accommodated. However, since the return to
campus across the institution and student enrollment statewide, the need for the resource room has not been
requested. The program will look into ways to enhance use of the resource rooms for candidates as the
improvement in the decline of pandemic cases continues.

Candidates are taught how to effectively utilize instructional technology within the early childhood setting
through hands on application opportunities. The online courses have enhanced use of technology that can be
used or introduced in classrooms where candidates are employed or will be in the future. The use of technical
programs will continue to provide additional learning opportunities as many PreK, and early childhood public
school classrooms utilize similar technology. It is essential that candidates are comfortable and familiar with
technology and are prepared to incorporate it into DAP instructional practices. The program will continue to
build upon this strength by providing candidates with more opportunities to utilize technical

devices to enhance their learning experiences in online courses.

The program has explored a possibility of an interactive lab that would provide candidates with an additional
learning environment that will mirror an early childhood classroom and offer opportunities for candidates to
facilitate developmentally appropriate practices. However, with the growth of apprenticeships and practicum
sites across the state including the Alabama First Class Pre-K and additional NAEYC child development
programs, access to quality classrooms provides an increase to interactive labs across the state at an ongoing
basis. Furthermore, faculty instruction continues to be strengthened as the needs of our diverse population of
learners are met. Weekly visits to child development programs allows for the program to add to the database
of programs that may serve as interactive labs for candidates as they progress through the

program no matter where they are located.
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2) Site Visit: Interviews with faculty and administrators. Review of additional materials related to program
resources. Tours of relevant sites such as media center or curriculum lab, as needed and as suggested by
the program.
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PART THREE: PROGRAM CONTENT AND OUTCOMES

A. LEARNING OPPORTUNITIES

What is the evidence that the program’s candidates have opportunities to learn and are gaining competence in
relation to the 2010 NAEYC Standards for Initial Early Childhood Professional Preparation?

Rationale: Strong programs ensure that their candidates can take advantage of courses, field
experiences, and other learning experiences that help them gain the knowledge, skills, and
professional dispositions appropriate for early childhood degree program graduates. All early
childhood degree programs have a responsibility to address all of the standards while recognizing that
certain aspects of a standard may appear especially important for programs at particular degree levels
and/or with other particular characteristics.

Indicators of Strength:

e The program analyzes what aspects of the standards are emphasized in the program’s learning
opportunities, and at what breadth and depth.

e The program offers a wide array of opportunities for candidates to understand and apply each NAEYC
standard.

Sources of evidence:

1) Report:

A five- to ten-page chart of the program’s learning opportunities and sample assessments in
relation to the standards. Describe the activity or assessment in a phrase such as "family
interview" or "quiz," with course numbers. A sample chart follows. Note: This list should provide a
thoughtfully selected view of the most meaningful opportunities offered in the program for each
standard and is not restricted to the key assessments. The program should primarily highlight
learning opportunities in required courses for the degree program.

A one- to two-page commentary on the chart (for example, description of how the program
decides which aspects of the standards to address in greater depth; themes or aspects of the
conceptual framework embedded throughout the opportunities). Include a description of how
your learning opportunities chart has changed since your initial self-study. Reflect on where you
were and where you are now. What led to these changes?

A one-page description of plans to address challenges and build on current strengths in this area.

2) Site Visit: Document review, including course packets that link to the curriculum chart. Interviews with
faculty and candidates; visits to classes and field experience sites to expand on and support report.
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Learning Opportunities Chart

This chart (5-10 pages) describes learning opportunities and assessments for each accreditation standard?

Learning opportunities address the many ways in which the program helps candidates know, understand, and apply the standards.
Learning opportunities are much more than the key assessments a program uses. They include classroom discussions, guest speakers,

group projects, textbook/journal/periodical readings, reflections, etc. The “related formal and informal assessments of candidate

performance” can include the key assessments, daily reflections, article reviews, quizzes, portfolios, practica self-evaluations, etc. The
assessments do not have to be directly tied to the Learning Opportunities listed in the middle column of the chart below. Given that there
is a ten-page limit for this chart, a program is not expected to list every activity and assessment that it offers. Instead, the program
should focus on Learning Opportunities and Related Assessments that occur in required courses and that most directly address the key

elements of the standards.

Standard 1: Promoting Child
Development and Learning

Learning Opportunities

(activity, course number)

Related formal and informal assessments of candidate
performance

1a: Knowing and understanding
young children’s characteristics and
needs

CHD 100 — Intro to Early Care and Ed.
Preschool Child Observations

Simple first observation touching on the
developmental areas of a preschooler

CHD 201 — Child Growth and Development

Child Developmental Timeline

covering each of the first 8 years, addressing
each developmental area and aligning to a theory
of development

Successful completion of the observation

Successful completion and presentation of
a timeline highlighting important
developmental characteristics of each age
aligned with a theory of development.

1b: Knowing and understanding the
multiple influences on development
and learning

CHD 214 — Families and Communities
Celebrating Diversity Notebook

compiled resources for working with families
related to cultures, languages, religions, and
situational circumstances, such as, divorce,
adoption, special needs

CHD 231 — Afterschool Programming

Successful completion of notebook
documenting a variety of available
resources for working with diverse families.

3 In considering alignment of learning opportunities and key assessments, programs should refer to the full standards publication beyond the summary of key elements

included in this report template.
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Human Relationship Tool
Complete survey and reflection.

CHD 206 — Health and Safety

Cultural Health Investigation

Investigation into two cultures’ views on health
and healthcare and reflect on learning.

Successful completion of survey and
Reflection

Successful completion of the investigation

1c: Using developmental knowledge
to create healthy, respectful,
supportive, and challenging learning
environments

CHD 202 — Creative Activities
Creative Classroom Assessment (CCA)
Classroom observation and evaluation

CHD 204 - Materials and Methods for

Teaching Young Children

Modified Classroom Makeover

with Peer Support

Based on understanding of classroom environmental
considerations, students rearrange

a classroom and discuss reasons for changes.

CHD 231 - Afterschool Programming
Environmental Safety Checklist and Reflection
A prepared checklist to evaluate afterschool
environment

Completion of CCA and evaluation

Successful completion of a

developmentally appropriate classroom

makeover based on knowledge of

children’s developmental needs and a thoughtful reflection of
modifications with a

peer.

Completion of checklist

Standard 2:Building Family and
Community Relationships

Learning Opportunities

(activity, course number)

Related formal and informal assessments of candidate
performance

2a: Knowing about and
understanding diverse family and
community characteristics

CHD 210 - Exceptional Young Children

Family Interviews with Reflection Interviews of two
families with young children with special needs,
reflecting on what was learned and how the
information can be used to support their work

CHD 212 - Special Topics in Child Development
Family Resource List

Preparation of a resource list for families including
quality afterschool, educational resources,
financial resource, etc.

Successful completion of the interviews
with thoughtful reflection on what was
learned and how to use the information.

Submission of complete designated topics
resource list
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2b: Supporting and engaging families
and communities through respectful,
reciprocal relationships

CHD 206 — Children’s Health and Safety
Family Questionnaires
Distribution and collection of family questionnaires

CHD 213 — Trends in Child Development

Family Handbook

Development of an afterschool program handbook
to guide, to inform, and to support families.

CHD 214 - Families and Communities

Mock Family Conferences

Preparation with a partner to include prep
checklist for family and role play a family-teacher
conference

Submitted collection of family questionnaires

Successful completion of the components
to be addressed in the family handbook for
afterschool.

Successful completion of the family
conference prep checklist and role play.

2c: Involving families and
communities in their children’s
development and learning

*CHD 209 - Infants and Toddlers

Two Developmental Posters

Preparation of two posters on developmental
growth for display in classrooms.

*CHD 215/219 — Supervised Practicum

Family “Meet and Greet”

Plan for a basic, reciprocal, creative “Meet and
Greet” for future use in a classroom/program

Successful completion of the
developmental posters

Successful completion of the reciprocal
“Meet and Greet” plan

Standard 3:0Observing,
Documenting, and Assessing to
Support Young Children and
Families

Learning Opportunities

(activity, course number)

Related formal and informal assessments of candidate
performance

3a: Understanding the goals,
benefits, and uses of assessment

CHD 100 — Introduction to Early Care

Ages and Stages Discovery

complete online exploration of ASQ to become familiar
with one of many accessible teaching

tools

CHD 213 —Trends in Child Development

Child Observations

Observation to inform and guide program planning
to meet the needs of children in program.

CHD 210 — Exceptional Young Children

Successful completion of the Discovery assignment

Successful completion of Child
Observations and planning.
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Building Inclusive Child Care Observation
Observation to consider cultural, linguistic, and
ability diversity among children to help in the
development of an inclusive environment

Successful completion of the BICC

3b: Knowing about and using
observation, documentation, and
other appropriate assessment tools
and approaches

CHD 208 — Administration of Programs

Ages and Stages Discovery and Preschool

Observation complete online exploration of ASQ to
become familiar with one of many accessible teaching
tools and observation touching on the

developmental areas of a preschooler

CHD 209 - Infant and Toddler Programs
Modified Denver Screening
Completion of Part 2 screening

CHD 219 — Supervised Practicum
Modified NAEYC Classroom Evaluations
Complete a modified form of the NAEYC
accredited classroom evaluation

Successful completions of the ASQ
Discovery and Preschool Observations

Successful completion of screening

Successful completion of the modified
NAEYC classroom evaluation

3c: Understanding and practicing
responsible assessment to promote
positive outcomes for each child

CHD 204 — Materials and Methods

Modified ECERS and

Classroom Makeover

A modified ECERS with before-after classroom
design, then based on DAP reflection

CHD 206 — Children’s Health and Safety
Safety Checklists

Development and completion of indoor and
outdoor daily checklists

CHD 209 - Infant and Toddler Programs

Modified Infant-Toddler Social-Emotional
Assessment

Complete the BITSEA (Part 1)and with observation
summary (Part 3)

Successful completion of the ECERS and
Makeover.

Successful development and completion of
created indoor and outdoor checklists

Successful completion of the BITSEA
Assessment and summary

3d: Knowing about assessment
partnerships with families & other
professional colleagues

CHD 214 — Families and Communities

Family Involvement Surveys

Develop, survey and summarize
directors/providers about center/home family
involvement

Successful development and completion of
family involvement survey with summary of
findings.
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CHD 208 — Administration of Programs
Family Interviews with Student Reflection
Prepared, extended and implementation of
questionnaire with reflection

Successful completion of Family Interviews
with reflection

Standard 4:Using Developmentally
Effective Approaches to Connect
with Children and Families

Learning Opportunities

(activity, course number)

Related formal and informal assessments of candidate
performance

4a: Understanding positive
relationships and supportive
interactions as the foundation of
their work with children

CHD 202 - Creative Activities

Creative Activities with Inclusive Adaptations and
Diversity Plans

Develop “new” activities with adaptations and
cultural considerations for class presentation.

CHD 203 - Children’s Language and
Literature

Children’s Books Evaluations

Prepare book cards/pages summarizing and
evaluating children’s books.

CHD 204 — Materials and Methods for

Teaching Young Children

Reviewed Family Letters

Preparation of three focused letters reviewed to
provide information to families in their classroom

Successful completion of creative activities
and presentation.

Successful completion of books discovery
and evaluations

Successful completion of the three
individual family letters

4b: Knowing and understanding
effective strategies and tools for
early education

CHD 203 - Children’s Language and

Literature

A-B-C Activity

Develop and demonstrate an alphabet activity
with an accompanying book

CHD 204 — Materials and Methods
Curriculums Investigation

Complete a guided investigation of two major
curriculum identified in text.

Successful development and
demonstration of the activity

Successful completion of the investigation

4c: Using a broad repertoire of
developmentally appropriate
teaching/learning approaches

CHD 203 — Children Language and Literature
Group Time Presentations

with Peer Evaluations

A presentation including an introduction, an

Successful preparation, presentation and
evaluation of a group time
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activity, a related book, a closing, and a transition

CHD 206 — Health and Safety

Basic Hygiene Classroom Poster

or Puppet and Presentation

Development of a poster or puppet to promote
basic hygiene

CHD 231 — Afterschool Programming

Activities Planning Unit

Development of a variety of activities to be used in
Afterschool to included examples of adaptations

Completion of a puppet or poster promoting
basic hygiene

Successful completion of the activities

4d: Reflecting on their own practice
to promote positive outcomes for
each child.

CHD 204 — Materials and Methods

Field Experience Journal

Preparation and implementation of themed
learning activities with self-evaluations.

CHD 215 - Student Practicum

Video Teaching Segments and Reflection
Student conduct and record teaching segments
with multi-layered reflection

Successful completion and documentation
of teaching activities

Submission of internship teaching videos
with accompanying reflection

Standard 5: Using Content
Knowledge to Build Meaningful
Curriculum

Learning Opportunities
(activity, course number)

Related formal and informal assessments of candidate
performance

5a: Understanding content
knowledge and resources in
academic disciplines

CHD 202 - Creative Activities

Adaptive Art Activities Planning accompanied with
adaptations and diversity considerations
Development of topic-driven activities

CHD 209 — Infants and Toddler Programs
Homemade Toys
Development of one homemade activity or toy for

each age group with accompanying information

Successful development of thematic
activities with considerations

Successful creation of multi-age-related

activities for infants and toddlers

5b: Knowing and using the central
concepts, inquiry tools, and

CHD 202 - Creative Activities
Gallery of Art Stages
Observations and evaluations of a variety of

Successful completions of portfolio
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structures of content areas or
academic disciplines

children engaged in developmental art activities
submitted in a portfolio

CHD 203 - Children’s Language and
Literature

Modified Emergent Literacy and Language
Classroom Observation

with accompanying reflection

CHD 100 - Introduction to Early Care
Historical Poster
Poster highlighting the EC contributions of a

Theorist

Successful completion of modified ELLCO

Submission of EC-focused theorist poster

5c: Using their own knowledge,
appropriate early learning standards,
and other resources to design,
implement, and evaluate
meaningful, challenging curricula for
each child.

CHD 202 - Creative Activities

Gallery of Art Stages

Observations and evaluations of a variety of
children engaged in art activities with photo
samples placed in a portfolio

CHD 203 - Children’s Language and

Literature

Flannel-board Presentation

Create and present a flannel-board presentation

to accompany a book, poem, song

Submission of completed modified
observation and before-after classroom
design

Successful creation-presentation of flannel board

Standard 6:Becoming a Professional

Learning Opportunities

(activity, course number)

Related formal and informal assessments of candidate
performance

6a: ldentifying and involving oneself
with the early childhood field

CHD 100 — Introduction to Early Care

Professional Organizations Discovery

An internet search of EC professional
organizations with a summary of what’s offered at
the website and potential benefits as an EC
professional

CHD 209 — Infant and Toddler Programs
Infant-Toddler Focused Theorist Paper
Research paper on theorist and their contribution

Successful completion of the internet
search and organizations’ offerings and
professional benefits.

Submission of the paper with summary
reflection
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to infant-toddler knowledge with reflection on
impact.

CHD 230 — Introduction to Afterschool
Pioneers in the Field

An informational paper on a selected individual
who has had a major impact in the afterschool
field.

Submission of the paper.

6b: Knowing about and upholding
ethical standards and other
professional guidelines

CHD 100 — Introduction to Early Care Code of
Ethical Conduct Discovery

Utilize accompanying videos and the Code
content to reflect on personal meaning as EC
professionals.

CHD 214 — Families and Communities

Family Roles Listening Experience

Students conduct a guided listening experience
and reflect in what was learned.

CHD 231 - Afterschool Programming

NAA Standards Investigation and Reflection
Summary

Guided assignment examining the components of
the NAA standards with reflection on the impact of
standards

Successful completion of the assignment

Completion of the experience and reflection
on the assignment

Successful submission of the investigation
results and reflection.

6¢: Engaging in continuous,
collaborative learning to inform
practice

CHD 204 — Materials and Methods for

Teaching Young Children

Resource Portfolio — 2nd half of CDA Professional
Portfolio including lesson plans, agencies for
exceptionalities, recordkeeping, etc.

CHD 209 - Infant and Toddler Programs

Infant Floor Plan Presentation

Based on research, students prepare presentation
on floor plans for assigned infant-toddler rooms.

CHD 100 - Introduction to Early Care
Director/Provider Interview conduct an interview based
on standard questions

Successful completion of resource portfolio
part 2

Successful presentation of researched floor

plan information

Successful completion of director/provider with questions
created to gain information on administration of child

development center and efforts to enhance family engagement

with an included reflection from the interview.
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plus, student developed question and reflect on
what is learned.

6d: Integrating knowledgeable,
reflective, and critical perspectives
on early education

CHD 204 — Materials and Methods
Professional Philosophy Statement
Initial preparation of an educational philosophy

CHD 215/219 — Supervised Practicum NAEYC
Standards Reflection Summaries

Summaries of the importance of each standard in
relation to their courses and their personal
understanding.

Successful development of initial
philosophy statement

Thoughtful and professional presentation of
the summaries.

6e: Engaging in informed advocacy
for children and the profession

CHD 215/219 - Student Practicum
Teaching /Administering

Reflection Journal

Guided journaling of practicum experiences

CHD 208 — Administration of Programs
CCIE Articles Journal

Compilation of Child Care Information and
Exchange themed articles

CHD 100 - Introduction to Early Care Quality
Care Summary or

CDA Competency Statements

Paper(s) focusing on quality child care or CDA
competency statements

Successful completion of the journal

Successful completion of the journal

Successful completion of either Quality
Care Summaries or CDA Competency
statements

Narrative Descriptions of the Learning Opportunities Chart

e Please include a one- to two-page commentary on the chart (for example, description of how the program decides which aspects of the

standards to address in greater depth; themes or aspects of the conceptual framework embedded throughout the opportunities). Include a

description of how your learning opportunities chart has changed since your initial self-study. Reflect on where you were and where you

are now. What led to these changes?
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Assignments are continually changed and updated based on greater understanding of candidates’ needs, current research, stakeholder input if applicable and the
faculty’s professional growth and development. Since our reaccreditation, faculty continues evaluation of the program and makes adjustments to curriculum and
assignments as needed. At this time, no additional changes have been made since the faculty re-examined the Standards and determined Standard 3 — Observing and
Assessing and Standard 6 — Growth as a Professional to be the program focus for continued growth. However, the faculty continues to target observation and
assessment assignments that have been developed, disseminated and implemented throughout the courses. More reflection continues in a variety of ways and has
been incorporated into assignments. The faculty continues to reflect on assessment data as a team to determine adjustments if needed per semester.

Observations and field experiences lacking focus were addressed in the last self-study. Improvements were made to ensure that candidates were provided more
focused observations and directed field experiences with reflection. The reflection portion of the assignments has also provided more information to help faculty
determine each candidate’s learning.

The Alabama First Class PreK program and the Quality Rating and Improvement System (QRIS) both under the Alabama Department of Early Childhood Education has
been a strong addition to our program partnership as student desire to be employed in these programs has increased with the Alabama Department of Early
Childhood Education seeking program students as they meet the minimum employment requirement with the CDA or basic certificate. This continues to show that
candidates need to have ongoing knowledge and experience with the observation tools utilized by these programs. Interacting with the observational tools would not
only provide introductory knowledge regarding these tools but increase understanding of the purpose and content of the assessments if only in a modified format.
Assessment opportunities include but are not limited to modified ITERS, Denver, ECERS, Ages and Stages, CLASS, CCA, ELLCO, PAS, Afterschool assessments, and other
observations implemented by state-wide programs.

The process of observing, documenting and assessing continues to grow and develop. Candidates are continuing to learn and become more objective and are learning
to link the information to theory and to curriculum planning and practice. As a result, candidates are better able to address the needs of each and every child.
Reflections and changes in the program courses had the greatest impact on the curriculum chart since our reaccreditation. Reflections became a more focused
component in the program of study. Reflections have not always been an easy process for candidates who are more used to restating facts rather than being asked to
draw upon their professional experiences to support their learning. Faculty are challenging candidates with added reflections in assignments and requiring candidates
to reply in discussions with documentation of support and teaching applications. This enhances research skills and support of the knowledge that they share with each
other in class and that they currently share or will share as professionals in the field.
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e Please include a one-page description of plans to address challenges and build on current strengths in this area.

The faculty continues to focus on how to make learning more meaningful for candidates. Improvement in candidates’ informational writing continues. It is believed to
be the result of more stringent guidelines for participation in online discussion. Grammatical errors, however, remain. Assigned papers with the rough draft and the
grammatically competent proofreader’s signature continues to help. Tutoring is available for candidates, but not always utilized even with the online tutoring program
added and accessible since the last self-study. Program faculty will continue to encourage students to utilize the services available to them through the college’s
Learning Success Center, particularly, the Online Tutoring program and the computer tutorials in math, English, reading and other disciplines offered through PLATO
Learning system. Because online tutoring is available to all JSCC students through SmartThinking, including Child Development, students have greater access to free
tutoring with more opportunity for focused learning. Online tutoring provides the flexibility needed to accommodate both online and traditional students’ schedules
and allows students access to help when needed.

The faculty continues to expect that candidates’ overall writing abilities will continue to improve as students choose to utilize the tutorial resources available to them
combined with the program’s increased emphasis on integrating writing/writing assignments into CHD courses. Program faculty will continue to encourage students
to utilize these services.

Computer literacy remains a challenge as the age range and computer experience of our candidates vary across the state. The program added video recordings with
simple, basic information on accessing Blackboard, navigation through the JSCC website, program information, and where to seek additional information. In addition
to basic computer literacy, the faculty has enhanced focus on the importance of synchronous learning to enhance the overall online learning success. The faculty
continues to seek additional ways to enhance use of elements to support learning. Significant improvements in learning opportunities have shown to be beneficial
for candidates. Reflective questioning is prompting greater ownership of learning by the candidates.

Observing and assessing through providing more directed observations and guidance on assessment continue to be areas of ongoing improvement. Observation and
reflection are areas that will always be viewed as meaningful learning opportunities. Plans to further develop some of the assighments to include more standard-
focused reflections are assessed each semester.

Candidate-centered learning is a program strength and is continually being cultivated. Examining the learning opportunities, making changes, and making

improvements to best meet candidate’s learning needs is ongoing. It will remain an active approach to learning, keeping in mind the candidates’ needs both inside
and outside the program, as well as the candidate’s professional needs for the children, families and communities they serve.
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B. ASSESSMENTS AND EVIDENCE OF CANDIDATE OUTCOMES

Rationale: Early childhood professional preparation focuses on outcomes or results for candidates and
ultimately for children. Evidence of candidate outcomes is a stronger indicator of program quality than
the details of how courses and field experiences are organized. Documented evidence of candidate
competence is essential for programs to know how to meet candidate needs and plan for the future.

The report will highlight no more than six assessments, selected as key to the program’s design and alignment
with Standards 1-6 of the 2010 NAEYC Standards for Initial Early Childhood Professional Preparation. Five key
assessments are required for submission, and programs may include an optional sixth key assessment. (While
submitting a sixth key assessment is encouraged in order to provide the most opportunity to demonstrate
alignment with the standards, it is not a requirement. In deciding whether to include a sixth assessment,
programs are encouraged to consider the extent to which the depth and breadth of the standards can be fully
addressed within the program’s first five assessments.)

Indicators of Strength

The program has developed a system that is used regularly to document evidence of candidate competence
related to the 2010 NAEYC Standards for Initial Early Childhood Professional Preparation.

e Collectively, they assess Standards 1-6,
e Eachis used by all faculty across relevant course sections, and

e Each is used with all candidates. Explain exceptions for transfer and prior learning assessment in the
narrative.

Typically, each of these assessments will address more than one standard. They will evolve in response to
evidence of effectiveness. If the key assessments provided in this report have been updated by the time the
program receives a site visit, any new or revised materials should be provided to the team as part of the
document review.

Sources of Evidence

Report:

e  Multi-Program Key Assessment Chart (for institutions submitting multiple degree programs in one Self-
Study Report)

e QOverview Chart of Key Assessments Aligned with Accreditation Standards for collection of key
assessments

o Key Assessment Descriptions, including instructions and rubrics exactly as they are presented to
candidates

e Reporting and Analysis of Data by Standard

e Reflection on the Program’s Assessment System

Site Visit:
e Review of additional examples of assessments related to standards, their rubrics, and evidence of
candidate competence.

e Discussion with faculty and administrators about how these assessments and candidate performance
data are being used or will be used to support candidate growth and program improvement.
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10.

11.

12.

REQUIREMENTS AND GUIDANCE FOR CREATING KEY ASSESSMENTS THAT
CLEARLY ALIGN WITH THE STANDARDS AND WILL LEAD TO MEANINGFUL
DATA

All key assessments must be required of each candidate. Therefore, key assessments should be used in core courses,
rather than elective courses that may not be taken by all candidates.

Strong programs develop key assessments that reflect the strengths and challenges of their unique context. It is
about the standards, not standardization.

All the key elements of the standards that are the primary focus of the assessment are easily identifiable and
labeled within the student instructions and rubrics. Some programs find it helpful to use the exact language from
standards when labeling key assessments, but this is not required.

While strong key assessments do typically measure more than one standard, by focusing only on the standards
within each assessment for which alignment is the strongest, the performance data will be more informative.
Although collectively the package of assessments should address the full depth and breadth of all standards (i.e., all
key elements), it is worth noting that the more standards the program aligns with each assessment, the more
complicated data collection and analysis will be.

However, a program will also want to avoid relying on a single key assessment as the sole source of evidence of
meeting any particular standard. Limiting opportunities to demonstrate alignment to a standard too much can result
in gaps if the Commission does not see strong alignment to that standard in the identified key assessment.

Pay close attention to the depth and breadth of the cognitive demands and skill requirements described in each
Standard. Collectively, the key assessments should measure what candidates know and understand, as well as their
application of that knowledge. The key elements of the standards generally follow a “know-understand-use” pattern.
Be clear about which components of the assessment are measuring the candidates’ knowledge, understanding, or
ability to use their knowledge of the standards. If one assessment is strong in measuring candidates’ knowledge of the
standards but not their ability to apply that knowledge, be sure the application piece is addressed in another
assessment(s).

Use objective, measurable, qualitative language to describe how candidates will be scored. The rubrics should
support consistency and accuracy. This does not mean replacing qualitative descriptors with quantitative ones, but it
does mean asking whether rubric indicators will be interpreted the same way by everyone who uses the instrument,
and whether each cell in the rubric represents one possible score or a range of scores. Rubrics should clearly delineate
levels of performance between how candidates meet or do not meet the standards.

Key assessments must assess the performance of individual candidates, even if part or all of the assignment is
completed in a group.

A portfolio assignment can be used as a key assessment, but only if it is evaluating something new [e.g., rubric is
evaluating candidates’ reflections on why they chose each artifact in their portfolio to demonstrate alignment with
standard(s), rather than evaluating the alignment of the previously evaluated artifacts themselves].

Data collection and analysis should focus on candidate performance specifically related to the standards. When
designing rubrics, keep in mind that measuring more than one key element within a single rubric row will lead to data
that is not meaningful because it is not disaggregated by key element.

Use this process to support institution-wide efforts related to candidate-centered practices, learning outcomes and
data-driven decision making. A program may incorporate other local and national standards in the key assessments
provided the connections and alignment are clear.

Diversity, inclusion, technology, and a focus on the full early childhood spectrum of birth through age 8 are
interwoven throughout each standard. Individual assessments might demonstrate various aspects of these themes;
the program should ensure that these areas are embedded within the collective package of assessments and learning
opportunities.
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Note: Please be sure to refer to the full 2010 NAEYC Standards for Initial Early Childhood Professional Preparation
Programs document, not just the summary. Each standard includes an introductory statement, key elements, supporting
explanation, and rubric in the back of the document that defines expectations.

B(ii) Overview Chart of Key Assessments Aligned with the 2010 NAEYC
Standards for Initial Early Childhood Professional Preparation

Please list the names of each of the program’s key assessments in the chart below

Name of Assessment and Course Number in Which Itis | Are two applications of
Given data available from the
current version of this
key assessment? [See
B(iv).]
Key Assessment 1 | Child Observation Portfolio/CHD 201 O Yes O No
Key Assessment 2 Family Focus Project/CHD 214 O Yes O No
Key Assessment 3 Modified Accessibility Material/Oral Presentation/ CHD O Yes O No
210
Key Assessment 4 Comprehensive Unit Planning /CHD 206 O Yes O No
Key Assessment 5 Ethical Dilemma with Educational Philosophy O Yes O No
Journal/CHD 205
Key Assessment 6 O Yes O No
(if applicable)

In the chart below place and “x” in the appropriate box(es) to indicate which key assessment(s) evaluate each
of the key elements. Each key element must be indicated as aligned with at least one key assessment. (Note:
The program has the option to submit either five or six key assessments.) All subsequent charts in Part Three
should reference the same alignment of key elements to key assessments as indicated in the chart below.

Standard 1: Promoting Child Development and Learning Key Assessment
Key Elements 1|23 (4|5]|6
1a. Knowing and understanding young’s children’s characteristics and needs,

. X X X
from birth through age 8.
1b. Knowing and understanding the multiple influences on development and x | x
learning.
1c. Using developmental knowledge to create healthy, respectful, supportive, X
and challenging learning environments for young children.
Standard 2: Building Family and Community Relationships Key Assessment
Key Elements 1,2 (34|56
2a. Knowing about and understanding diverse family and community x | x
characteristics.
2b. Supporting and engaging families and communities through respectful, X
reciprocal relationships.
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2c. Involving families and communities in young children’s development and
learning.

Standard 3: Observing, Documenting, and Assessing to Support Young Children
and Families

Key Elements SRR
3a. Understanding the goals, benefits, and uses of assessment—including its use

in development of appropriate goals, curriculum, and teaching strategies for X

young children.

3b. Knowing about and using observation, documentation, and other

appropriate assessment tools and approaches, including the use of technology X

in documentation, assessment, and data collection.

3c. Understanding and practicing responsible assessment to promote positive

outcomes for each child, including the use of assistive technology for children

with disabilities.

3d. Knowing about assessment partnerships with families and with professional X

colleagues to build effective learning environments.

Standard 4: Using Developmentally Effective Approaches Key Assessment
Key Elements 2 3|4|5|6
4a. Understanding positive relationships and supportive interactions as the x | x
foundation of their work with young children.

4b. Knowing and understanding effective strategies and tools for early x | x
education, including appropriate uses of technology.

4c. Using a broad repertoire of developmentally appropriate teaching/learning X
approaches.

4d. Reflecting on own practice to promote positive outcomes for each child. X | X | X
Standard 5: Using Content Knowledge to Build Meaningful Curriculum Key Assessment
Key Elements 2 3|4|5|6
5a. Understanding content knowledge and resources in academic disciplines:

language and literacy; the arts-music, creative movements, dance, drama, visual X

arts; mathematics; science, physical activity, physical education, health and

safety; and social studies.

5b. Knowing and using the central concepts, inquiry tools, and structures of X

content areas or academic disciplines.

5c. Using own knowledge, appropriate learning standards, and other resources

to design, implement, and evaluate developmentally meaningful, and X
challenging curriculum for each child.

Standard 6: Becoming a Professional Key Assessment
Key Elements 2 3|4|5]|6
6a. Identifying and involving oneself with the early childhood field. X

6b. Knowing about and upholding ethical standards and other early childhood X X
professional guidelines.

6c. Engaging in continuous, collaborative learning to inform practice; using

technology effectively with young children, with peers, and as a professional X

resource.
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6d. Integrating knowledgeable, reflective, and critical perspectives on early
education.

6e. Engaging in informed advocacy for young children and the early childhood
profession.
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B(iii)Key Assessment Descriptions

Key Assessment 1 Description

Name of Key Assessment: Child Observation Portfolio

Briefly describe this assessment and list the courses (course number as well as course name) that use this
assessment. (Note: The program is responsible for ensuring consistency in key assessment name and standard
alignment throughout its Self-Study Report.):

CHD 201 - Child Growth and Development

Candidates complete sequential child observations of three different developmental
ages/stages of children. Included for each child observation are the following steps: 1)
signed family permission for observation, 2) a completed child observation checklist, 3) a
completed child observation with reflection, 4) a family interview with reflection, 5*) a
preschooler(only)Piagetian Task assessment, and 6) reflection on accumulated information.

This key assessment is aligned with which of the following key elements? (Place a check or X where applicable.)
This information should reflect the same alignment with key elements as indicated in the Key Assessment 1
column of the Overview chart of Key Assessments Aligned with the 2010 NAEYC Standards for Initial Early
Childhood Professional Preparation.

1 2 3 4 5 6

a |b |c Ja |b |c |Ja |b |c |d]a |[b |c (d]a |[b |c |Ja |[b |[c |d |e

A | For any degree program in which this key assessment is required, is this key Yes No
assessment offered in a course for which candidates can receive transfer credit or X
prior learning experience credit?
B | For any degree program in which this key assessment is required, is this key X
assessment offered in an elective, rather than required course, for the degree
program?

C | Does the rubric measure individual candidates’ performance with regard to the X
standards (as opposed to evaluating groups of candidates together)?

If you answered “yes” to A or B in the above chart, please describe how you ensure that those candidates take
the key assessment prior to completing the program.

Please indicate how this key assessment is delivered to the candidate (check all that are applicable):
X Online
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O Face-to-Face
a ITv
O Other

Include:

1) The directions or guidelines for Key Assessment 1 as they are given to candidates. (The key
elements of the relevant standards addressed in the directions/guidelines are clearly labeled.)

2) The rubric for Key Assessment 1 that is used by faculty or field supervisors to evaluate candidate
work on each of the key elements of the standards they are designed to assess. (The key elements
of the relevant standards addressed in the rubric are clearly labeled.)
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(INSERT Key Assessment 1 Directions and Rubric Here)
Key Assessment 1
CHD 201 - Child Observation Portfolio

45 points total
REMINDER: Key Assessments are to be retained.

NAEYC ASSOCIATE DEGREE STANDARDS FOCUS
NAEYC Standard 1: Promoting Child Development and Learning
1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8.
1b: Knowing and understanding the multiple influences on early development and learning
NAEYC Standard 2: Building Families and Communities Relationships
2a: Knowing about and understanding diverse family and community characteristics
2c: Involving families and communities in young children’s development and learning
NAEYC Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families
3a: Understanding the goals, benefits, and uses of assessment — including its use in development
of appropriate goals, curriculum, and teaching strategies for young children
3b: Knowing about assessment partnerships with families and with professional colleagues to
build effective learning environments
3c: Knowing about and using observation, documentation, and other appropriate assessment tools and approdches,
including the use of technology in documentation, assessment and data collection.
NAEYC Standard 4: Using Developmentally Effective Approaches
4a: Knowing, understanding, and using positive relationships and supportive interactions
NAEYC Standard 6: Becoming an Early Childhood Professional
6d: Integrating knowledgeable, reflective, and critical perspectives on early education
NAEYC Supportive Skills: 1. Self-assessment and self-advocacy
2: Mastering and applying foundational concepts from general education
3: Written and verbal skills
4: Making connections between prior knowledge/ experience and new learning

NOTE: THIS ASSIGNMENT WILL TAKE MORE THAN TWO OR THREE WEEKS TO COMPLETE!
There are seven steps laid out for you week by week if you want but if you wait to the last minute to
complete it, it will be a challenge. You can submit the Assessment EARLY!
REMINDERS: CONFIDENTIALITY IS REQUIRED
BE FACTUAL!
REMEMBER YOU ARE NOT A DIAGONOSTICIAN.

ASSIGNMENT OVERVIEW — A cornerstone of working with young children is to have knowledge of and use understanding of each child’s
basic characteristics and needs while considering in the multiple influences interacting and impacting each and her/his development. Then
using this knowledge and understanding of each child’s development to create learning environments that are healthy, respectful,
supportive, and challenging for each and every child - individually, developmentally and culturally.

This Child Observation Portfolio is intended to provide students with a sequential opportunity to observe and record specific developmental
information on individual children from three of four developmental ages — infancy, toddlerhood, preschool and elementary school-age. The
observations will include opportunities to develop greater awareness and understanding of the multiple influences on each child. The student
will then utilize the observation information gained to consider and reflect on how to create an individually supportive, developmentally
appropriate, culturally sensitive learning environment to meet each individual child’s needs.

Step 1: Signed Permissions (Std. 2c, S51) — Week 1 — 3 points
A. (2c)You MUST have signed permissions from each child’s family BEFORE receiving your observation checklists. REMEMBER a
Preschooler aged 3-5-years is required. Submit signed permissions in Blackboard E-mail
B. (2¢) You must also secure child care/afterschool program and child’s home observation permission for each child.

Step 2: Observation Checklists (Std. 3c) — Week 2 - 3 points
(3c)Upon receipt of the signed family permission forms, you will receive copies of an age-related child observation checklist to

be completed. NOTICE the FACTUAL NATURE of the Checklist as your individual observation should be as factual,

Child Observation — Pg 2
Step 3 Parts a-c: Individual Observations and Reflections — (Std. 1a, 1b, 3b) — Week 3 - 9 points
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(1a)Using the text as an observation guide, factually state what is observed in each of the 14 designated areas for EACH child.
(NOTE: There should be a minimum of a paragraph for each developmental area and in some cases two or more paragraphs to
adequately state what is SEEN.) Additionally, complete a Preschooler Piagetian Tasks with the chosen preschool-aged child.

(3b)Observation points are based on content such including a brief description of the child; professional presentation (typed),
thoroughness, organization and factual information on each child observed, as well as professional a final reflection including
theories of child development and learning in relation to the child and how to create supportive, developmentally appropriate,
culturally sensitive learning environments to better meet the needs of each individual child.

KEEP IN MIND...

Observations are_FACTS not opinions.
“She must be fed well because she looks healthy.” OPINION...did you observe how well she was fed?

It’s all about what is seen!! You are not to write what is not seen.
“Her parents read to her every night.” Did the observer see this?

Child observations provide you with opportunities to learn about children from children using a variety of approaches and to
demonstrate your ability to be a critical observer of children.

Each observation is to be completed separately. Upon completion of each observation, you are to submit the
(3-a) actual observation documentation with notes and appropriate forms,
(3-b) a description of the observation and
(3-c) a reflection with descriptive examples of what you feel you learned individually from each child’s observation

Thoroughly describe the following: (1b)

1. Physical Description/Age Range 8.  Family Characteristics

2. Health Status 9. Relationships/Parent-Child / Sibling(s)-Child / Teacher-Child
3. Physical development 10. Early Childhood setting

4. Cognitive development 11. Class/Small group/Teacher-child

5. Social development 12. Play development

6. Emotional development 13. Technology in and around the child’s life

7. Language development 14. Community characteristics

Step 4 - A: Individual Family Interviews and Reflections (4-page minimum for each family) (Std. 2a, 2c 4a) — Week 4 —9 points
You are to interview a custodial family member of each child being observed. This interview is to be factual in nature (NO
PERSONAL OPINIONS) and a MINIMUM of two typed pages. (NOTE: It is important to be mindful of family member’s time.
Schedule the interview at their convenience and take notes. Don’t try to write your interview while sitting with the
interviewee.) A suggestion - as soon as possible after the interview, take time to more fully “fill-in” the information. Be sure to
thank the interviewee for volunteering their time, sharing information and helping you complete your assignment.

The written interview is to be thorough and professional in content and appearance. Information to include in your interview
and is not limited to but is to include ALL the following information: (Note: Feel free to ask follow-up questions if needed.)

(2a)Describe the family demographics (family type, living situation, parent characteristics, approximate age of parents at child’s
birth, siblings, birth order, others in the home, employment-type, education level, other languages spoken in household)

(2c)Current child care background (description of the current child care setting, full-time or part-time, length of time at
program, approximate number and ages of children served, program philosophy, distance to home/workplace, considerations
that guided the decision to choose the program, what, if any, outside advise or information was sought before deciding.) Any
previous child care experiences, length of time at current program ( i.e., individuals or programs, if so full-time or part-time for
how long and at what ages).

(4a)In the past six months to year: separately addressing each area of the child’s growth and development
describe the child’s physical, social, emotional, language and intellectual development-challenges and successes.
Child Observation — Pg 3

Final interview guestions:
e  What did you find to be the top two-three challenges raising your child?
e Ingeneral, what do you see as the challenges, in general, of raising a young child today?
e  What do you see as the benefits to having your child in child care?
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e  What do you see as the challenges of having your child in child care?
e  What child growth and development information do you wish you had had?
e  What information about a child’s growth and development do you want teachers of young children to have?

Step4-B

(2a)Family Interview Summary/Reflection: You will consider all the information shared to write an in-depth
summary/reflection integrating the information obtained in ALL parts of the interview. This is to be at least of two typed pages
or more.

Factually summarize the family situation and involvement with the child. Elaborate on what you think are the most significant
and relevant points gleaned from the interview in relation to the child. What are some of the influences that you feel
contribute to the child’s development both positively and possibly negatively. Why does this matter?

Step 5: Piagetian Task for Preschooler ONLY — 3 parts (Description, Tasks, Reflection) (Std. $SS2, 3b) — Week 5 — 6 points
(SS2, 3b)The student will complete the Preschool Piagetian Tasks with a Preschooler.

Step 6: Combined Child Development Case Study Reflection (Std. 6d, 3b) - Week 6 — 6 points
(6d)A combined reflection of the child observations include in this reflection:
(a) any theoretical/development perspective you have studied (minimum of three or more) such as Piaget, Erickson, etc. in
relation to the children observed
(b) (3b) and the importance of creating supportive, developmentally appropriate, culturally sensitive learning environments.

Step 7: Self Check and Assignment Assessment and ALL Steps (SS1, SS3, SS4) — Week 7 — 9 points

OBSERVATION PERMISSION SAMPLE can be used for both families and programs....

DATE:

(SS4) Dear
Family or Program Name

During this semester, |, , a Jefferson State Child Development
Student Name
student, am taking CHD 201—Child Growth and Development. This course is about gaining greater understanding and knowledge
about how to support each and every young child’s growth and development in the first years of life. The course involves observing
and linking important teaching skills to and for each child.

| ask your permission to observe, , and communicate with you and your child
Child’s Name
during daily life activities. Please know we, students, are reminded we are not “diagnosticians” but rather in the capacity of student
learner, we are researchers discovering and reinforcing our observational skills and our teaching skills. Confidentiality is a priority.

Please complete and sign below. Thank you for your support of my professional growth as a student and the positive long-lasting
benefits | hope to gain from this opportunity both now and in the future.

Parents’/Guardians’/Program’s Permission (Note: Program permission FOLLOWS Parent/Guardian permission.)

| give permission for my/this child to be observed by , as a CHD 201 student.
Student Name
Child’s Name: Age of Child:
(Please Print) Months/Years
Signature: (Parent/Legal Guardian/Program)
Date:
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Name:

Date:

KEY ASSESSMENT 1 - CHD 201 — Child Observation Portfolio — 45 pts

NAEYC Standards and Skills

Meets Professional
Development Standards

Emerging Professional
Development Standards

Does not meet
Professional Standards

Point Value-
Comments

Step 1

Supportive Skill 2: Mastering and
applying foundational concepts
from general education

All family and program
observation sites
permission forms included
for each child

Omitted one- or two-family
permission forms/or
program observation sites

One or no observation sites
or permission forms
included

Step 2

Supportive Skill 2
Mastering and applying
foundational concepts from general
education

All age-appropriate
observation checklists with
comments completed

At least one or two age-
appropriate observation
checklists with comments is
completed

Incomplete or no age-
appropriate observation
checklist(s).

Step 3

Standard 1a
Knowing and understanding young
children’s characteristics and needs,
from birth through age 8.

Used more than two
methods of observation for
documentation that focused
on each child’s
characteristics and needs.

Used two methods of
observation for
documentation that focused
on each child’s
characteristics and needs.

Observations do not meet
observational
documentation

Standard 1b
Knowing and understanding the
multiple influences on development
and learning

Multiple theoretical
connections are made in the
observation summaries.

Limited theoretical
connections are made in the
observation summaries.

No theoretical connections
are made in the observation
summaries.

Standard 3b
Knowing about and using observation,
documentation, and other appropriate
assessment tools and approaches,
including the use of technology in
documentation, and data collection

Detailed description of
specific observations for
each child and supporting
information are placed in a
thoughtful, logical way

Description of specific
observations are present
however lack supporting

information

Limited or missing and
description of observations
and lacking supporting
documentation

Step 4

Standard 2a
Knowing about and understanding
diverse family and community
characteristics

Detailed description of
family and community
characteristics were
presented.

Adequate description of
description of family and
community characteristics
were presented.

Limited or no description of
description of family and
community characteristics
were presented.

Standard 2c
Involving families and
communities in young children’s
development and learning

Factual information and
reflection on family impact
for each child is provided

Factual information and
reflection on the family
impact for two children’s
families

Limited or no factual family
information is provided.

Standard 4a
Knowing, understanding, and
using positive relationships and
supportive interactions.

Thoughtful reflections on
family interview and the
family-child relationships
along with possible
developmental impact were
provided.

Limited or missing sections
of the family interview, the
family child relationships
and reflections and
developmental impact

One or no reflection on
family interview,
relationships, and
reflection and no

developmental impact

Step 5

Supportive Skill 2
Mastering and applying
foundational concepts from general
education

Piagetian Task completed

Piagetian Task partially
completed

Piagetian Task not
completed.

Standard 3b
Knowing about and using observation,
documentation, and other appropriate
assessment tools and approaches,
including the use of technology in
documentation, and data collection

Assessment of information
demonstrates a clear
understanding and
reflection of child's
developmental
characteristics.

Assessment of information
demonstrates
understanding and
reflection of child's
developmental

characteristics

Assessment of information
demonstrates little or no
understanding of children's
developmental
characteristics
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NAEYC Standards and Skills

Meets Professional

Emerging Professional

Does not meet

Standard 6d
Integrating knowledgeable,
reflective, and critical perspectives
on early education

Development Standards Development Standards Professional Standards
Step 6
Demonstrated adequate Limited or no understanding

Demonstrated strong
understanding of the
observation “process and
product” and included more
than three educational
theory references per child.

understanding of the
observation “process and
product” and included less
than three educational
theory references per child.

of the observation “process

and product” and included
less than no educational

theory references per child.

Standard 3b
Knowing about and using
observation, documentation, and
other appropriate assessment tools
and approaches,
including the use of technology in
documentation, assessment and
data collection

Factual
comments/conclusions
are supported in the overall
reflection by the
data recorded in the
observation.

Most factual
comments/conclusions
are supported in the final
conclusion by the
data recorded in the
observation.

Very few or no
comments/conclusions
are supported by the
data recorded in the
observation.

All Steps

Supportive Skill 3
Written and verbal skills

Writing is free from error
and structurally correct.

Few writing errors and is
basically sound.

Multiple writing errors and
grammatical structure are
lacking.

Supportive Skill 4
Making connections between prior
knowledge/ experience and new

Student articulates theory
and research drawing on

prior learning experience;
reflecting on it, combining

Student articulates limited
theory and research to draw
upon prior learning or
experiences making

Student fails to make any
connections between their
prior learning or
experiences to their new

learning
prior learning with new connections to their new learning.
insights. learning.
Supportive Skill 1 Student fully completed Student partially completed Student did not submit a
Student Self Check and Student Self Check and Student Self Check and

Self-assessment
and self-advocacy

Assignment Assessment

Assignment Assessment

Assignment Assessment

Additional Comments:
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Key Assessment 2 Description

Name of Key Assessment: Family Focus Project

Briefly describe this assessment and list the courses (course number as well as course name) that use this
assessment. (Note: The program is responsible for ensuring consistency in key assessment name and standard
alignment throughout its Self-Study Report.):

CHD 214-Families and Communities

Candidates interview three diverse families using a prepared set of questions and
documenting the answers. Students then prepare a composite reflection of the interviews
using a set of questions as a guide along with the standards. Lastly, the candidates prepare an online
“family workshop” based on the topic that they feel would be most beneficial for the families from the
interviews completed.

This key assessment is aligned with which of the following key elements? (Place a check or X where applicable.)
This information should reflect the same alignment with key elements as indicated in the Key Assessment 2
column of the Overview chart of Key Assessments Aligned with the 2010 NAEYC Standards for Initial Early

1 2 3 4 5 6

a |b |c Ja |b |c Ja |[b |c |d |Ja |b [(c |d |a [b |c |Ja |[b [c |d |e

X X | X |X X | X X

Childhood Professional Preparation.

A | For any degree program in which this key assessment is required, is this key Yes No
assessment offered in a course for which candidates can receive transfer credit or X
prior learning experience credit?
B | For any degree program in which this key assessment is required, is this key X
assessment offered in an elective, rather than required course, for the degree
program?

C | Does the rubric measure individual candidates’ performance with regard to the X
standards (as opposed to evaluating groups of candidates together)?

If you answered “yes” to A or B in the above chart, please describe how you ensure that those candidates take
the key assessment prior to completing the program.

Please indicate how this key assessment is delivered to the candidate (check all that are applicable):

O XOnline
O Face-to-Face
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a iTv
O Other

Include:

1) The directions or guidelines for Key Assessment 2 as they are given to candidates. (The key
elements of the relevant standards addressed in the directions/guidelines are clearly labeled.)

2) The rubric for Key Assessment 2 that is used by faculty or field supervisors to evaluate candidate
work on each of the key elements of the standards they are designed to assess. (The key elements
of the relevant standards addressed in the rubric are clearly labeled.)
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(INSERT Key Assessment 2 Directions and Rubric Here)

Key Assessment 2
CHD 214 - Family Focus Project

70 points total — 3 sections
REMINDER: Key Assessments are to be placed in your professional portfolio.

NAEYC ASSOCIATE DEGREE STANDARDS FOCUS
NAEYC Standard 2: Building Family and Community Relationships:
2a: Knowing and understanding diverse family and community characteristics
2b: Supporting and engaging families and communities through respectful, reciprocal relationships
2c: Involving families and communities in their children’s development and learning
NAEYC Standard 1: Promoting Child Development and Learning,
1b: Knowing and understanding the multiple influences on development and learning
NAEYC Standard 6: Becoming a Professional:
6b: Knowing about and upholding ethical standards and other professional guidelines
6c: Engaging in continuous, collaborative learning to inform practice; using technology effectively with young
children, with peers, and as a professional resource.
6e: Engaging in informed advocacy for children and the profession.

NAEYC Supportive Skills: 1. Self-assessment and self-advocacy
3. Written and Verbal Communication
4. Making Connections between prior knowledge and new learning
5. Identifying and Using Professional Resources.

REMINDERS: CONFIDENTIALITY IS REQUIRED

ASSIGNMENT OVERVIEW —The most impactful relationship for a young child is that child’s family. Therefore, as teachers of young
children it is important to encourage and include families as a part of the “classroom team” to strengthen the positive impact on a
child’s life and to provide meaningful reciprocal relationships for all. The Family Focus Project is intended to provide students with a
greater understanding of the diversity of families found in classrooms and a greater appreciation and need to work with diverse
families.

Students will interview families. The interviews are to provide students with examples of the various constructs of families found in each
classroom. Through reflection of the interview information and utilizing professional and community resources, the student will
develop a meaningful, respectful family workshop to appropriately and effectively address identified challenges and questions in support
of the families.

Section 1: Family Interview: 30 points — 10 points each (Focus: Standards 2a, 2b, 6b)
(2a)Make arrangements to interview three families with young children(Birth to 5*). Mix and match to include as many as possible
of the following criteria: (1) at least two of the families need to have a child in some form of care outside the home; (2) include at
least one father, (3) one family of an infant-toddler, (4) one family needs to have multiple children, (5) one family should have a child
with a disability or English as their second language. Be polite and considerate when scheduling the interview. Schedule the interview
at their convenience first. Use this form as a guide for the questions.

Note there are three sections for ALL families to answer. You are to develop two thoughtful interview questions to include in the
interview. Take brief reminder notes during the interview. Don't keep them waiting while you try to write down everything they say.
Remember they are volunteering their time, sharing their information, and helping you complete an assignment. Each interview is to
be a minimum of 2-typed pages (6+ total pages) and INCLUDE THE FOLLOWING INFORMATION AT THE TOP OF EACH INTERVIEW.

(6b)Lastly, prepare thank you notes and send to EACH family. Personalize your thank you for each family and thank them for their
willingness to share information about their family with you and for taking time from their busy schedules to help you complete an
assignment! Include a copy of each thank you note (send the original note). Each thank you note should be professional in
presentation and demonstrate respect unique to each family.
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*Through age 8, for Afterschool degree track ONLY*

Section 1: Family Interview (cont.) (2b)

Interview Guide

Name of Interviewee: Date of Interview:

Age of Child(ren): Relationship to child(ren):

Describe the family demographic information and characteristics, family type, living situation, siblings, others in the home, etc.
Provide background on the child care arrangements (description of the type of program: center/family child care/ Head
Start/other)
FOR ALL FAMILIES-PART A
a. What was your reaction to parenthood: adjustments, positive and negative aspects, changes in adult relationships and
lifestyles?
b. How do you think the role of family has changed since your parents’ generation?
c.  What do you feel are the greatest family challenges today?
d. Describe a typical day with your child(ren)
For families with an Infant-Toddler
a. What are your greatest challenges with your child?
b. What do you enjoy about your child at this age?
For families with multiple children
a. Didyou experience a change in family dynamics when the second child came along?
b. What are some examples of these changes?

For families with a child with a disability or where English is the second language:
a. What are the additional challenges you feel you face in trying to meet the needs of your child?
b. Do you feel child care programs are working to meet your child’s needs?
c. How do you think child care programs could better meet this need(s)?
For families with children in an out of home program
a.  What do you look for when seeking an out of home care for their child(ren)?
What convinced you that this was the right program for your child?
What do you want in terms of your own involvement with the child care program and the teacher?
What are some things you feel you have gained from your child’s teacher?
What is an example of a time when you felt you and the teacher were working as partners?
What do you see as a benefit of the teacher and family working together?
Have your child care experiences been positive or challenging?
What, if anything, would you want to see changed or improved in child care programs?
i.  What do you think could be barriers to communication between a teacher and family?
FOR ALL FAMILIES — PART B
a. Do you feel businesses and communities benefit from having quality child care? How? If not, why?
b. How do you feel communities and our state can better support young children and families?
c. Areyou aware that scientific studies are now proving what we have known for years that the first years are the most
formative years in a person’s life?
d. Areyou aware that Alabama has the second highest percentage of children in out of home care in the country according
to a recent national study?
e. Areyou aware that being a licensed child care program means meeting a MINIMUM health and safety standard?
FOR ALL FAMILIES - PART C - Develop two professional, thoughtful questions of your own to ask?

S0 o0oT

THANK YOU NOTES Reminder!

Section 2: Family Interviews Reflection: 20 points (Focus on Standards: 1b, 6d, ss3, ss4)
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(6b)Utilizing the information from each of the three interviews in Section 1 and focusing on the NAEYC Standards, prepare a
minimum of 2-typed pages summary/reflection of the interviews. REMINDER: Remain as factual as possible. Refer to the
standards in your summary.

1.
2.

Factually describe the families and their living situations.
What are the families’ strengths and challenges?

Section 2: Family Interviews Reflection (cont.) (1b)

NV~ Ww

10.

What do you think is the most significant information gained from the interviews as it relates to working with families?
What did you learn about the families’ experiences with child care/afterschool (both positive and/or negative)?

How do you see as the value to building reciprocal relationships with families as a result of what you learned?

What are some ways these families could be supported?

How might you involve these families in your program?

If you could choose one topic (either about parenting or child development) you feel would benefit these families, what
topic would you choose and why?*

What community resources would you use and provide to the families to support this topic?

NAEYC Associate Degree Standards(above) are cited and incorporated into the reflection.

Section 3: Family Workshop: (20 points) (Standards: 2c, 6e ss3, ss5)
Using the topic you identified in your Reflection as beneficial to the families you interviewed, prepare a family workshop.
Include the following:

PONPE

Title of the Workshop

(6e)What is the overall goal of the workshop? (What do you hope the families will learn/gain from your workshop?)
(6e)What considerations went into determining the need for the chosen topic?

(6e)What are at least six facts or important pieces of information you want to share with the families about this topic?
Present the facts/information as a PowerPoint, YouTube, Zoom, Prezi, or online flip chart visible to a group of people.
Make sure it’s clear, concise and grammatically correct. ( See CHD handbook for online submissions.)

(2c, SS5)Develop a list of hands-on or visual information such as handouts, brochures, pictures, posters, etc. to promote
your workshop and to support the information being shared in your workshop.

(2c)Lastly, list at least three ways you can engage families during the workshop.

Self-Check and Assessment (SS1, SS3))
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Student Name

Date Submitted

KEY ASSESSMENT 2 - Family Focus Project Rubric (70 pts.)

FAMILY INTERVIEWS (30 points)

NAEYC Standards and Meets Professional Emerging Professional Does not meet Point Value
Skills Development Standards | Development Standards | Professional Standards
6-7 pts 4-5 pts >3 pts
Standard 2a 3 Interviews conducted with | 3 Interviews conducted <3 Interviews conducted

Knowing about and
understanding diverse
family and community

families of children (birth to
5*) of varying criteria,
follow-up questions are

with families of children
(birth to 5*) and follow-up
questions included

with families OR follow-up
questions not included.

characteristics thought-provoking and
professional.

Standard 2b Interview answers all Interview answers Key interview questions
Supporting and engaging questions with depth and questions with detail, are omitted or not fully
families and communities detail and includes follow providing essential answered, includes brief

through respectful, up answers that reveal information gathered discussion of questions and

reciprocal relationships

quality information about
relevant concerns about
development, care and
advocacy.

based upon familial
concerns about child care
and development.

obtains little relevant
information.

Standard 6b
Knowing about and
upholding ethical standards
& other professional

Evidence of three
individualized thank you
notes for each family
expressing appreciation for

Evidence of less than three
thank you notes and/or
lack of Individualized
appreciation for their

Limited or no evidence of
an expression of
appreciation to the
families.

guidelines their assignment help. assignment help
REFLECTION - 20 pts. (6d, 1b, ss4)
Standard 6d Responses to all interview Responses to interview Summary and reflection

Integrating knowledgeable
reflective, and critical
perspectives on early

education

and summary questions
clearly and thoroughly
described in detail with
relevant ideas for
professional and community
awareness and
involvement.

and summary questions
answered, some valuable,
relevant, information and
ideas provided

are incomplete, vague, or
unclear, provide little
relevant information about
family or child.

Standard 1b
Knowing and understanding
the multiple influences on
early development and
learning

A strong topic is identified
from the interviews clearly
representing the families
perspectives and
consideration of needs

An appropriate topic is
identified based on the
families’ perspectives.

No clear topic emerges due
to a weak interview.

Supportive Skill 4
Making Connections
between prior knowledge/
experience and new learning

More than three
connections between prior
learning and new learning
are articulated in the
reflection.

Less than three
connections between prior
learning and new learning
are articulated in the
reflection.

No articulation of any
connection between prior
learning and new learning.

FAMILY WORKSHOP - 20 pts (2c, 6e, ss5)

Standard 6¢
Engaging in continuous,
collaborative learning
to inform practice;
using technology
effectively with
young children, with
peers, and as a
professional resource.

Technology such as
video platforms,
learning management
systems, PowerPoint, or
other technology
platforms are used
effectively to present
information to families
with electronic
resources based on
detailed parent

Technology such as
video platforms,
learning management
systems, PowerPoint, or
other technology
platforms were not
used effectively to
present information to
families and provision
of electronic resources
based on detailed

Technology such as
video platforms,
learning management
systems, PowerPoint, or
other technology
platforms were not
used effectively to
present information to
families or provision of
electronic resources
based on detailed

Family engagement
workshop in the
required format using
technology was not
included.
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interviews to support
and provide
information on the
importance of family
engagement.

parent interviews to
support and provide
information on the
importance of family
engagement were not
fully included.

parent interviews to
support and provide
information on the
importance of family
engagement were not
included.

Standard 6e
Engaging in informed
advocacy for children and
the profession

Evidence was provided to
justify the topic choice
based on a (1) reflective
approach to combined
family information (2)
merged with professional
values and standards, (3) as
well as current research.

Some evidence was
provided to justify the
topic choice on a limited
basis and lacked (1) on a
reflective approach to
combined family
information (2) merged
with professional values
and standards, (3)as well
as current research.

No real evidence was
provided to justify the
topic choice and did not
articulate a reflective
process for determining
the topic.

Standard 2c
Involving families and
communities in young

children’s development and
learning

Workshop is based on
family perspective
determined in interview
process. Consideration of
reading level, amount of
information are specific for
the family audience,
conveying a positive,
developmentally
appropriate, educational
presentation

Some local community or
professional resources and
information are identified
in workshop to engage the
family with the topic
and/or with outside
resources.

Resources provide
unreliable, poor quality
and/or false information
and may not engage the
family with the topic or
community resources.

Supportive Skill 5
Identifying and using
professional resources

Students identify multiple
professional resources
demonstrate an
understanding of how the
resources could be of
benefit to children and
families

Students identify (less than
three) professional
resources and
demonstrate a vague
understanding of how the
resources could benefit
children and families.

Professional resources are
not identified adequately
and no reference to how
the resources could benefit
children’s families.

ALL SECTIONS

Supportive Skill 3 Written
and Verbal skills

Sections are typed with less
than 2 errors in spelling and
written skills, well
organized, easy to read,
respectful, and confidential.

Sections are typed with
less than 5 errors in
spelling and written skills.
Fairly well organized and
easy to read, evidence of

confidentiality and respect.

Sections are not typed and
have errors in spelling and
writing skills, poorly
organized and hard to
read. Lacks respect and
confidentiality.

Supportive Skill 1
Self-assessment
and self-advocacy

Student fully completed
Student Self Check and
Assignment Assessment

Student partially
completed Student Self
Check and Assignment

Assessment

Student did not submit a
Student Self Check and
Assignment Assessment

Comments:
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Key Assessment #2 - Student Self Check and Assignment Assessment
To Be Completed and Submitted with the Assignment

SELF-CHECK

Did | remember to include the following?

Grading Rubric

Section 1 Family Interview Part A,
B,&C

Section 2 Interview Reflection
Section 3 Family Workshop
Electronic Format
Self-Assessment Form

Did I reread this assignment before submitting it to make sure the information included is thoroughly addressed?

Did | submit this assignment in a neat, orderly manner?

When | consider the Standards/Goals addressed in this assessment, do | feel this Key Assessment helped me achieve a
greater understanding of Families? HOW? (Feel free to continue on back)

If not, how might this assignment be improved to help achieve greater understanding of this Key Assessment and the
importance of Family Connection and Communication?

How would I grade this assignment?

Presentation of all materials (originality, organization, neatness, completeness) (letter)
Effort (research, preparation, creativity) (letter)

Key Assessment 3 Description
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Name of Key Assessment: Modified Accessibility Material- Oral Presentation and Project

Briefly describe this assessment and list the courses (course number as well as course name) that use this
assessment. (Note: The program is responsible for ensuring consistency in key assessment name and standard
alignment throughout its Self-Study Report.):

CHD 210 - Exceptional Young Children

Candidates complete an observation form then reflect on the child, the challenge, and what
might be needed to support the child’s learning opportunities. Utilizing the information and
related article research, the candidate develops modified material to benefit the child and

prepares an online presentation to introduce and explain the development of the material and benefit
far the child

This key assessment is aligned with which of the following key elements? (Place a check or X where applicable.)
This information should reflect the same alignment with key elements as indicated in the Key Assessment 3
column of the Overview chart of Key Assessments Aligned with the 2010 NAEYC Standards for Initial Early
Childhood Professional Preparation.

1 2 3 4 5 6

a |b |c |a |[b |[c Ja |b |c |d]a |b |c |d|a |[b |c |a |b |c |d |e

X X X | X X X X

A | For any degree program in which this key assessment is required, is this key Yes No
assessment offered in a course for which candidates can receive transfer credit or X
prior learning experience credit?

B | For any degree program in which this key assessment is required, is this key X
assessment offered in an elective, rather than required course, for the degree
program?

C | Does the rubric measure individual candidates’ performance with regard to the X
standards (as opposed to evaluating groups of candidates together)?

If you answered “yes” to A or B in the above chart, please describe how you ensure that those candidates take
the key assessment prior to completing the program.

Please indicate how this key assessment is delivered to the candidate (check all that are applicable):

X Online
Face-to-Face
ITv

Other

oooao
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Include:

1) The directions or guidelines for Key Assessment 3 as they are given to candidates. (The key
elements of the relevant standards addressed in the directions/guidelines are clearly labeled.)

2) The rubric for Key Assessment 3 that is used by faculty or field supervisors to evaluate candidate
work on each of the key elements of the standards they are designed to assess. (The key elements
of the relevant standards addressed in the rubric are clearly labeled.)

(INSERT Key Assessment 3 Directions and Rubric Here)
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CHD 210 — Modified Accessibility Material - Oral Presentation and Project
Key Assessment 3

points total — 3 sections
REMINDER: Key Assessments are to be placed in your Professional Portfolio.

NAEYC ASSOCIATE DEGREE STANDARDS FOCUS
NAEYC Standard 1: Promoting Child Development and Learning,
1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8.
1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging
learning environments for young children
NAEYC Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families
3a: Understanding the goals, benefits, and uses of assessment — including its use in development
of appropriate goals, curriculum, and teaching strategies for young children
3b: Knowing about assessment partnerships with families and with professional colleagues to
build effective learning environments
3d: Understanding and practicing responsible assessment to promote positive outcomes for each child, includihg the
use of assistive technology for children with disabilities.
NAEYC Standard 4: Using Developmentally Effective Approaches
4b: Knowing and understanding effective strategies and tools for early education, including
appropriate uses of technology
4d: Reflecting on own practice to promote positive outcomes for each child
NAEYC Supportive Skills:  1: Self-assessment and self-advocacy
2: Mastering and applying foundational concepts from general education
3: Written and verbal skills
4
5

: Making connections between prior knowledge/ experience and new learning
. Identifying and Using Professional Resources

NOTE: THIS ASSIGNMENT WILL TAKE MORE THAN TWO OR THREE WEEKS TO COMPLETE!

ASSIGNMENT OVERVIEW — This Modified Material Accessibility assignment is intended to provide students with an opportunity to
observe a child with special needs, consider the needs of the child, and using the knowledge gained through observation, previous Child
Development studies and research, develop a simple accessibility material that will enable the child to achieve greater success in the
classroom. It is NOT about developing a technologically detailed assistance but IS about discovering a creative way to assist a child. It is

also about remembering to consider each and every child in the classroom discovering each child’s strengths and challenges to offer
creative learning opportunities to meet their full potential.

Step 1: Signed Permissions (SS2)

Locate a child with a disability. With family and program permission copies to be included with your observation reflection
(sample permission provided) choose and observe a child with special needs.

Step 2: (3b)Observation should include notes and information about covering the child’s development; physically, mentally, socially
and emotionally; their learning style; Gardner’s intelligences

Step 3: (3b))Observation Reflection

Write a three-page observation summary and include copies of the observation for and information note about the child’s

challenge and what was observed. Prepare a one-page reflection on your observation. (Four pages TOTAL)] Remember to
include the permission slips.

Step 4: (1c, 3a, 3d, 4d))Modified Accessibility Material

(3a)Using the observation information, article research (at least two or more articles CITED); together with what you have

learned in this course and previous Child Development courses. (1c, 3d)Prepare a modified device to provide greater activity
accessibility for the child observed.

(cont.)

Modified Materials — Pg 2

Step 5: Presentation (4d)
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Prepare an oral presentation for the class online*. See Presentation requirements in the Child Development Handbook. The
presentation will include the following descriptions:

The child and his/her challenge (NO real names — Confidentiality) (4b, 4d, SS4. SS5)
a. (4b)the modified materials currently being utilized
(4b, SS4)how you determine your modified material including article research citations
4b)how you created the modified material
4b)how the child can use this item
4b)the developmental skills your modified material benefits
4b, SS4))the amount of money spent (it should be a very small amount of money, if any)
4b)the durability and attractiveness of the modified material
4b)description of how the child did with the modified material
i.  (4d)what changes you might make the next time you make this item.

S®m 0 o0 T

j.  (4d, SS5)the potential teaching applications
k. (4d)and a summary reflection of this project

*Choose one of two options: 1) prepare and upload a video presentation in specially designated Blackboard discussion area labeled
Modified Materials Project with the modified material; or upload a sound recording an uploaded detailed poster and visibly visual
photos of the modified device.

OBSERVATION PERMISSION SAMPLE can be used for both families and programs.... (S52)

DATE:

Dear

Family or Program Name

During this semester, |, , a Jefferson State Child Development
Student Name

student, am taking CHD 210—Exceptional Young Children. This course is about gaining greater understanding and
knowledge about how to support each and every young child’s growth and development in the first years of life. The
course involves observing and linking important teaching skills to and for each child.

| ask your permission to observe, , and communicate with you and your child
Child’s Name

during daily life activities. Please know we, students, are reminded we are not “diagnosticians” but rather in the
capacity of student learner, we are researchers discovering and reinforcing our observational skills and our teaching
skills. Confidentiality is a priority.

Please complete and sign below. Thank you for your support of my professional growth as a student and the positive
long-lasting benefits | hope to gain from this opportunity both now and in the future.

Parents’/Guardians’/Program’s Permission (Note: Program permission FOLLOWS Parent/Guardian permission.)

| give permission for my child to be observed by , as a CHD 210 student.
Student Name
Child’s Name: Age of Child:
(Please Print) Months/Years
Signature: (Parent/Legal Guardian/Program)
Date:
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Name:

Date:

KEY ASSESSMENT 3 - CHD 210 - Modified Accessibility Material Project and Oral Presentation

NAEYC Standards and Skills

Meets Professional
Development Standards
___pts

Emerging Professional
Development Standards
___pts

Does not meet Professional
Standards
___pts

Point Value

Supportive Skill 2: Mastering
and applying foundational
concepts from general
education

All family and program
observation sites included for
each child, as well as all
permission forms

Omitted one- or two-family
permission forms/or program
observation sites included.

One or no observation sites
or permission forms
included.

Standard 3b
Knowing about assessment
partnerships with families and
with professional colleagues
to build effective learning
environments

The student provides detailed
descriptions of current
adaptations and how they are
to benefit the child

The student provides general
descriptions of current
adaptations and how they are
to benefit the child.

The student demonstrates
little or no knowledge of
current adaptations and/or
benefit to the child

Standard 3a
Understanding the goals,
benefits, and uses of
assessment — including its use
in development
of appropriate goals,
curriculum, and teaching
strategies for young children

The student provided a
detailed description utilizing
developmental knowledge,
assessment information and
goals based on the
information to develop a
modified material

The students described the
approach to modified material
determination utilizing less than
three of the determining
factors; developmental
knowledge, assessment and
appropriate goals/strategies to
benefit the child.

The student briefly
presented information that
comprised

Standard 1c
Using developmental
knowledge to create healthy,
respectful, supportive, and
challenging learning
environments for young
children

The student identified two or
more developmental needs of
the child to help determine a
modified material need for
the child.

The student identified one
developmental consideration
for modified material.

The student did not provide
a limited description or no
description of the
developmental
consideration for the
modified material.

Standard 3d
Understanding and practicing
responsible assessment to
promote positive outcomes
for each child, including the
use of assistive technology for
children with disabilities.

The student described more
than two assessments used to
determine what modified
material to develop.

The student described an
assessment used to determine
the development of the
modified material.

The student did not describe
any assessment to
determine modified
material development.

Standard 4d
Reflecting on own practice to
promote positive outcomes

The student described the
process used determine the
modified material choice.

The student can accurately
identify one area of
development that may be

The student cannot
accurately identify any area
of development that may be

for each child enhanced from the use of this enhanced from the use of
item. this item.
Standard 4b The item is well constructed The item is constructed of The item is not attractive

Knowing and understanding
effective strategies and tools
for early education, including
appropriate uses of
technology

of quality materials and is
attractive and appropriate for
the young child and will
withstand reasonable
handling by a young child.

materials that are somewhat
attractive and appropriate for
the young child will withstand
only minimal handling by the
young child.

and/or not appropriate for
the young child and will not
withstand handling.

Supportive Skill 4
Making connections between
prior knowledge/ experience

and new learning

The student’s presentation
provides complete and
accurate information on the
description of the child,
current adaptations, and the
description and resources

The student’s presentation
provides partial information on
the description of the child;
current adaptations, and the
description and resources used
in determining the

The student’s presentation
provides inadequate or no
information on the
description of the child,
current adaptations, and the
description and resources
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used in determining the
development of modified
material

development of modified
material

used in determining the
development of modified
material

Standard 4d
Reflecting on own practice to
promote positive outcomes
for each child

The presentation closes with a
thoughtful reflection on the
modified material project and
the potential teaching
applications.

The presentation closes with a
moderate reflection on the
modified material project
and/or the possible potential
teaching applications.

The presentation lacked
reflection on the project
and/or potential teaching
applications.

Supportive Skill 5
Identifying and using
professional resources

Students identify multiple
professional resources
demonstrate an
understanding of how the
resources could be of benefit
to children and families

Students identify (less than
three ) professional resources
and demonstrate a vague
understanding of how the
resources could benefit children
and families.

Professional resources are
not identified adequately
and no reference to how the
resources could benefit
children’s families.

Supportive Skill 1
Self-assessment
and self-advocacy

Student fully completed
Student Self Check and
Assignment Assessment

Student partially completed
Student Self Check and
Assignment Assessment

Student did not submit a
Student Self Check and
Assignment Assessment

Comments:
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Key Assessment #3 - Student Self Check and Assignment Assessment
To Be Completed and Submitted with the Assignment

SELF-CHECK

Did I remember to include the following?

Signed Permission

Observation

Observation Reflection

Modified Accessibility Material
Oral Presentation
Self-Assessment Form completed

Did I reread this assignment before submitting it to make sure the information included is thoroughly addressed?

Did | submit this assignment in a neat, orderly manner?

When | consider the Standards/Goals addressed in this assessment, do | feel this Key Assessment helped me achieve a

greater understanding of a) observing and assessing as well as b) for a child with an exceptionality? HOW? (Feel free
to continue on back)

If not, how might this assignment be improved to help achieve greater understanding of this Key Assessment and the

importance of a) observing and assessing as well as b) greater understanding of a child with an exceptionality? (Feel free to
continue on back)

How would I grade this assignment?

Presentation of all materials (originality, organization, neatness, completeness) (letter)
Effort (research, preparation, creativity) (letter)
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Key Assessment 4 Description

Name of Key Assessment: Comprehensive Unit Planning Assighment

Briefly describe this assessment and list the courses (course number as well as course name) that use this
assessment. (Note: The program is responsible for ensuring consistency in key assessment name and standard
alignment throughout its Self-Study Report.):

CHD 206 - Children’s Health and Safety OR
CHD 231 - Afterschool Program Planning

Candidates uses an online program to prepare a color-coded presentation that includes a unit web of a chosen topic based
on curriculum areas, areas of development and senses, as well as teaching approaches. Upon
completion of the unit web, candidates prepare four lesson plans and a concept board online to
accompany the topic.
*NOTE: CHD 231 in the Afterschool track is the equivalent courses CHD 205 in the Preschool track within the Child
Development degree. This assignment is exactly the same with the
exception of the focus - CHD 205 focuses on Preschool programs and CHD 230 focuses on
Elementary afterschool (K-3) early childhood years.

This key assessment is aligned with which of the following key elements? (Place a check or X where applicable.)

1 2 3 4 5 6

a |b |c Ja |b |c |Ja |b |c |d]a |b |c |d]a |[b |c |a |b |c |d |e

X | X | X | X |X [ X |X

This information should reflect the same alignment with key elements as indicated in the Key Assessment 4
column of the Overview chart of Key Assessments Aligned with the 2010 NAEYC Standards for Initial Early
Childhood Professional Preparation.

A | For any degree program in which this key assessment is required, is this key Yes No
assessment offered in a course for which candidates can receive transfer credit or X
prior learning experience credit?
B | For any degree program in which this key assessment is required, is this key X
assessment offered in an elective, rather than required course, for the degree
program?

C | Does the rubric measure individual candidates’ performance with regard to the X
standards (as opposed to evaluating groups of candidates together)?

If you answered “yes” to A or B in the above chart, please describe how you ensure that those candidates take
the key assessment prior to completing the program.

Please indicate how this key assessment is delivered to the candidate (check all that are applicable):

O XOnline
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O Face-to-Face
a ITv
O Other

Include:

1) The directions or guidelines for Key Assessment 4 as they are given to candidates. (The key
elements of the relevant standards addressed in the directions/guidelines are clearly labeled.)

2) The rubric for Key Assessment 4 that is used by faculty or field supervisors to evaluate candidate
work on each of the key elements of the standards they are designed to assess. (The key elements
of the relevant standards addressed in the rubric are clearly labeled.)
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(INSERT Key Assessment 4 Directions and Rubric Here)

CHD 206/CHD 231 — Comprehensive Unit Planning Assignment
Key Assessment 4
100 points

REMINDER: Key Assessments are to be retained.

L NAEYC ASSOCIATE DEGREE STANDARDS FOCUS

AEYC Standard 4: Using Developmentally Effective Approaches:

4a: Understanding positive relationships and supportive interactions as the foundation of their work with young
children

4b: Knowing and understanding effective strategies and tools for early education, including appropriate uses of
technology

4c: Using a broad repertoire of developmentally appropriate teaching/learning approaches

4d: Reflecting on own practice to promote positive outcomes for each child

INAEYC Standard 5: Using Content Knowledge to Build Meaningful Curriculum:

5a: Understanding content knowledge and resources in academic disciplines: language and literacy; the arts- musi
and movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health
and safety; and social studies

5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines.

5c: Using own knowledge, appropriate early learning standards, and other resources to design, implement, and
evaluate developmentally meaningful and challenging curriculum for each child

INAEYC Supportive Skills:  2: Mastering and applying foundational concepts from general education

3: Written and verbal skills

ASSIGNMENT OVERVIEW — Unit planning is an important tool for classroom teachers. It promotes the teaching-learning process and
helps teachers maximize each and every child’s learning potential based on the knowledge of how children grow and develop as well as
the ongoing observation and assessment. Planning also provides organization and helps provide focus to the activities within the
classroom for each child.

This assignment is intended to provide students with the opportunity to plan a comprehensive, developmentally appropriate, topical unit
of study, including all of the components and considerations incorporated in the classroom learning opportunities. Components included
in the assignment are a concept board and lesson plans. Unit planning considerations to include are: addressing all developmental
areas for each and every child (socially, emotionally, mentally, and physically), all senses (seeing, feeling, tasting, smelling, and hearing),
and child-initiated or teacher directed activities; as well as a concept board and lesson plans.

Please label each section with the appropriate heading.
Part 1: Unit Web: (Standards 4b, 4c, 5c)

1. (4b)The student will develop a unit of study on one chosen curriculum topic.
a. This unit can be brainstormed in a rough draft format then placed in a web format with the
chosen curriculum topic in the center.

2. (5c)Surrounding the center topic should be various subject areas, such as art, science, outdoor play,
books, sand/water play, etc.
a. Each of these subject areas should have 3 to 4 activities listed that focus on the chosen
curriculum topic.

3. (4c)Students will then develop a color code for their web that includes a color for each of the four
developmental areas (social, emotional, mental, and physical), senses (seeing, feeling, tasting,
smelling, and hearing), and child-initiated or teacher-directed (11 colors in all).
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4. (4b)Each activity in the various subject areas will be color coded for a major developmental area, and
either child-initiated or teacher-directed (3 colors) to show a well-rounded curriculum.

a. Students should see a variety of colors when they are finished color coding their web,

b. If there is not a variety of colors the student may have too many activities that focus on one
developmental area or one sense, or the teacher may be overly involved and therefore not
promoting autonomy or not involved enough and therefore not building positive relationships
with children.

5. (4b)The finished web should be displayed on a poster in a professional manner, neat and organized
with a color code legend. (Take a picture of your finished web. Place your picture in your document.)
a. Pictures of your poster should be inserted into your word document. DO NOT download jpg
pictures to the Assignments tab. They will not be opened! It is important that when you turn
your work in online, that you have ONE complete document with ALL your work in the order
given here. Work that is turned in in pieces will not be graded.

Part 2: Lesson Plans: (Standards 4d, 5a, 5b)
1. (5b)The student will choose four activities from the various subject areas on their web that focus on
their curriculum topic and create developmentally appropriate lesson plans for each.
a. Each lesson plan should include Name of activity, objectives, materials, procedures, cultural,
linguistic, and ability diversity and evaluation/reflection.

2. (5a)Lesson plans should be detailed, organized, typed, and follow the guidelines from the text.
Unit Planning (Chapters 11, 14,19)

The student will choose four activities from the various subject areas on their web that focus
on their curriculum topic and create developmentally appropriate lesson plans for each. Each
lesson plan should include the following...(5b)

Your lesson plans should follow this basic guideline. Keep in mind that four activities are REQUIRED, but you
may do more.

I Activity Title:

Age Group:

Goals/objectives for Children’s learning:
Materials Needed:

Procedures/Strategies for teaching this activity:
Learning activities/cultural/Linguistic and ability diversity

Evaluation/Reflection: Your evaluation of each activity should be no less than 4 multiple word sentences.
These can be incorporated into your comprehensive reflection of the assignment.

Il Activity Title:
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Age Group:
Goals/objectives for Children’s learning:
Materials Needed:

Procedures/Strategies for teaching this activity:
Learning activities/cultural/Linguistic and ability diversity

(4d)Evaluation/Reflection: Your evaluation of each activity should be no less than 4 multiple word sentences.
These can be incorporated into your comprehensive reflection of the assignment.

1l Activity Title:

Age Group:

Goals/objectives for Children’s learning:
Materials Needed:

Procedures/Strategies for teaching this activity:
Learning activities/cultural/Linguistic and ability diversity

Evaluation/Reflection: Your evaluation of each activity should be no less than 4 multiple word sentences.
These can be incorporated into your comprehensive reflection of the assignment.

IV. Activity Title:

Age Group:
Goals/objectives for Children’s learning:
Materials Needed:

Procedures/Strategies for teaching this activity:
Learning activities/cultural/Linguistic and ability diversity

Evaluation/Reflection: Your evaluation of each activity should be no less than 4 multiple word sentences.
These can be incorporated into your comprehensive reflection of the assignment.

Part 3: Concept Board: (Standards 4a and 4c and Supportive Skill 2 and 3)

1. (4a)Using the curriculum topic and a 2’ X 3’ display board or appropriate box (must be clean, empty,
and shallow) the student will prepare a concept board to be used for group/circle time. Your concept
board and all materials collected her should be a useable unit for the group of children you are
currently working with, or with the age group you plan to work with. This should be materials that you
will use in your classroom.

a. (4c, SS3)The concept board should display the chosen curriculum topic as well as, two related
detachable materials to use during group time, two children’s books on the curriculum topic,
five related, open ended subject questions and vocabulary words for expansion of knowledge
and connecting of prior knowledge.
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b. (SS2)The concept board should be aesthetically pleasing, visible by each-and-every child at
group/circle time and follow the manuscript chart in the student handbook.

c. Itissuggested that you provide a YouTube video for the instructor with you
describing/explaining your work.

See Assignment Guidelines in the Child Development Student Handbook.
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Your Name: Date:
» Comprehensive Unit Planning Assignment Rubric is for you to check your work. You may add your
comments in the point value-comments section, | will also use this to grade your work. Please add
your comments in red.

Key Assessment 4
CHD 206/231 Comprehensive Unit Planning Assignment Rubric

Part 1: Unit Web (35 Points)

NAEYC Standards Meets Professional Emerging Professional Does not meet Professional Your
and Skills Development Standards Development Standards Standards Comments
Standard 4b Web is professional in Web is complete, Web lacks organization,
Knowing and appearance, organization, organized, with color legend, and evidence of
understanding with color legend, displayed | legend, graphic may or knowledge or understanding
effective strategies exceptionally (graphics are may not be included of its use as an effective tool,
and tools for early appropriate, not too much and/or appropriate, useful | web would not be useful for
education, including | or too little) as an effective for planning planning or educating in
appropriate uses of | strategic tool for planning current state
technology and educating
Standard 4c Developmental areas, Developmental areas, Developmental areas, senses,
Using a broad senses, and child- senses, and child- and child-initiated/teacher-
repertoire of initiated/teacher-directed initiated/teacher-directed directed activities are similar,
developmentally activities, as evidenced by activities show some lacking variety of approaches,
appropriate rich variety of colors, ensure | variations for appropriate limiting developmentally
teaching/learning a vast array of approaches approaches appropriate teaching
approaches opportunities
Standard 5c¢ Activities are numerous, Activities align with Activities are lacking in some
Using own supportive of subject areas, subject areas, with or all subject areas, not
knowledge, creative, diverse, evidence of some creative, diverse, challenging,
appropriate early challenging, meaningful, creativity, diversity, and or developmentally
learning standards, and developmentally are of developmental appropriate.
and other resources | appropriate for each and appropriateness for
to design, every child. curriculum
implement, and
evaluate
developmentally
meaningful and
challenging
curriculum for each
child
Part 2: Lesson Plans (35 Points)
NAEYC Standards Meets Professional Emerging Professional Does not meet Professional Comments
and Skills Development Standards Development Standards Standards
Standard 4d Lesson plans are Lesson plans are Lesson plans are not
Reflecting on own developmentally developmentally developmentally appropriate,
practice to promote | appropriate, written for appropriate, and show are not written for each and
positive outcomes each and every child, some evidence of cultural, every child, do not include
for each child include cultural, linguistic, linguistic, and ability cultural, linguistic, or ability
and ability diversity. diversity. Evaluation/ diversity. Evaluation/
Evaluation/ Reflection is Reflection is included, and Reflection is not included
based on own practice, consideration is evident
thorough, and promotes for positive outcomes
positive outcomes for each
child
Standard 5a Lesson Plans show Lesson plans contain Lesson plans do not contain
Understanding understanding of content objectives, procedures, objectives, procedures, or
content knowledge knowledge of subject areas and materials. Lesson materials. Lesson cover less
and resources in through detailed and plans cover at least three than three subject areas and
academic disciplines: | thorough objectives, subject areas and include do not include resources
language and procedures, and materials. resources from from appropriate disciplines
literacy; the arts- Lesson plans cover multiple appropriate disciplines
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music, creative
movement, dance,
drama, visual arts;
mathematics;
science, physical
activity, physical
education, health
and safety; and
social studies

subject areas, evidence of
knowledge, and ability to
include resources from
appropriate disciplines

Standard 5b
Knowing and using
the central concepts,
inquiry tools, and
structures of content
areas or academic

Four activities were chosen
from various subject areas
using the web format
created focused on a
selected curriculum topic.

Three activities were
chosen from various
subject areas using the
web format created board
focused on a selected
curriculum topic.

Two or less activities were
chosen from various subject
areas using the web format
created focused on a
selected curriculum topic.

disciplines.
Part 3: Concept Board (30 Points)
NAEYC Standards Meets Professional Emerging Professional Does not meet Professional Comments
and Skills Development Standards Development Standards Standards
Standard 4a Concept board Concept board Concept board development
Understanding development of chosen development and chosen and topic is lacking in
positive relationships | topic and materials shows topic and materials supportive learning,
and supportive clear evidence of positive support learning, with materials are not sensory

interactions as the
foundation of their
work with young

and supportive
teacher/child relationship
and preparation for

consideration of safety
and senses.

related or safe.

children learning, with hands on
materials, consideration of
attention span, and
learners’ various
developmental levels. All
materials are safe, reflective
of the five senses, and each
developmental area.
Standard 4c Concept board is strongly Concept board is based on | Concept board is not based
Using a broad based on a DAP topic, a DAP topic and includes on a DAP topic and does not
repertoire of includes DAP materials for all required DAP material. include all DAP required
developmentally teaching and learning, Evidence of consideration materials. Lacks evidence of
appropriate expands learning and or learners’ needs is consideration of learners
teaching/learning connects to prior evidenced in materials, needs
approaches knowledge through the use books, questions, and

of multiple detachable
materials, books, questions,
and vocabulary that include
each and every learner as
well as their cultural,
linguistic, and ability
diversity.

vocabulary.

Supportive Skill 2
Mastering and
applying
foundational
concepts from
general education

Concept board is viewable
by each and every learner,
with appropriate
manuscript, and is
aesthetically pleasing and
inviting to learners.

Concept board is viewable
with appropriate
manuscript.

Concept board is not
viewable by each and every
learner, does not contain
appropriate manuscript is not
aesthetically pleasing or
inviting.

Supportive Skill 3
Written and verbal
skills

Lesson Plans are
grammatically correct,
precise, explanatory in
nature, and include new
vocabulary for expansion.

Lesson Plans are
grammatically correct,
clear, and well organized.

Lesson Plans are
grammatically incorrect,
unclear and unorganized.

» Comments: (Reflect on what you have learned from this assignment.




Reflect on what you have learned from this assignment.

It is important that you reflect on what you are doing and providing for the children in your care.

Please use as much space as you need.

This last piece is ESPECIALLY important. Reflection on what you are reading, researching, and applying to working with
children and families are the foundation of what you are doing in early care and education. Read, ask questions and give
complete, thoughtful responses. The goal is for you to have a complete unit of study for your classroom. This is NOT busy
work!
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Key Assessment 5 Description

Name of Key Assessment: __Ethical Dilemma Journal Assignment

Briefly describe this assessment and list the courses (course number as well as course name) that use this
assessment. (Note: The program is responsible for ensuring consistency in key assessment name and standard
alignment throughout its Self-Study Report.):

CHD 205 - Program Planning for Young Children OR CHD 231 — Afterschool Program Planning*

Candidates begin by reviewing the appropriate Code of Ethical Conduct and reflecting on their professional understanding of the Code
based on assigned videos and guided review. Candidates choose identified ethical dilemmas and begin a process of determining how to
address each dilemma. Information is collected and includes candidate viewpoint, peer viewpoint, code of ethical conduct and statement
of commitment, and program standards. Once the information is compiled and a determination is made, the candidate reflects on the
process of dealing with each dilemma. Upon completion of the journal, the candidate develops a personal, professional philosophy
of education or reviews their previously developed philosophy of education for any amendments then submits the philosophy and the
journal. *NOTE: CHD 231 is the equivalent courses for CHD 205 in the Afterschool track within the Child Development degree. This
assignment is exactly the same with the exception of the focus - CHD 205 focuses on Preschool programs and CHD 230 focuses on
Elementary afterschool (K-3) early childhood years.

This key assessment is aligned with which of the following key elements? (Place a check or X where applicable.)
This information should reflect the same alignment with key elements as indicated in the Key Assessment 5

1 2 3 4 5 6

a |b |c Ja |b |c |Ja |[b |c |d]|J]a |[b |[c |d]a |b |c |a |b |c |d |e

column of the Overview chart of Key Assessments Aligned with the 2010 NAEYC Standards for Initial Early
Childhood Professional Preparation.

A | For any degree program in which this key assessment is required, is this key Yes No
assessment offered in a course for which candidates can receive transfer credit or X
prior learning experience credit?
B | For any degree program in which this key assessment is required, is this key X
assessment offered in an elective, rather than required course, for the degree
program?

C | Does the rubric measure individual candidates’ performance with regard to the X
standards (as opposed to evaluating groups of candidates together)?

If you answered “yes” to A or B in the above chart, please describe how you ensure that those candidates take
the key assessment prior to completing the program.

Please indicate how this key assessment is delivered to the candidate (check all that are applicable):

O XOnline
O Face-to-Face
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a iTv
O Other

Include:

1) The directions or guidelines for Key Assessment 5 as they are given to candidates. (The key
elements of the relevant standards addressed in the directions/guidelines are clearly labeled.)

2) The rubric for Key Assessment 5 that is used by faculty or field supervisors to evaluate candidate
work on each of the key elements of the standards they are designed to assess. (The key elements
of the relevant standards addressed in the rubric are clearly labeled.)
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(INSERT Key Assessment 5 Directions and Rubric Here)

Key Assessment 5
CHD 205/CHD 231 - Ethical Dilemma with Educational Philosophy Journal
Assignment

120 points total? Ask about thoughts on adding a self-evaluation column
REMINDER: Key Assessments are to be retained.

NAEYC ASSOCIATE DEGREE STANDARDS FOCUS

NAEYC Standard 1: Promoting Child Development and Learning
1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8
NAEYC Standard 4: Using Developmentally Effective Approaches
4b: Knowing and understanding young children’s characteristics and need, from birth through middle childhodd.
NAEYC Standard 6: Becoming a Professional:
6a: Identifying and involving oneself with the early childhood field
6b: Knowing about and upholding ethical standards and other early childhood professional guidelines
6d: Integrating knowledgeable, reflective, and critical perspectives on early
NAEYC Supportive Skills: 1. Self-assessment and self-advocacy
2: Mastering and applying foundational concepts from general education
3: Written and verbal skills
4: Making connections between prior knowledge/ experience and new learning
5: Identifying and using professional resources

ASSIGNMENT OVERVIEW — The NAEYC Code of Ethics was intended to serve as a thoughtful, researched guide for individuals working in
the Early Childhood field. Daily decisions are made by teachers and administrators in response to situations. The Code provides ideals
and principles to be considered as important decisions are being made that have the potential to positively or negatively impact
children, families and programs.

The Ethical Dilemma Journal will provide students the opportunity to choose from a group of professional dilemmas provided. And
utilizing the information within the Code; NAEYC Associate Degree Standards; other professional resources; as well as discussions with
others, the students will reflect and journal their journey to informed responses to each of the dilemmas. The student will also develop a
personal Philosophy of Education based on their research and experiences.

The importance of having a philosophy of education when working with young children and diverse families __?__cannot be
underestimated. It is understood that personal philosophies grow and change with new learning and understanding. However, each
individual needs time to consider personal philosophy of education. This assignment will either begin the process of developing a
personal and professional educational philosophy or fine-tune the philosophy.

Layout for Ethical Dilemma Journal (A suggested online format for the journal is in Course Content)
Title Page
Part 1 - Overview of the Code — hard copies of the Codes (links provided) and required YouTube videos
Part 2 - Eight Ethical Dilemmas with reflections (1-8) (16 typed pages)
Part 3 - Journal Reflection ?
Partner Signature Page (this may need to be scanned or inserted as a .jpg)

Part 1: NAEYC/NAA Codes of Ethical Conduct Discovery and Reflection: (6b (SS3)
A. Print out and read the National Association for the Education of Young Children’s (NAEYC) Code of Ethical Conduct
http://www.naeyc.org/files/naeyc/image/public_policy/Ethics%20Position%20Statement2011 09202013update.pdf
and National Afterschool Association’s (NAA) Code of Ethics. http://naaweb.org/images/NAACodeofEthics.pdf
(NOTE: It is important for all CHD students to be aware of BOTH Codes.) Then answer the following five reflection
questions:
(6b, SS3)
1. The NAEYC Code of Ethical Conduct (CHD 205) begins with a Preamble. The NAA Code (CHD 231) begins with an
Introduction. Describe your understanding of the purpose of the respective Code as set forth in the document
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2. All- NAEYC Code identifies Core Values that lay the foundation for the Code. Choose two of the Core Values and
explain in two or more paragraphs why, for this time, these two Core Values speak more strongly to you.

3. Both Codes are divided into four sections. Identify the four sections and discuss the one section, you feel is least
considered in our profession and why you feel it is not considered as much. (paragraph MINIMUM)

4.  Both Codes identify the same basic overriding principle. What is it and what does it say to you? (Paragraph
MINIMUM)

5. The NAEYC Code closes with a Statement of Commitment? Choose two of the Statements that for this time speak most
to your personal commitment and discuss why.

B. (6b)There is no better person to explain the NAEYC Code of Ethical Conduct (and by association the NAA Code of Ethical
Conduct) than one of the co-authors of the NAEYC Code. Go to: http://www.youtube.com/playlist?list=PL569CD621F4D81C29
You will find a series of seven YouTube videos explaining the history, purpose and use of the Code of Ethical Conduct. You are
to view a MINIMUM of FOUR (more preferred) of the videos. Two of the videos: #2-Overview and #3-Use are REQUIRED, as is
either #4 Scenario OR #5 Scenario, you are to choose the remaining video to view. Then answer the following questions in a
word document to be placed at the beginning of your Ethical Dilemma Journal.

1. In NAEYC YouTube #2 on the Code Overview, Stephanie Feeney discusses three things we bring to our work. Choose
one and reflect on it and how you see it impacting your work with young children.

2. In NAEYC YouTube #2, the mission and the purpose of the Code are explained. In your own words, explain both as you
see them.

3. Describe your thoughts regarding the “Ethical Scenario YouTube” you choose to view.

4.  Reflect on the following comment by Lillian Katz quoted in YouTube video #2 “The more powerless the client is in
relation to the practitioner in any profession, the more imperative the professional ethics becomes.”

Part 2:_Ethical Dilemmas: (Standards 6a, 6b, 1a, SS3 SS4, SS5) (50 points)
(6a)The student will choose eight ethical dilemmas from the text/list to discuss in writing with two
partners/classmates/coworkers (no repeat partners). (6a)The student will provide their personal opinion regarding the
dilemma, as well as their partners’ opinion. (6b)At the end of each dilemma discussion the student should refer to the
dilemma, supporting information listed below and a list of additional professional resources utilized in the decision.
(1a, SS3)Each dilemma should be a MINIMUM of 2 typed pages in a complete, detailed, and professional manner.
a. (1a,SS3, 554, SS5)NAEYC Code of Ethical Conduct and provide the principal or ideal that supports each dilemma’s
decision
b. (1a, SS3, $S4, SS5)Statement of Commitment
c. (1a,SS3, 5S4, SS5)NAEYC Associate Degree Standard that most influenced their considerations for each dilemma.

Part 3: Ethical Dilemma Summary/Reflection: (Standards 6a, 6b, 1a, $53,5S5) (15 points)
The student will consider all the information that was shared and gained through the eight ethical dilemmas, using the following
questions to write an in-depth reflection and summary. This should be no shorter than 2 typed pages and should integrate the
knowledge obtained from ethical dilemmas and the NAEYC Code of Ethics in Part 1.

e (6a, SS$3, SS5)Summarize the ethical dilemma situations and explain their relevance for early childhood teachers.
Elaborate on what you think are the most significant dilemmas for teachers today.

o (6b, SS3, S§5)What was learned from the responses to the ethical dilemmas? Compare and contrast responses in
relation to the NAEYC Code of Ethical Conduct.

e (1a, $53, $55)What ideas do you have for sharing the NAEYC Code of Ethical Conduct to increase awareness of the
code as a resource for teachers?

Appendix: Signatures of the peer discussion (6a)

Part 4:_Philosophy of Education: (Standards 4a, 4d, 6d SS3), (15 points) (4a, 4d)Based upon your research and readings (Code of Ethical
Conduct, text, other professional resources), experiences, and the following questions; develop a personal philosophy of educating
each and every young child. (4a)The philosophy should be no shorter than 1 typed page. (SS3)Proper grammar, spelling, freedom
from bias and stereotypes, are expected. Philosophy development suggestions:
http://ucat.osu.edu/selected links/teaching portfolio/philosophy/Phil guidance.html

1.  (4a)What do you believe the purposes of education are?

2.  (4d)In what ways and under what conditions do children learn best?

3. (6d)What qualities are important for a teacher of young children?
See Presentation requirements in the Child Development Handbook.
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Name:

Date:

KEY ASSESSMENT 5
CHD 205/CHD 231 - Ethical Dilemma and Educational Philosophy Journal
Assignment Rubric

Part 1 — NAEYC/NAA Codes of Ethical Conduct Discovery and Reflection (5 points)

NAEYC Standards and Skills Meets Professional Emerging Professional Does not meet Professional | Point Value-
Development Standards Development Standards Standards Comments
4-5 pts 2-3 pts 0-1 pts
Standard 6b At least four NAEYC Code At least 2-3 NAEYC Code Limited or no evidence of Moved from
Knowing about and upholding | videos were viewed and videos were viewed thereby NAEYC Code videos viewing Part 2
ethical standards & other relate questions answer limited the completeness and nor were related questions
professional guidelines thoroughly and completely. thoroughness of the completed.
questions.
Part 2 — Ethical Dilemma Journal (70 points)
NAEYC Standards and Skills Meets Professional Emerging Professional Does not meet Professional | Point Value-
Development Standards Development Standards Standards Comments
11-14 pts 5-10 pts 0-4 pts
Standard 6b At least four NAEYC Code At least 2-3 NAEYC Code Limited or no evidence of
Knowing about and upholding | videos were viewed and videos were viewed thereby NAEYC Code videos viewing
ethical standards & other relate questions answer limited the completeness and nor were related questions
professional guidelines thoroughly and completely. thoroughness of the completed.
questions.
Standard 1a Dilemma opinion discussions Dilemma opinion discussions Dilemma opinion discussions
Knowing and understanding | (student) include (student) include evidence of | (student) are omitted
young children’s consideration of early consideration of early
characteristics and needs, childhood field and relevant childhood field and some
from birth through age 8 application to the early application to early childhood
childhood setting setting
Standard 6b NAEYC Code of Ethical NAEYC Code of Ethical NAEYC Code of Ethical
Knowing about and upholding | Conduct Principles and Ideals Conduct Principles or Ideals Conduct Principles or Ideals
ethical standards and other are included and written out are included are not included or
early childhood professional completely with each (10) incomplete
guidelines dilemma
Standard 6a Ten different partners (all Partners were used to discuss | Partners (and signatures <3)
Identifying and involving signatures) were used to early childhood ethical were not used to discuss early
oneself with the early discuss early childhood ethical | dilemmas and signature childhood ethical dilemmas
childhood field dilemmas obtained, > 2 were repeated
or omitted
Supportive Skill 5 NAEYC Statements of NAEYC Statements of NAEYC Statement of
Identifying and using Commitment and NAEYC Commitment and NAEYC Commitment and/or NAEYC
professional resources Standards are complete, Standards are included with Standard are omitted from
detailed and supportive of each dilemma dilemmas
each dilemma
Supportive Skill 4 Student articulates dilemma Student articulates limited Student fails to make any Moved from
Making connections between response drawing on their dilemma response with fewer connections between their the end
prior knowledge/ experience research and experience; research, experience and prior research, reflections, or
and new learning reflecting on it, combining reflection of both to making experiences to their new
prior learning with greater connections to their deeper learning.
insights. learning.
Part 3: Ethical Dilemma Summary/Reflections (20 points)
NAEYC Standards and Skills Meets Professional Emerging Professional Does not meet Professional | Point Value-
Development Standards Development Standards Standards Comments
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4-5 pts

2-3 pts

pts

Standard 6a
Identifying and involving
oneself with the early
childhood field

Ten different partners (all
signatures) were used to
discuss early childhood ethical
dilemmas

Partners were used to discuss
early childhood ethical
dilemmas and signature
obtained, > 2 were repeated
or omitted

Partners (and signatures <3)
were not used to discuss early
childhood ethical dilemmas

Standard 6b
Knowing about and upholding
ethical standards and other
early childhood professional
guidelines

NAEYC Code of Ethical
Conduct Principles and Ideals
are included in all reflections
and written out completely
with each (10) dilemma

NAEYC Code of Ethical
Conduct Principles or Ideals
are included

NAEYC Code of Ethical
Conduct Principles or Ideals
are not included or
incomplete

Standard 1a
Knowing and understanding
young children’s
characteristics and needs,
from birth through age 8

Dilemma opinion discussions
(student) include
consideration of early
childhood field and relevant
application to the early
childhood setting

Dilemma opinion discussions
(student) include evidence of
consideration of early
childhood field and some
application to early childhood
setting

Dilemma opinion discussions
(student) are omitted, limited
of no application or
consideration of early
childhood field

Supportive Skill 5
Identifying and using
professional resources

NAEYC Statements of
Commitment and NAEYC
Standards are complete,
detailed and supportive of
dilemmas

NAEYC Statements of
Commitment and NAEYC
Standards are included with
each dilemma

NAEYC Statement of
Commitment and/or NAEYC
Standard are omitted from
dilemmas

Part 4: Philosophy of Education (15 points)?
NAEYC Standards and Skills Meets Professional Emerging Professional Does not meet Professional | Point Value-
Development Standards Development Standards Standards Comments
4-5 pts 2-3 pts 0-1 pt
Standard 4a Philosophy is strongly based Philosophy is mostly based on | Philosophy is not strongly
Understanding positive on key questions, avoiding key questions, conveys a based on key questions, may
relationships and supportive bias and stereotypes positive and appropriate tone | include bias or stereotypes
interactions as the foundation with little bias or stereotyping
of their work with young
children
Standard 4d Philosophy includes reflection | Philosophy includes reflection | Philosophy does not include
Reflecting on own practice to | and application to each and and application for each and reflection or application to
promote positive outcomes every child of cultural, every child each and every child
for each child linguistic and ability diversity
Standard 6d Philosophy includes Philosophy includes Philosophy includes
Integrating knowledgeable, developmentally appropriate developmentally appropriate developmentally
reflective, and critical content, integrates NAEYC content and is supported by inappropriate content
perspectives on early Code of Ethical Conduct and readings
education current research
ALL PARTS (10 points)
NAEYC Standards and Skills Meets Professional Emerging Professional Does not meet Professional | Point Value-
Development Standards Development Standards Standards Comments
2-3 pts 1 pts 0 pt

Supportive Skill 2
Mastering and applying
foundational concepts from
general education

All parts of the assignment
were completed

1-2 parts of the assignment
were not completed

Less than half of each
assignment was completed.

Supportive Skill 3
Written and verbal skills

No errors in spelling and
writing, content is concise and
fluid

3-5 errors in spelling and
writing skills, content is clear

More than 5 errors in spelling
and writing skills, content is
minimal or unclear

Supportive Skill 1
Self-assessment
and self-advocacy

Student fully completed
Student Self Check and
Assignment Assessment

Student partially completed
Student Self Check and

Assignment Assessment

Student did not submit a
Student Self Check and
Assignment Assessment

Comments:
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Ethical Dilemma and Education Philosophy - Key Assessment #5

Student Self Check and Assignment Assessment
To Be Completed and Submitted with the Assignment

SELF-CHECK
Did | remember to include the following?
Codes of Conduct Reflection d) Signatures of
Rough draft with signature Peers/classmates/coworkers/trusted who
Code YouTube Reflection participated in your summaries
Rough draft with signature e) 1.0-Rough drafts with grammatical
signature
10-Ethical Dilemma Summaries with Philosophy of Education
a) Partners included for each Self-Check/Assessment form

b) Code(s) reference(s) included with each
¢) Summaries for each

Did I reread this assignment before submitting it to make sure the information included is thoroughly addressed?

Did | submit this assignment in a neat, orderly manner?

ASSESSMENT
When | consider the Standards/Goals addressed in this assessment, do | feel this Key Assessment helped me achieve a
greater understanding? (Yes/No) HOW? (To adequately explain, feel free to continue on back)

IF NOT, how might this assignment be improved to help achieve greater understanding of this Key Assessment?  (To
adequately explain, feel free to continue on back)

How would I grade this assignment?

Presentation of all materials (originality, organization, neatness, completeness) (letter)
Effort (research, preparation, creativity) (letter)
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B(iv) Reporting and Analysis of Candidates’ Performance Data by Standard

In this section the program will report and analyze candidate performance data from the key assessments by
standard. All programs seeking renewal accreditation must submit the two most recent of data for each key
assessment. The data applications may be two semesters, two years, or a different configuration based on how
often the assessment is given to candidates—but should reflect the most recent times the assessment was given
to candidates.

If one or more assessments was recently revised, a program might not yet have two applications of data for one
or more key assessments listed in B(ii). In those cases [assessments where the program checked “no” in B(ii)],
the alignment charts below should clearly reflect the key assessments listed in B(ii), but some of the data tables
may come from key assessments (or versions of key assessments) that were in use prior to the current
assessments. Data from older key assessments should be clearly identified: “This data table was generated from
a key assessment that was in use prior to the current version of Key Assessment ___.”

Standard 1: Promoting Child Development and Learning

The key elements of Standard 1 are addressed in which key assessments? (Place a check or X in each applicable
box in the chart below.)

Standard 1: Promoting Child Development and Learning Key Assessment
Key Elements 1/2|3|4|5 |6
1la. Knowing and understanding young’s children’s characteristics and needs,
. X X X
from birth through age 8.
1b. Knowing and understanding the multiple influences on development and x | x
learning.
1c. Using developmental knowledge to create healthy, respectful, supportive, X
and challenging learning environments for young children.

Looking collectively across all key assessments aligned with the key elements of Standard 1, include a data
table with two applications of the program’s most recent candidate performance data for this standard. If a
key element is measured in more than one key assessment, programs can combine data from the two
assessments or disaggregate data for each key assessment; however, data from different applications (dates)
should not be combined. If submitting multiple programs in this Self-Study Report, these data must be
disaggregated by program (the data table should be replicated for each program).

Data tables should reflect data reported by the key elements within the standard. All data tables must
clearly distinguish between how many degree candidates met or did not meet the standard. All data tables
must clearly indicate which key assessments are included and the dates of application for each key
assessment. NAEYC guidance on collecting, reporting and analyzing data can be found in the Accreditation
Resource Library under “Guidance Documents and Other Resources.” Programs are encouraged to review the
guidance when completing this section of the Annual Report
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Program name: Child Development Program
Date(s) of Key Assessment 1: Spring 2021, Summer 2021
Date(s) of Key Assessment 2: Spring 2021, Summer 2021
Date (s) of Key Assessment 3: Spring 2021, Summer 2021
Date(s of Key Assessment 5: Spring 2021, Summer 2021
Key
Elements of Not Met Met Exceeds
Standard 1
Row 1= Spring 2021 Row 1= Spring 2021 Row 1= Spring 2021
Row 2= Summer 2021 Row 2= Summer 2021 Row 2= Summer 2021
Key Assessment 1 Key Assessment 1 Key Assessment 1
N=4% N = 8% N =0%
N=2% N=9% N=0%
Key Element
(@) Key Assessment 3 Key Assessment 3 Key Assessment 3
N =0% N =4% N=3%
N=0% N=6% N=1%
Key Assessment 5 Key Assessment 5 Key Assessment 5
N=3% N=7% N=0%
N=1% N=3% N=0%
Key Element Key Assessment 1 Key Assessment 1 Key Assessment 1
(b) N=3% N=7% N=2%
N=2% N=8% N=0%
Key Assessment 2 Key Assessment 2 Key Assessment 2
N=1% N=6% N=1%
N=4% N=4% N=2%
Key Element Key Assessment 3 Key Assessment 3 Key Assessment 3
() N=0% N =6% N=1%
N=0% N=4% N=2%

Data Reporting and Analysis Questions

After reviewing the data reported above, answer the following questions:

1.How are candidates performing in regard to the key elements of the standard on which the program
reported? Briefly describe each program’s data results across all key assessments designed to measure the
standard chosen. (500-word limit) . It is understood candidates are in the process of growing and developing
as Early Childhood professionals. For most candidates, the focused child observation assignment was a new
learning experience. The scope of the observations represented in this assighment was more extensive than
candidates had previously experienced. Performance data also indicated candidates were challenged tying
observations to theory as the candidate performance indicated. Until the program sees above 90% and above
meeting this standard there is always more to do for improvement. While majority of the candidates met the
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standard with key element 1a being the most met, the pandemic played a major role in why there were those
who did not from the reporting dates. Circumstances between some students getting Covid, to some who lost
their employment, to others who mentally struggled with all of it, the decline in the meeting of this standard
was beyond the candidates’ control as a whole. With only 78% meeting the standards during a pandemic, the
data lets us know that the ability to meet standard 1 is not above the candidates but can be more challenging
than usual if the ability to do what they normally do as childcare educators or the access to childcare centers is
confronted with barriers due to safety. We are hopeful with the improvement of the pandemic that candidates
will be able to exceed this standard as things adjust to the new normal.

2.How is the program using the data from the standard to improve teaching and learning related to the
standard? (Programs may want to note changes made to curriculum, field experiences, program delivery
mode, sequencing of courses/field experiences, academic support provided to candidates, professional
development offered to/required of faculty, etc.) (500 word limit) The faculty determined the need to
reinforce the step-by-step process to complete the assessment through live classrooms using learning
management systems with access to the recordings of the live classrooms 24 hours a day. More examples are
also being provided to show how to relate what is being observed to theoretical references and to support
both the observations and references with more information regarding the purpose of observation and the
benefit to their work with children and families. Faculty has also incorporated more reviewed observation
video clips. The delivery mode in our online courses continues to be assessed. The goal after completion of
each course paired with review of the assessment data is to continue to determine how our synchronous
teaching practices need to be enhanced for increased success. For example, Key Assessment 1 may include a
live class to explain the steps of the Key Assessment at once. However, Key Assessment 2,3, and 5 may call for
each section to be taught weekly until it is all explained allowing for candidates to process the information and
ask questions per section in the live class. This is something the faculty reviews each semester and will
continue to do so. Reflection of the data for this standard in each of the assessments will affect how the
implementation of synchronous practices vary even though the synchronous practices will remain as a whole.
In addition to synchronous teachings, the program has implemented an alternative number for night and
weekend help and night and weekend virtual sessions to ensure that help is provided for additional clarity as
needed. The faculty continues to participate in professional development opportunities to enhance teaching
effectiveness and overall success for all students.

3.If your data does not show that at least 80% of your candidates are meeting the standard, please describe
your program’s analysis of the potential causes of this performance. What plans have you put in place to
address this concern? (500-word limit) The data reported for this standard was during the middle of the
pandemic. It is believed based upon the circumstances between some students getting Covid, to some who
lost their employment, to others who mentally struggled with all of it, that the decline in the meeting of this
standard was beyond the candidates’ control as a whole. While 78% percent of the candidates met the
standard, we will continue to review our synchronous teaching practices built into our online courses to help
improve the successful completion rate to above 80%. In addition to synchronous teachings, the program has
implemented an alternative number for night and weekend help and night and weekend virtual sessions to
ensure that help is provided for additional clarity as needed. Continuous improvement as a program remains
as an ongoing process to be evaluated after completion of each course.
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Standard 2: Building Family and Community Relationships

The key elements of Standard 2 are addressed in which key assessments? (Place a check or X in each applicable
box in the chart below.)

Standard 2: Building Family and Community Relationships Key Assessment

Key Elements 1 (2|3 |4|5] 6
2a. Knowing about and understanding diverse family and community x | x

characteristics.

2b. Supporting and engaging families and communities through respectful, X

reciprocal relationships.

2c. Involving families and communities in young children’s development and x | x

learning.

Looking collectively across all key assessments aligned with the key elements of Standard 2, include a data
table with two applications of the program’s most recent candidate performance data for this standard. If a
key element is measured in more than one key assessment, programs can combine data from the two
assessments or disaggregate data for each key assessment; however, data from different applications (dates)
should not be combined. If submitting multiple programs in this Self-Study Report, these data must be
disaggregated by program (the data table should be replicated for each program).

Data tables should reflect data reported by the key elements within the standard. All data tables must
clearly distinguish between how many degree candidates met or did not meet the standard. All data tables
must clearly indicate which key assessments are included and the dates of application for each key
assessment. NAEYC guidance can be found in the Accreditation Resource Library under “Guidance Documents
and Other Resources.” Programs are encouraged to review the guidance when completing this section of the
Annual Report.

Program name: Child Development Program
Date(s) of Key Assessment 1: Spring 2021, Summer 2021
Date(s)of Key Assessment 2: Spring 2021, Summer 2021
Key
Elements of Not Met Met Exceeds
Standard 2
Row 1= Spring 2021 Row 1= Spring 2021 Row 1= Spring 2021
Row 2= Summer 2021 Row 2= Summer 2021 Row 2= Summer 2021
Key Assessment 1 Key Assessment 1 Key Assessment 1
N =4% N =6% N=2%
N=2% N=9% N=0%
Key Element
K(:)X Key Assessment 2 Key Assessment 2 Key Assessment 2
N=1% N=3% N=3%
N= 4% N=6% N=1%
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Key Element Key Assessment 2 Key Assessment 2 Key Assessment 2
(b) N=3% N=2% N=2%
KA X N=2% N=8% N=1%
Key Assessment 1 Key Assessment 1 Key Assessment 1
N =4% N=7% N=2%
Key Element | N=2% N=7% N=1%
(c)
KA X Key Assessment 2 Key Assessment 2 Key Assessment 2
N=3% N=2% N =4%
N=2% N=5% N=2%

Data Reporting and Analysis Questions

After reviewing the data reported above, answer the following questions:

How are candidates performing in regard to the key elements of the standard on which the program
reported? Briefly describe each program’s data results across all key assessments designed to measure
the standard chosen. (500-word limit) Standard 2 reported being met at 73% with element 2a being the
highest met. While element 2c was the next highest met it is connected with element 2b as
communication with families was not as accessible during these reporting periods. With the challenge of
the pandemic during the reporting period overall, it is understood candidates are in the process of
growing and developing as Early Childhood professionals. Key Assessment 1 showed that for some of the
candidates who worked in the field, communication with and understanding of the diversities of families
served was either new or difficult to assess during that time. Data also indicated candidates had a
challenge in Part 2 of Key Assessment 2 — (interview reflections), addressing the information more
subjectively. Candidates also experienced difficulty connecting interview information from Parts 1 and 2
to determine a meaningful workshop topic. Candidates developed informative workshop topics but were
challenged to articulate the reasons for their topic choice in relation to what they learned in the
interviews. With only 78% meeting the standards during a pandemic, the data lets us know that the ability
to meet standard 1 is not above the candidates but can be more challenging than usual if the ability to do
what they normally do as childcare educators or the access to childcare centers is confronted with
barriers due to safety. We are hopeful with the improvement of the pandemic that candidates will be able
to exceed this standard as things adjust to the new normal.

How is the program using the data from the standard to improve teaching and learning related to the
standard? (Programs may want to note changes made to curriculum, field experiences, program
delivery mode, sequencing of courses/field experiences, academic support provided to candidates,
professional development offered to/required of faculty, etc.) (500-word limit) More examples of
objective versus subjective course to help guide their process of becoming more objective observers-
listeners continue to be needed in various formats of understanding. Instructors continue to seek ways to
help guide students in determining 1)the common challenges faced by the families interviewed;
2)possible reasons for the challenges; and 3) taking the information to develop two or three goals to
support and guide families as they navigate challenges. In regard to creation of workshops for families, it
was determined that in the implementation of live classrooms example of family workshops where the
families are the audience needed to be clearly explained to avoid candidates creating workshops where
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they address the instructors as the receiver of the information. The goal after completion of each course
paired with review of the assessment data is to continue to determine how our synchronous teaching
practices need to be enhanced for increased success. Helping students to understand that what they do
in the courses can be used in their current or future classroom is ongoing. In addition to synchronous
teachings, the program has implemented an alternative number for night and weekend help and night
and weekend virtual sessions to ensure that help is provided for additional clarity as needed. The faculty
continues to participate in professional development opportunities to enhance teaching effectiveness and
overall success for all students.

If your data does not show that at least 80% of your candidates are meeting the standard, please
describe your program’s analysis of the potential causes of this performance. What plans have you put
in place to address this concern? (500-word limit) . Until the program sees above 90% and above
meeting this standard there is always more to do for improvement. The data reported for this standard
was during the middle of the pandemic. It is believed based upon the circumstances between some
students getting Covid, to some who lost their employment, to others who mentally struggled with all of
it, that the decline in the meeting of this standard was beyond the candidates’ control as a whole. As
higher education faculty, we are still students ourselves learning from the data to determine what is
working, what is not working, and what could be better. There are no changes in this key assessment that
need to be made, however we continue to look at how we can provide more information and resources
for successful course and key assessment completion for each student. Students need more practice in
communication through writing skills. The assignments in our courses increase practice in articulating
information which is what the students need. This standard requires this skill. Many of the students have
succeeded in this key assessment/standard because they receive multiple instructions on how to do so
and are given the opportunity to redo or add to in order to make corrections or connections. Through
assignments such as discussion posts and field experiences where NAEYC standards are required to be
included, the students can continue to work in this area as they work toward completion of their AAS
degree. While 73% percent of the candidates met the standard, we will continue to review our
synchronous teaching practices built into our online courses to help improve the successful completion
rate to above 80%. In addition to synchronous teachings, the program has implemented an alternative
number for night and weekend help and night and weekend virtual sessions to ensure that help is
provided for additional clarity as needed.

143



Standard 3: Observing, Documenting, and Assessing to Support Young Children and
Families

The key elements of Standard 3 are addressed in which key assessments? (Place a check or X in each applicable
box in the chart below.)

Standard 3: Observing, Documenting, and Assessing to Support Young Key Assessment
Children and Families

Key Elements

1,2 (3|4 |5/ 6

3a. Understanding the goals, benefits, and uses of assessment—including its
use in development of appropriate goals, curriculum, and teaching strategies | X X
for young children.

3b. Knowing about and using observation, documentation, and other
appropriate assessment tools and approaches, including the use of X X
technology in documentation, assessment, and data collection.

3c. Understanding and practicing responsible assessment to promote positive
outcomes for each child, including the use of assistive technology for children | X
with disabilities.

3d. Knowing about assessment partnerships with families and with
professional colleagues to build effective learning environments.

Looking collectively across all key assessments aligned with the key elements of Standard 3, include a data
table with two applications of the program’s most recent candidate performance data for this standard. If a
key element is measured in more than one key assessment, programs can combine data from the two
assessments or disaggregate data for each key assessment; however, data from different applications (dates)
should not be combined. If submitting multiple programs in this Self-Study Report, these data must be
disaggregated by program (the data table should be replicated for each program).

Data tables should reflect data reported by the key elements within the standard. All data tables must
clearly distinguish between how many degree candidates met or did not meet the standard. All data tables
must clearly indicate which key assessments are included and the dates of application for each key
assessment. NAEYC guidance can be found in the Accreditation Resource Library under “Guidance Documents
and Other Resources.” Programs are encouraged to review the guidance when completing this section of the
Annual Report.
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Program name: Child Development Program
Date(s) of Key Assessment 1: Spring 2021, Summer 2021
Date (s) of Key Assessment 3: Spring 2021, Spring 2021
Key
Elements of Not Met Met Exceeds
Standard 3
Row 1= Spring 2021 Row 1= Spring 2021 Row 1= Spring 2021
Row 2= Summer 2021 Row 2= Summer 2021 Row 2= Summer 2021
Key Assessment 1 Key Assessment 1 Key Assessment 1
N=3% N=5% N =4%
N=3% N=7% N=1%
Key Element
(@) Key Assessment 3 Key Assessment 3 Key Assessment 3
N =0% N=4% N =5%
N=0% N=2% N=2%
Key Assessment 1 Key Assessment 1 Key Assessment 1
N=5% N=28% N=3%
N=1% N=6% N=0%
Key Element
K(:)X Key Assessment 3 Key Assessment 3 Key Assessment 3
N=0% N=5% N =4%
N-0% N=3% N=1%
Key Element Key Assessment 1 Key Assessment 1 Key Assessment 1
() N=5% N =6% N=3%
N=1% N=5% N=3%
Key Element Key Assessment 3 Key Assessment 3 Key Assessment 3
(d) N=0% N=7% N=1%
N=0% N=2% N=3%

Data Reporting and Analysis Questions
After reviewing the data reported above, answer the following questions:

1.How are candidates performing in regard to the key elements of the standard on which the program
reported? Briefly describe each program’s data results across all key assessments designed to measure the
standard chosen. (500-word limit) 83% of the candidates met standard 3 with element b being the highest
element met. Both Key Assessment 1 and Key Assessment centers on observations to effectively complete the
remainder of the assignment. Both courses that include these assessment assignments are typically taken later
in the degree track. The teaching of observations, assessment tools, and the effective use of them are
introduced in the first course of the degree track. This seems to help candidates prepare for the meeting of
standard 3. Key Assessment 3 also enhances action plans from the use of observation tools by challenging
candidates to create modifications to items to accommodate exceptionalities observed. Until the program sees
above 90% and above meeting this standard there is always more to do for improvement. The reporting of
this data was during the middle of the pandemic. While the meeting of standard 3 was exceeded by 3%, there
were candidates who struggled with access to observations and the opportunity to interview families. While
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we saw enhanced meetings of this standard, there were barriers for students to who did not including but not
limited to exposure to Covid, not being allowed to enter into centers, or simply choosing to not complete the
work for personal reasons.

2. How is the program using the data from the standard to improve teaching and learning related to the
standard? (Programs may want to note changes made to curriculum, field experiences, program
delivery mode, sequencing of courses/field experiences, academic support provided to candidates,
professional development offered to/required of faculty, etc.) (500-word limit) The pilot of weekly live
classrooms was implemented during the data period for Key Assessment 3 whereas an overall live
classroom was implemented for Key Assessment 1. While there were no changes made to the curriculum,
the data from both courses where these assessments are included, indicates a need for continuous
synchronous teaching strategies to ensure understanding across the board. In addition to synchronous
teachings, the program has implemented an alternative number for night and weekend help and night
and weekend virtual sessions to ensure that help is provided for additional clarity as needed. The faculty
continues to participate in professional development opportunities to enhance teaching effectiveness and
overall success for all students.

3. If your data does not show that at least 80% of your candidates are meeting the standard, please
describe your program’s analysis of the potential causes of this performance. What plans have you put
in place to address this concern? (500-word limit) This standard was met by 83%. However, continuous
improvement as a program remains as an ongoing process to be evaluated after completion of each
course.
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Standard 4: Using Developmentally Effective Approaches

The key elements of Standard 4 are addressed in which key assessments? (Place a check or X in each applicable
box in the chart below.)

Standard 4: Using Developmentally Effective Approaches Key Assessment
Key Elements 1,2 (3[4 |5]|6
4a. Understanding positive relationships and supportive interactions as the

. - . . X X | X
foundation of their work with young children.
4b. Knowing and understanding effective strategies and tools for early x | x
education, including appropriate uses of technology.
4c. Using a broad repertoire of developmentally appropriate teaching/learning X
approaches.
4d. Reflecting on own practice to promote positive outcomes for each child. X | X | X

Looking collectively across all key assessments aligned with the key elements of Standard 4, include a data
table with two applications of the program’s most recent candidate performance data for this standard. If a
key element is measured in more than one key assessment, programs can combine data from the two
assessments or disaggregate data for each key assessment; however, data from different applications (dates)
should not be combined. If submitting multiple programs in this Self-Study Report, these data must be
disaggregated by program (the data table should be replicated for each program).

Data tables should reflect data reported by the key elements within the standard. All data tables must
clearly distinguish between how many degree candidates met or did not meet the standard. All data tables
must clearly indicate which key assessments are included and the dates of application for each key
assessment. NAEYC guidance can be found in the Accreditation Resource Library under “Guidance Documents
and Other Resources.” Programs are encouraged to review the guidance when completing this section of the
Annual Report.

Program name: Child Development Program

Date(s) of Key Assessment 1: Spring 2021, Summer 2021
Date (s) of Key Assessment 3: Spring 2021, Summer 2021
Date(s) of Key Assessment 4: Spring 2021, Summer 2021
Date(s of Key Assessment 5 : Spring 2021, Summer 2021

Key
Elements of Not Met Met Exceeds
Standard 4
Row 1= Spring 2021 Row 1= Spring 2021 Row 1= Spring 2021
Row 2= Summer 2021 Row 2= Summer 2021 Row 2= Summer 2021
Key Element Key Assessment 1 Key Assessment 1 Key Assessment 1
(a) N =4% N = 8% N=3%
KA X N=2% N=5% N=0%

147



Key Assessment 4 Key Assessment 4 Key Assessment 4
N=1% N=9% N =0%
N=1% N=5% N=0%
Key Assessment 5 Key Assessment 5 Key Assessment 5
N=3% N=2% N=1%
N=1% N=7% N-0%
Key Assessment 3 Key Assessment 3 Key Assessment 3
N =0% N=2% N=1%
Key Element N=0% N=9% N=1%
K(Ab)x Key Assessment 4 Key Assessment 4 Key Assessment 4
N=1% N=28% N =0%
N=1% N=7% N=0%
Key Element Key Assessment 4 Key Assessment 4 Key Assessment 4
() N=1% N=18% N =0%
KA X N=1% N=7% N=0%
Key Element Key Assessment 3 Key Assessment 3 Key Assessment 3
(d) N=0% N=3% N=3%
N=0% N=3% N=1%
Key Assessment 4 Key Assessment 4 Key Assessment 4
N=2% N=7% N=0%
N=0% N=8% N=0%
Key Assessment 5 Key assessment 5 Key Assessment 5
N=2% N=6% N=0%
N=2% N=4% N=0%

Data Reporting and Analysis Questions
After reviewing the data reported above, answer the following questions:

1.How are candidates performing in regard to the key elements of the standard on which the program
reported? Briefly describe each program’s data results across all key assessments designed to measure the
standard chosen. (500-word limit) Standard 4 was met with 84% with element 4a being the highest met and
element 4d being the second highest met. It is understood that candidates are growing as early childhood
professionals and knowing how to use developmentally effective approached are a part of that. This standard
focused in on elements of reflection and the ability to use the information to enhance teaching practices.
Element 4a challenged candidates to not only reflect on interview completions but the ability to express how
the information affected the developmental impact in child development. The understanding of this standard
seemed to be modeled in the reflection of Key Assessment 3 as the data showed candidates met or exceeded
the standard. Key Assessment 4 and 5 also showed high passing rates of this standard as the ability to create
teaching units while understanding dilemmas and how to respond to them professionally, effectively using
ethics as the guide is created from reflection daily and is ongoing week but week, quarter by quarter, or
semester by semester in the career field. While we saw enhanced meetings of this standard, there were
barriers for students to who did not including but not limited to exposure to Covid, not being allowed to enter
into centers, or simply choosing to not complete the work for personal reasons.
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2. How is the program using the data from the standard to improve teaching and learning related to the
standard? (Programs may want to note changes made to curriculum, field experiences, program delivery
mode, sequencing of courses/field experiences, academic support provided to candidates, professional
development offered to/required of faculty, etc.) (500 word limit) ) The pilot of weekly live classrooms was
implemented during the data period for Key Assessment 3 and Key Assessment 4 whereas an overall live
classroom was implemented for Key Assessments 1 and 5. While no changes were made to the curriculum, the
data from both courses where these assessments are included, indicates a need for continuous synchronous
teaching strategies to ensure understanding across the board. In addition to synchronous teachings, the
program has implemented an alternative number for night and weekend help and night and weekend virtual
sessions to ensure that help is provided for additional clarity as needed. The faculty continues to participate in
professional development opportunities to enhance teaching effectiveness and overall success for all students.

3.If your data does not show that at least 80% of your candidates are meeting the standard, please describe
your program’s analysis of the potential causes of this performance. What plans have you put in place to
address this concern? (500-word limit) This standard was met by 84%. However, continuous improvement
remains as an ongoing process to be evaluated after completion of each course.
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Standard 5: Using Content Knowledge to Build Meaningful Curriculum

The key elements of Standard 5 are addressed in which key assessments? (Place a check or X in each applicable
box in the chart below)

Standard 5: Using Content Knowledge to Build Meaningful Curriculum Key Assessment
Key Elements 1|23 (4|56

5a. Understanding content knowledge and resources in academic disciplines:
language and literacy; the arts-music, creative movements, dance, drama,

visual arts; mathematics; science, physical activity, physical education, health
and safety; and social studies.
5b. Knowing and using the central concepts, inquiry tools, and structures of X X

content areas or academic disciplines.

5c. Using own knowledge, appropriate learning standards, and other resources
to design, implement, and evaluate developmentally meaningful, and X
challenging curriculum for each child.

Looking collectively across all key assessments aligned with the key elements of Standard 5, include a data
table with two applications of the program’s most recent candidate performance data for this standard. If a
key element is measured in more than one key assessment, programs can combine data from the two
assessments or disaggregate data for each key assessment; however, data from different applications (dates)
should not be combined. If submitting multiple programs in this Self-Study Report, these data must be
disaggregated by program (the data table should be replicated for each program).

Data tables should reflect data reported by the key elements within the standard. All data tables must
clearly distinguish between how many degree candidates met or did not meet the standard. All data tables
must clearly indicate which key assessments are included and the dates of application for each key
assessment. NAEYC guidance can be found in the Accreditation Resource Library under “Guidance Documents
and Other Resources.” Programs are encouraged to review the guidance when completing this section of the
Annual Report.

Program name: Child Development Program
Date(s) of Key Assessment 4: Spring 2021, Summer 2021
Key
Elements of Not Met Met Exceeds
Standard 5
Row 1= Spring 2021 Row 1= Spring 2021 Row 1= Spring 2021
Row 2= Summer 2021 Row 2= Summer 2021 Row 2= Summer 2021
Kev Element Key Assessment 4 Key Assessment 4 Key Assessment 4
y(a) N = 1% N = 8% N = 0%
N=1% N=6 % N=0%
Kev Element Key Assessment 4 Key Assessment 4 Key Assessment 4
y (o) N= 1% N=7% N=0%
N=1% N=7% N=0 %
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Key Assessment 4 Key Assessment 4 Key Assessment 4
N=2% N=7% N =0%
N=0% N=7% N=0%

Key Element

(c)

Data Reporting and Analysis Questions
After reviewing the data reported above, answer the following questions:

1.How are candidates performing in regard to the key elements of the standard on which the program
reported? Briefly describe each program’s data results across all key assessments designed to measure the
standard chosen. (500-word limit) ) Standard 5 was met by 87% with element 5a and 5c being met equally. It
is understood that candidates are growing as early childhood professionals and knowing how to create
teaching units is a part of that. With majority of candidates being employed in child development programs, it
is believed this helped in being able to create unit webs aligned with academic disciplines and lesson plans that
included objectives, materials, accommodations to support diversities of culture and exceptionalities.
Therefore, the performance data indicated candidates were able to use a variety of activities to implement
more diverse learning opportunities. While we saw enhanced meetings of the standard, there were barriers for
candidates who did not including but not limited to exposure to Covid, not being allowed to enter into
centers, or simply choosing to not complete the work for personal reasons. Additional challenges reported
ranged from first unit web creations and concept boards to limited ability to access information and ideas for
the topic. In one candidate’s case the challenge was recreating developmentally appropriate learning activities
to relate to the chosen topic.

2.How is the program using the data from the standard to improve teaching and learning related to the
standard? (Programs may want to note changes made to curriculum, field experiences, program delivery
mode, sequencing of courses/field experiences, academic support provided to candidates, professional
development offered to/required of faculty, etc.) (500-word limit) Key assessment 4 was piloted
implementing live classrooms for candidates. While no changes, were made to the curriculum, the
performance data continues to indicate a need for continuous synchronous teaching strategies to ensure
understanding across the board. In addition to synchronous teachings, the program has implemented an
alternative number for night and weekend help and night and weekend virtual sessions to ensure that help is
provided for additional clarity as needed. The faculty continues to participate in professional development
opportunities to enhance teaching effectiveness and overall success for all students.

3.If your data does not show that at least 80% of your candidates are meeting the standard, please describe
your program’s analysis of the potential causes of this performance. What plans have you put in place to
address this concern? (500-word limit) This standard was met by 87%. However, continuous improvement as
a program remains as an ongoing process to be evaluated after completion of each course.
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Standard 6: Becoming a Professional

The key elements of Standard 6 are addressed in which key assessments? (Place a check or X in each applicable
box in the chart below.)

Standard 6: Becoming a Professional Key Assessment
Key Elements 12 |3 |4|5]|6
6a. Identifying and involving oneself with the early childhood field. X
6b. Knowing about and upholding ethical standards and other early childhood X X
professional guidelines.

6¢. Engaging in continuous, collaborative learning to inform practice; using X

technology effectively with young children, with peers, and as a professional

resource.

6d. Integrating knowledgeable, reflective, and critical perspectives on early X X
education.

6e. Engaging in informed advocacy for young children and the early childhood X

profession.

Looking collectively across all key assessments aligned with the key elements of Standard 6, include a data
table with two applications of the program’s most recent candidate performance data for this standard. If a
key element is measured in more than one key assessment, programs can combine data from the two
assessments or disaggregate data for each key assessment; however, data from different applications (dates)
should not be combined. If submitting multiple programs in this Self-Study Report, these data must be
disaggregated by program (the data table should be replicated for each program).

Data tables should reflect data reported by the key elements within the standard. All data tables must
clearly distinguish between how many degree candidates met or did not meet the standard. All data tables
must clearly indicate which key assessments are included and the dates of application for each key
assessment. NAEYC guidance can be found in the Accreditation Resource Library under “Guidance Documents
and Other Resources.” Programs are encouraged to review the guidance when completing this section of the
Annual Report.

Program name: Child Development Program

Date(s) of Application 1 Key Assessment 1: Spring 2021, Summer 2021
Date(s) of Application 2: Key assessment 2 Spring 2021, Summer 2021
Date(s of Application 5: Key Assessment 5 Summer, 2021, Summer 2021

Key
Elements of Not Met Met Exceeds
Standard 6
Row 1= Spring 2021 Row 1= Spring 2021 Row 1= Spring 2021
Row 2= Summer 2021 Row 2= Summer 2021 Row 2= Summer 2021
Key Element Key Assessment 5 Key Assessment 5 Key Assessment 5
(a) N=1% N=1% N =0%
N=2% N=3% N=6%
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Key Assessment 2 Key Assessment 2 Key Assessment 2
N=2% N=2% N=3%
Key Element N=3% N=7% N=1%
K(:)X Key Assessment 5 Key Assessment 5 Key Assessment 5
N=1% N=2% N=2%
N=1% N=5% N=1%
Key Element Key Assessment 2 Key Assessment 2 Key Assessment 2
N=2% N=3% N=2%
(©) N=3% N=6% N=2%
Key Assessment 1 Key Assessment 1 Key Assessment 1
N =4% N=7% N=2%
Key Element | N=2% N=8% N=0%
(d)
Key Assessment 5 Key Assessment 5 Key Assessment 5
N=1% N=3% N=1%
N=3% N=5% N=0%
Key Element Key Assessment 2 Key Assessment 2 Key Assessment 2
N=1% N=5% N=0%
() N=4% N=8% N=0%

Data Reporting and Analysis Questions

After reviewing the data reported above, answer the following questions:

How are candidates performing in regard to the key elements of the standard on which the program
reported? Briefly describe each program’s data results across all key assessments designed to
measure the standard chosen. (500-word limit) The reporting data for standard 6 was at 68%.
Understanding the profession of child development and how professionalism is required in each
element of the field is taught with the opportunity to observe and/or experience this in practice in
each child development course. Key assessment 1, 2, 5 each provided opportunities for reflections to
connect between what candidates already knew, experienced, and what they have learned through
the application of each assessment. The standard challenged candidates to self-reflect on their
perspectives in early childhood and what they see currently as a need for change in the field. Using
their voice and action for change and improvement in the field was viewed as a challenge that
candidates took on during this reporting period. From the current events during this period including
the pandemic and discussions in our online discussion board and reflection portion of the assessments,
candidates discussed a need for more awareness of the importance of the field. For some of the
candidates, per their reflection, the completion of the assessments helped them to see themselves
differently in the field. It is understood that candidates are growing professionals in the field and each
assessment is designed to help them grow. Element 6c challenged candidates to use interview data
from families to create online parenting workshops through use of various technology programs. While
10 out of 14 candidates successfully met this key element, some candidates needed additional help
sessions to use the learning management systems or technology programs effectively and successfully.
whereas other candidates struggled with how to demonstrate professional communication in their
online presentations for .families. Barriers for candidates were due to Covid or simply choosing to not
complete the work to meet the standards for personal reasons. The additional challenge presented
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itself for some in providing detail in their philosophy. However, the ability to incorporate the
information was understood collectively with more improvement needed on how to express this as
professionals within the assessments and their careers.

2.How is the program using the data from the standard to improve teaching and learning related to the
standard? (Programs may want to note changes made to curriculum, field experiences, program delivery
mode, sequencing of courses/field experiences, academic support provided to candidates, professional
development offered to/required of faculty, etc.) (500-word limit) While no changes were made to the
curriculum, the performance data continues to indicate a need for continuous synchronous teaching
strategies to ensure understanding across the board. More teaching videos on how to use various kinds of
learning management systems or online platforms for online presentations may be helpful. In addition to
synchronous teachings, the program has implemented an alternative number for night and weekend help and
night and weekend virtual sessions to ensure that help is provided for additional clarity as needed. As higher
education faculty, we are still students ourselves learning from the data to determine what is working, what is
not working, and what could be better. We continue to look at how we can provide more information and
resources for successful course and key assessment completion for each student. The faculty continues to
participate in professional development opportunities to enhance teaching effectiveness and overall success
for all students.

3.If your data does not show that at least 80% of your candidates are meeting the standard, please describe
your program’s analysis of the potential causes of this performance. What plans have you put in place to
address this concern? (500-word limit Students need more practice in communication through writing and
verbal skills. The assignments in our courses increase practice in articulating information which is what the
students need. This standard requires this skill. The students who succeeded in these key
assessments/standards did so because they received multiple instructions on how to do so and are given the
opportunity to redo or add to in order to make corrections or connections. Through assignments such as
discussion posts and field experiences where NAEYC standards are required to be included, the students can
continue to work in this area as they work toward completion of their AAS degree. The faculty will also
continue to encourage use of the online success center for writing skill improvement and perhaps practice
videos of their online presentations to share with their peers for helpful feedback before actual submission.
Continuous improvement as a program remains as an ongoing process to be evaluated after completion of
each course.
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B(v) Reflection on the Program’s Assessment System

Below, include a narrative reviewing the program’s candidate assessment system, including strengths,
challenges, and plans. In the narrative, address the following questions:

e Describe the program’s data collection system. In this response, the program may want to address
what software system or other method it is using to collect and house the data, who is involved in
the review and analysis of the data, and how often the data are analyzed. If the program does not
yet have data for the key assessments, please describe the data collection plan addressing the
components in the prior sentence. (800-word limit) In the fall of 2019, key assessment data was
emailed each semester. This submission process continued to be best as the college was completely
remote during the pandemic season of the summer and fall of 2020. In 2021, the program chair
created an assessment data form for each assessment for faculty to submit at the end of each
semester if that key assessment was offered. Assessment data is discussed in faculty meetings and
individually for any suggestions for improvement and then stored in a one drive. The assessment data
is used not only for NAEYC annual reporting and NAEYC self-study documents, but also for the
assessment records that are submitted annually to the Institution of Effectiveness dean and associate
dean of the Center for Career and Technical Education. Once key assessment data form is received by
the chair from faculty it is stored either in a tangible or One Drive file for easy access for reporting
purposes. If desired, these forms can be reviewed by the deans of the college.

How do the key assessments collectively work together to address all key elements of all six standards?
(500-word limit) How does the program support consistency in administering key assessments and analyzing
data from them across course sections and faculty? (500-word limit) Standards and supportive skills are
addressed throughout the Key Assessments. Consistency across courses is maintained with common
assessments. While respecting faculty’s differing instructional approaches, Key Assessments are uniform to
provide students with an expectation of consistency in learning. Faculty collaborate to update Key
Assessments each semester as needed based on information gained from the previous semester data, new
research, and new information based on the professional community input.

How have the assessments evolved and improved in response to new developments in the profession,
evidence of effectiveness, and input from stakeholders? (500-word limit) In 2014, changes across the
Assessments were made stemming from standards and supportive skills not providing the information to
better target areas of weakness in the grading rubrics. Previous assessments were too general in nature.
Changes that were made in the rubrics aligned one standard or supportive skill to one element of the
assessment providing greater purpose and focus for candidates and faculty. Key Assessments continue to be
organized and comprised of more multi-level components to build toward a more comprehensive, tiered
Assessment. Rubric terminology has not been changed since the last self-study as candidates continue to be
informed from their entrance into the program of their ownership of their learning. Candidates are being
called upon to learn in a different way from earlier educational experiences and new developments within the
profession including requirements set by QRIS, DHR, and Alabama Department of Early Childhood Education
for effective teaching and learning. Overall reflections; tiered purpose-driven assessments; as well as self-
reflection and self-assessments; combined with ownership of learning continue to evolve from these updates.
Meeting the standard, emerging towards the standard, or not meeting the standard

in the rubrics continues to affirm focus on the standards, while self-evaluations and self-reflections added to
the Assessments continue to help candidates as they navigate assessments and begin to articulate their
understanding of the assessments and their purpose. As the new NAEYC standards have been launched, the
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program is preparing for an update to key assessments and grading rubrics in addition to child development
courses as a whole and finally the addition of a Key Assessment 6.

Looking across assessments and at each standard, what do the data on candidate performance related to
the standards convey about the strengths of the program? What do these data convey about challenges in
the program? How will this information be used for program planning and improvement? (800-word limit)
Performance data continues to have an impact on the program. Standards through the Key Assessments will
always provide the program the opportunity to coalesce around focused principles and high expectations.
Focus on the standards will remain the foundation of the Key Assessments and the program. It is, however,
anticipated that current and future Assessments and rubrics will change as the needs of the candidates change
as we continue to meet the needs of differing student populations. This is in addition to the implementation of
the new NAEYC standards. They will also change as faculty continues to examine the success of what is hoped
candidates are learning, new research, and stakeholders’ input. Candidate performance on assessments
continue to overall indicate student success, however it is understood there is always room for improvement.
Just as we teach candidates, learning is about the process. Faculty continues to find the process of completing
an Assessment or an assignment to be important for a candidate’s growth and development as a professional
and it is understood that the expectation for any Assessment or assignment is quality.

What changes or improvements is the program considering for the coming year? (500-word limit)

The program understands that there is always room for program improvement and important reasons to
maintain a quality program for candidates. As the NAEYC standards have been launched, the program is
preparing for an update to key assessments and grading rubrics where applicable in addition to child
development courses as a whole and finally the addition of a Key Assessment 6. With the launch of the Adopt-
A-Center program in 2021, the program looks forward to enhancing ways to enhance enrollment beyond our
service areas and improve completion opportunities beyond the CDA with teaching staff within child
development centers as a group. We look forward to hosting more child development director support events
on campus or virtually with directors such as a director’s summit as the cases from the pandemic decline.
Through our marketing efforts, we hope to increase opportunities for candidate apprenticeship sites to meet
or exceed our current practicum sites. Establishing Alpha Beta Chi chapters across the state to serve
candidates on and around each of our campus locations is a goal to enhance community service opportunities
within the child development program and more engagement opportunities locally in communities where the
candidates live. Improving our database of field experience sites for all candidates is another addition we look
forward to adding to increase assistance with finding facilities to complete observations for candidates who
are not already employed in the field across the state. Faculty will continue to honor the rich foundational
history of this program and maintain continued growth and development of the Program to the benefit of each
and every candidate both now and in the future. Every effort will continue to be made to provide candidates
greater opportunities to improve in their growth and development. The program will continue to seek
additional opportunities help support and move candidates towards success. The program understands that
success will continue to come in a variety of ways whether it is in course-by-course completion; guiding
students in their professional studies; encouraging candidates in their educational and sometimes personal
journey; to seeing the growth and development of each candidate. For the program and faculty, the rewards
of each candidate’s success cannot be overstated. There are many miles left to cover for daily and annual
improvement as a program. The program plans to increase its advisory committee membership to expand
including more local and state representatives and will continue to seek representatives in these areas with
the help of our Advisory committee, College Administration, and others in the field.
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C. Reflection on the Program’s Field Experiences (Standard 7)

As defined in the Accreditation Handbook, field experiences include “informal and formal opportunities for
field observations, field work, practica, student teaching and other clinical practice experiences such as home
visiting. A planned sequence of these experiences supports candidate development of understanding,
competence and dispositions in a specialized area of practice.” NAEYC reviews the characteristics and quality
of a program’s field experiences to ensure that they are meeting the breadth and depth of Standard 7. During
the site visit, the Peer Review Team will interview faculty, candidates, cooperating teachers, and other
supervisors regarding the quality of field experiences. The team will also review documents such as
partnership agreements with field and clinical sites, documents/tools used to train cooperating teachers and
supervising faculty, documents such as student handbooks.

Below, include a narrative reviewing the program’s field experiences, including strengths, challenges, and
plans. The program should include how the field experiences have evolved during the course of the
accreditation period. In the narrative, address the following questions:

(a) How are the program’s field and clinical experiences consistent with outcomes emphasized in
the 2010 NAEYC Standards for Initial Early Childhood Professional Preparation and with the
mission and goals of the program? (500-word limit) Field experiences/observations are
embedded into each course and designed to meet the NAEYC standards for the particular course
they are in. With the completion of each unique set of observations, activities, and etc. each
field experience and practicum aligns with the outcomes in the NAEYC standards and
professional preparation for the workforce in child development and early childhood education.

(b) Describe the program’s partnerships with field and clinical settings that support candidate
development and contribute to the needs of the settings. How are field and clinical
experiences selected, planned and sequenced, to allow candidates to integrate theory,
research, and practice? (500-word limit) The program has partnerships with over three hundred
child development programs state wide covering birth to age eight including HeadStart, JCCEO,
Alabama First -Class Pre-K programs, and family childcare homes. New sites are added each
semester. While field experience sites may be chosen by the candidates, the partnering sites are
available for candidates that may have difficulty finding a quality site within their area that
meets minimum Childcare and Licensing Performance Standards requirements NAEYC standards.
Clinical settings or practicum sites are selected by the program coordinator as they are
completed during the semester before graduation.

(c) Describe how the program ensures that adults who mentor and supervise candidates provide
positive models of early childhood practice consistent with the 2010 NAEYC Standards for
Initial Early Childhood Professional Preparation. (500-word limit) No matter where a candidate
completes their clinicals/ practicums, the program coordinator travels to their approved site
weekly to ensure that they are able to integrate theory, research, and practice where they are.
Candidates being observed is a part of their grade. For candidates completing field experiences,
they are given advising before they begin to know what they should be and should not be
allowed to do in the settings. Permission forms with signatures are required to confirm where
the candidates are to allow for a follow up by the program coordinator explaining what the
candidates need and to ensure that the candidates have the support and mentorship required to
do so. Field experience documents provide information to the director and mentoring teacher(s)
about what will be required for the candidate to successfully complete their field experience
assignments.
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(d)

(e)

(f)

(g)

When the settings that are available to be used for field and clinical experiences do not reflect
standards of quality, how does the program (1) provide candidates with other models and/or
experiences to ensure that they are learning to work with young children and families in ways
that are consistent with the 2010 NAEYC Standards for Initial Early Childhood Professional
Preparation, and (2) work with the settings to support stronger alignment with the program’s
standards of quality? (500-word limit) During the mass advising and individual advising for
candidates before they begin a field experience or practicum, candidates are made aware of
their rights and responsibility to inform the program coordinator and/or faculty if where they are
does not reflect standards of quality so that they may be placed in another facility. Candidates
are reminded that even with the program coordinator coming out weekly to the sites, this does
not mean that the sites are always doing what they should when the program coordinator is not
there to observe. Therefore, candidates are required to document their daily experiences and
inform the program coordinator/faculty about their concern so that they may be removed and
placed where they can successfully complete their field experience and practicum requirements.

How do faculty and other supervisors help candidates to make meaning of their experiences in
early childhood settings and to evaluate those experiences against standards of quality? How
does the program provide training and/or guidance to the cooperating teachers and
supervising faculty in the field and clinical settings to ensure consistency in the mentoring and
evaluation of the candidates? (500-word limit) Implementation documents, evaluations of
placement of classrooms and programs by the candidates, self- evaluations, evaluations of
candidates by the supervising teachers, daily journals, and etc. are a part of the guide to knowing
how to measure the experiences against the NAEYC standards. Field experience documents
provide information to the director and mentoring teacher(s) about what will be required for the
candidate to successfully complete their field experience assignments. Before a candidate
begins, meetings are held with the director to discuss the required support needed of the
cooperating teachers such as allowance of implementation of routines, activities, and even
teaching videos of the candidates

Describe the cultural, linguistic, ethnic, and/or ability diversity that candidates experience
during their field experiences. If the opportunities are limited to work with diverse young
children’s populations, please describe other ways the program prepares candidates to work
with diverse populations. (500-word limit) For the field experience journals candidates are
advised to complete their field experiences in a variety of settings since the journal requirement
document calls for observations of various age groups and cultural backgrounds and learning
backgrounds such as children with exceptionalities. For example, the observation/field
experience in CHD 210 focuses on children with exceptionalities whereas the field experience in
CHD 202 may focus on implementing art activities with accommodations to support various
culture and ethnic background within the classroom. If a candidate is not able to successfully
complete this required criterion where they are, they are provided with assistance to be placed
where they can work with diverse populations.

Describe opportunities for candidates to experience appropriate use of technology, including
assistive technology, during field experiences. (500-word limit) The level of technology varies
from site to site for candidates. Some sites may not have access to assistive or teaching
technology at all. Candidates complete field experiences in various locations and classrooms to
have the opportunities to observe and experience the appropriate use of technology. Candidates
observe and reflect on this in their journal based upon their experience and access. With the
pandemic, there has been an increase in the use of technology observed to decrease contact
such as electronic sign-in and out requirements for parents, and use of the technology programs
such as ProCare to document a child’s daily report. Candidates who are placed for their
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practicums are already in facilities where access to appropriate use of technology including
assistive technology during their practicums are evident. If a candidate is already employed in a
DHR licensed or NAEYC accredited facility, this criterion is evaluated by the program coordinator
to ensure that the candidate can complete their field experience or practicum there so that
these types of opportunities are accessible as it is needed for documentation of teaching
practices. Candidates continue to learn about how to use technology within their courses
through completion of assignments such as online portfolios, observations, and assessments. For
candidates in the Alabama First Class Pre-K programs and the update to the QRIS
implementation starting in the infant classrooms, this will continue to increase.

(h) How does the program ensure that each candidate meets the requirements for age groups and
settings as well as experience the diversity described in (e)? For some programs, the field
experience chart that follows will specify particular experiences that are required of all
candidates in the program, thereby ensuring that the requirements are met for each
candidate. In other programs, candidates may have more flexibility in selecting different field
experience sites at different points in their program; those programs should document
individual candidates’ placements via a tracking system that ensures all requirements are met
by the time of program completion. If the program uses such a tracking system, please include
a blank copy of the relevant tracking sheet or similar documentation in the Self-Study Report
following the field experience chart.(250 word limit for the narrative response to this section)
For the field experience journals, candidates are required to complete their field experiences in a
variety of settings since the journal requirement document calls for observations of various age
groups and cultural backgrounds and learning backgrounds such as children with exceptionalities
across the courses. By the time a candidate finishes the child development program, they have
completed field experiences covering ages from birth up to age eight. Each field experience
journal is designed to require the criterion of a certain age to be a part of the successful
completion of the field experience. Signature pages and permission forms created by the
program for confirmation of these various environments are required for credit in these
assignments to track completion and are confirmed. The signature pages and permission forms
also indicate the required number of completion hours with dates and times which allows the
program to track each candidate for confirmation. If a candidate is employed in a DHR licensed
or accredited program, they are allowed to complete their field experiences within that program
but must include their permission forms and signature pages with their submission . For
candidates completing their practicum course, meetings are held with the directors before they
begin, as practicum candidates are required to complete their practicum in various classrooms
covering birth up to age 8 and in some instances are required to complete their practicums in
various locations ranging between DHR licensed facilities and NAEYC accredited facilities.
Practicum candidates are observed weekly by the program coordinator until their practicum is
complete. Implementation documents, evaluations of placement of classrooms and programs by
the candidates, self- evaluations, evaluations of candidates by the supervising teachers, daily
journals, and etc. are a part of the guide to knowing how to measure the experiences against the
NAEYC standards and ensuring various age groups are observed.

Baccalaureate and graduate programs that have achieved national recognition through NAEYC’s partnership
with the Council for Accreditation of Educator Preparation are encouraged to use content from their response
to Question 2 in Section | of the CAEP program report to address this section of the Self-Study Report.
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Field Experiences Chart

In order to meet Standard 7, a program must provide opportunities for all candidates to observe and practice with at least two age groups (birth-age
3, 3-5 years old, and 5-8 years old) in at least two settings (Head Start program, early school grades, early learning centers, or home-based settings).
Institutions that are submitting multiple programs in a single Self-Study Report must complete the information below separately for each program.

Total number of field experience hours required in this program: 180-Afterschool Track_275- Administration Track 295- Educarer Track
In which age groups do all of your candidates have an opportunity to observe (must select at least two to meet Standard 7)?
O X Birth-age 3

O XAge3-5
O XAgeb5-8

In which age groups do all of your candidates have an opportunity to practice (must select at least two to meet Standard 7)?

O X Birth-age 3
O XAge3-5
O XAgeb5-8

In which settings do all of your candidates have an opportunity to observe (Must select at least two to meet Standard 7)?

X Head Start (or state equivalent) programs
X Early school grades

X Early learning centers

X Home-based settings

oooao

In which settings do all of your candidates have an opportunity to practice (Must select at least two to meet Standard 7)?

X Head Start (or state equivalent) programs
X Early school grades

X Early learning centers

X Home-based settings

oooano
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Complete the following chart to describe the field experiences (add rows as necessary).

care center

track are not

Indicate the Indicate the age Number of | Location/ Indicate if the field | Is this field If this field
course name and | group of the Field Setting experience is an experience experience
number in which | young children Experience observation required of all | is part of a
the field for the field Hours (Head Start | opportunity, a candidates in | key
experience is experience in this program, practice the program? | assessment,
located column (Standard Early opportunity, or (Y/N;if N, please
7a) learning or both. please indicate
care center estimate what | which one
or home, percentage of
early school candidates
grades) participate in
(Standard this field
7b) experience)
Field Experience #: Intro to Early Care | Birth-Preschool, 20 Head Start O Observation N 95% N
Intro to Early Care Children/CHD 100 | Early School program O Practice Candidates
Children Observation | hours Grades Earl ! O XBoth that choose
Part 1 and 2/Field ar y. the
Experience Journal learning or Administrative
care center track are not
or home, required to
earlv school complete this
y field
grades experience.
Field Experience Child Growth and | Birth-Preschool, 20 Head Start O Observation Y KA 1-Child
#Child Growth and Development Early School program O Practice Observation
Development Principles/ CHD Grades Earl ! O XBoth Portfolio
Principles 201 ar y.
Observation Portfolio/ learning or
Field Experience care center
Journal or home,
early school
grades
Field Experience Children’s Birth-Preschool, 20 Head Start O Observation N 95% N
#Children’s Creative Creative Early School program O Practice Candidates
Experiences Field Experiences/CHD | Grades Earl ! O XBoth that choose
Experience 202 ar y. the
Documentation learning or Administrative
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or home, required to _
early school complete this
d field
grades experience.
Field Experience # Children’s Birth-Preschool, 20 Head Start O Observation Y
ELLCO(Early Literature and Early School program O Practice
Language and Language Grades Earl ! O XBoth
Literacy Classroom Development/CHD ar y.
Observation Tool) 203 learning or
and Field Experience care center
Journal or home,
early school
grades
Field Experience Materials and Birth-Preschool, 20 Head Start O Observation Y
#Methods and Methods for Early School program O Practice
Materials for Teaching Young Grades Earl ! O XBoth
Teaching Young Children/CHD 204 ar y.
Children ECERS learning or
(Early Childhood care center
Environmental Rating or home,
Scale) Classroom earlv school
Observation/Teaching y
Field Experience grades
Reflection Journal
Field Experience Program Planning | Birth-Preschool, 20 Head Start O Observation Y
#Program Planning for Young Early Grades program O Practice
for Yong Children Children/CHD 205 Earl ! O XBoth
Observation/Field ar y.
Experience learning or
Documentation care center
or home,
early school
grades
Field Experience #X Administration of | Birth-Preschool, 20 Head Start O Observation N 5% Only
Administration of Programs for Early Grades program O Practice candidates in
Programs for Youn Youn ! O XBoth Administration
Chil%ren ’ ChiId?en/CHD 208 Early. track are
Observation/Field learning or required to
Experience Journal care center complete this
or home,
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early school field
grades experience.
Field Experience# Infant and Toddler | Birth-3 years 20 Head Start N 90% N
Infant and Toddler Programs/CHD program O Observation | Candidates
Observation in Four 209 Earl ! O Practice that choose
Parts ar y. O Both the
learning or Administrative
care center or Afterschool
or home track_ are not
required to
complete this
field
experience.
Field Experience# Educating Birth-Preschool, 20 Head Start O Observation Y KA 3-
ELORS Early Exceptional Early Grades program O Practice Modified
Learning Observation | Young Earl ! O XBoth Accessibility
and Rating Scale Children/CHD 210 ar y. Material-Oral
(Observation learning or Presentation
Reflection Field care center and Project
Experience or home,
early school
grades
Field Experience: Families and Birth-Preschool, 20 Head Start O Observation Y N
Families and Communities/CHD | Early Grades program O Practice
Communities Field 214 Earl ! O XBoth
Experience ar y-
Documentation learning or
care center
or home,
early school
grades
Field Experience: Supervised Birth-Preschool, 135 Head Start O Observation N 95% N
Supervised Practical Practical Early Grades program O Practice Candidates
Experience Experience/CHD Earl ! O XBoth that choose
215 arly the
learning or Administrative
care center track are not
or home, required to
earlv school complete this
y field
grades experience.
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Field Experience:
Supervised Practical
Experience

Supervised
Practical
Experience/CHD
219

Birth-Preschool,
Early Grades

135

Head Start
program,
Early
learning or
care center
or home,
early school
grades

O Observation
O Practice
O X Both

N 90%
Candidates
that choose
the Educarer
or Afterschool
track are not
required to
complete this
field
experience.
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PART FOUR: PROGRAM OUTCOME DATA

As part of the program’s achieving and maintaining NAEYC accreditation, it must report annually on at least
three of the following measures and display these data via an easily located link on the program’s website.

The program is strongly encouraged to meet with its Institutional Research (IR) office to assist in gathering
the data on the outcome measures. Below are suggested data reporting templates, but the program is
encouraged to report the data in a format that best meets its program needs. For institutions with more
than one accredited program, data must be disaggregated and reported for each program.

Outcome Measure #1: The Number of Program Completers

In the chart below, please indicate the number and percentage of program completers
for the three most recent academic years. Note: the percentages across each row must
add up to 100%.

Academic Year Number of program % of program completers % of program completers
completers who were attending full- who were attending part-
time (at the time of time* (at the time of
completion) completion)
201910-201930 36 3% 97%
202010-202030 24 13% 87%
202110-202130 19 47% 53%

Outcome Measure #2: The Program Completion Rate

What is the published timeframe for full-time candidates to complete the early
childhood program(s) included in this Self-Study Report? (Please indicate in terms of the
number of academic years; e.g., five semesters would be 2.5 academic years.) 3

years

In the following chart, please indicate the percentage of full-time candidates completing the program
within the program's published timeframe.*The program must complete the information for the 150%

4 Part-time status is defined by the institution.

5 “The Commission defines the published time frame as the number of terms an individual student was actually enrolled in the program. The terms do
not have to be consecutive, but the total number of terms must meet the program’s expected time frame for completion. University-approved
withdrawals (e.g., leaves of absence for reasons of health, maternity/paternity, mission work, military assignment) do not count toward the number of
terms a student was enrolled in the program. Students taking longer due to reasons other than university-approved withdrawals (e.g., course repeats,
remediation plans) cannot be considered as meeting completion expectations.” Language adapted from the Council on Academic Accreditation for
Audiology, Speech Language Pathology of the American Speech Language Hearing Association athttp://caa.asha.org/news/calculating-program-

completion-rates/.
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indicator and choose to report on either the 100%, 200% (or twice) or 300% (three times) indicator. The
academic years selected must fall within eight years of the date this report is submitted.

Example: A program with a published timeline of two years (four semesters at 15 credits a semester) to
complete an A.A.S. in Early Childhood could select a Fall 2011 cohort on which to report. The 150% indicator,
indicates all members of the Fall 2011 cohort (full-time at the time of enrollment) who completed the
program by Spring 2014. The 100% indicator only contains members of the Fall 2011 cohort who completed
the program by Spring 2013. The 200% indicator contains all members of the Fall 2011 cohort who
completed the program by Spring 2015, including those already counted in the 150% indicator. Lastly, the
300% indicator contains all members of the Fall 2011 cohort who completed the program by Spring 2017,
including those already counted in the 150% indicator.

Program Name: Child Development

Percentage of those candidates
who completed the program within
100%, 200% (twice) or 300% (three
times) of the published timeframe
(Please circle, underline or bold the
indicator above on which the
program will report.)

Percentage of those candidates who
completed the program within 150% of
the published timeframe

Academic year in which a
Fall cohort of full-time
candidates enrolled in the
program (select three
sequential years)

FA16 11 Students 10% 10%
FA17 15 Students 20% 33%
FA 18 6 Students 33% 33%

A program may (but is not required to) insert below a short narrative description (150 words) of the data
reflected above to provide context.

Outcome Measure #3: Institutional Selected Data

All programs are required to select at least one of the following outcome measures on which to report.
(Institutions submitting multiple programs in a single Annual Report may select the same or a different
measure for each program; a separate chart must be submitted for each program.)

(A) The fall-to-fall retention rate in the program for each of the three most recently completed academic
years

Academic Year

% of Part-Time
Candidates

Retention Rate
among Part-Time

% of Full-Time
Candidates

Retention Rate
among Full-Time

Enrolled in the Candidates Enrolled in the Candidates
Program (% of Program (% of
Total Enrollment) Total Enroliment)

18/19 81% 41% 19% 56%

19/20 75% 28% 25% 57%
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| 20/21 72%

36%

28%

50%

OR

(B) The number and percentage of program graduates employed in the early childhood profession or
pursuing further education in the profession within one year of graduation for each of the three
most recent academic years for which information is available.

Academic Year

Number of Graduates

Percentage of Graduates
employed in the early
childhood profession
within one year of
graduation*®

Percentage of Graduates
pursuing further
education in the early
childhood profession
within one year of
graduation*

*The figures in these two columns do not need to add up to 100%

OR

(C) Institutionally designed measure that speaks to candidate outcomes in the program (list the
measure and the data for the measure). The data must be reported for the most recent three
academic years. Such measures might include the average GPA of the graduating class, the number
of candidates who completed their courses with a “C” or above, the pass rate on national

performance assessments such as edTPA, etc.

Academic Year

Outcome Measure

Performance Data

3) Please provide the specific web link where the data on Outcome Measures #1, #2 and #3 of this section
are published on the institution’s website. The link should be accessible from the program’s home page
on the institution’s website. The data could be housed directly within the program’s section of the
institution’s website. If an institution has a page that houses accreditation data and/or candidate success
data for all programs at the institution, the program outcome measures may be included there instead,
but must still be linked to directly from the program’s homepage.

https://www.jeffersonstate.edu/wp-content/uploads/2021/09/2019-2020-CHD-Program-

Data-.pdf

This is the end of the Self-Study Report Template. Please be sure to review and
complete the “Self-Study Report Completion Checklist” on pp. 3-5 of this template
prior to submitting the report
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